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PREFACE

tany recent studies have Leen made concerning the aschool drop
out problem zad T am attempiin: to investizete a particzular aspect
in this area. Ny inquiry couserns the ruwally oriented student who
iz iv an urban educationasl sitwatiocr., Tasically, I aw seekinz to
determine ii there is g significant relationship befween a student'sa
rural orientation and his propensity for dropping out of an urban
school.,

Indebiedness in acknowledred to Hra. Barry 4. Kissey, Javnen O.
Tarver, and Benjamin L. Sorman Zoy their valuable sup~estions and
zuidance; to Ur. Larry Hayes of the Oklahoma Clty Public amﬁool Systew
for his cooneration; and to the faculty and students of Roosevelt
Junior BMgh School, Oklahoma City, for thely willing pavticipation,
Indispensablie contributions were made by . Taylor 4shworth in tabu-
lating data and assiztluy with the manuscript. Upecial appreciation

ig glven to Dy, Solomon Sutker for his insizhtful coungel in every
phase of the development of ithe study, 1 would alsc like Lo express
my grotitude to irs, Samdra Grives for an excellent job in the Cyping

of thia thesis,
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CHAPTER I
THE MATURE OF THE PROBLEM
Introduction to the Problem

4 general change of attitude has taken place in the last decade
which undergirds the whole effort to study the “dropout problem.” This
change of attitude is best represented by the very use of the term
“dropout,”’ The wmost pronounced commotative meaning of the term is the
iwplication that all students should graduate from high school. In the
early part of this century, it was the common thing not to finish high
school, the uncommon thing to graduate, But our standards have con-
tinually risen to the point where we now assume all students should
graduate and those who do not are considered “dropouts.” The dropout,
apparently, has developed into a problem in the context of our times.
Paul Woodring makes this observatiom when he states that

there is nothing new about the fact that many boys and girls

leave high school without a diploma--they always have. What

is new is the word dropout with its dimplication that every

adolescent ought to remain in school until graduation.1

It is with this same assumption that this study is executed.
The ¥roblem Area

A 1953 report from the United States O0ffice of Education indicated

lPaul Woodring, ''Dropouts,” Saturday Review, XLVI (1963), p. 59.




that 49 per cent of our youth did not graduate from high school during

L 2 . . . . ,
1948 to 1950. Even though a noticeable emphasis during the past decade
has been placed on the need to graduate, the dropout figure still remains

alarmingly high. Daniel Schreiber, director of Project: School Drown-

outs, reported in 1964 that still wore tham “one-third of the nation’s
young people drop out of school before completing senior high schcol.”3
By contrasting projected enrollment figures with the expected dropout
percentage, he concluded that 7.5 million youths will drop out of school
during the next decade.”4

This is an acute problem area for many reasons, First, it
represents wasted human potential. In a recent dropout study, the
authors prefaced their work by emphasixzing that these dropouts “repre-
sent a tragic waste of the resources of our voung people at a time when
our country needs their fullest preductivity.”5

Second, it leads to a severe unemployment problem. Young adults
without a high school diploma are finding jobs within their skill level
increasingly scarce. A publication of the Board of Education of the
City of Chicago observes that in previous times, *“the teen-age dropout

could be absorbed readily into the job market. Today‘'s highly-geared

%

“U. S. Office of Education, Department of Health, Education and
Welfare, Biennial Survey of Education in the United States 1943-50
(liaghington, b. C., 1953), p. 15.

3Daniel Schreiber, in a newsletter from Froject: School Dropouts
(1964).

4Ibiﬂ., p. 1.

,
°Solomon 0. Lichter et al., The Drop-Cuts (New York, 1962),
P. V.



space age has made it more difficult for non-graduated youth to obtain
and retain employment, especially in the great urban cemtets.”6
Third, there is a serious personal aspect to the problem.
Schreiber describes the situation graphically.
slwost one willion lost, bewildered, defeated, hopeless young
men and women will leave our nation's schools this year before
graduating from them. Although ill-prepared and inadequately
educated, many will seek to enter the adult world.’

There is no doubt that high school dropouts represent a serious

problem; there is only speculation as to the extent of its severity.

Purpose of the Study

This study is designed to offer additional information to the
presently expandiang field of knowledgze relating to school dropouts.
Speciiically, the study is formulated to examine the relationship
between the potential dropout and the conilict whichi may arise when

a ruraily oriented student attends a school in an urbam setting.

Scope of the Study

The study has three dimensions which best identify its scope.
First, it includes the student's propensity for dropping out of school.
The student is here defined as a junior high school member, grades

seventh through ninth. Second, it includes the degree to which a

“Publication of the Board of Education of the City of Chicago,
Frograms for Potential Dropouts, Study Report Number Three, 1964
Series, p. 46.

7Danie1 Schreiber, "The School Dropout--Fugitive from Failure,”
Bulletin of the Hational Association from Secondary School Principals
(May, 1962), p. 46.
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student is rurally oriented. This vural orientation is determined by
a2 residence factor and an asttitudinal test. Third, it includes a
relatioonship between propensitly and rurality. The propensity of a
student dropping out of school iz counsidered in its relationship to
the student's degree of
consider these three dimensious of the problem and to provide the
baeis for meaningful observation.

There are numerous itews which this study does not include.
First, this is not s prediction study in as much as it does not attempt
to establish a causzal relationship between rural orientation and pro-
pensity for dropping out of school., 1t is, however, a relational study
in as zmuch as it atteupts to explore whether a positive relationship
exists betwesn rural orientation and propensity for dropping out of
school, Second, it does not attempt fo identify specifically the

=5

nature of the conlfllet whick is believed to arise when a wurally
oriented student attends a school in an urban setting. Rather, the

study attenpts only to indicate conflict whieh could hinder academic

adjustment.
Theoretical Basis

The study of educatlional aspirations of adolescents has bGeem an
important problem area in educational, psychological and socioclogical
research. In a4 very early study of the subject of aspiration, L. .

Chapman and John Volkmann (1939) examined reference theories relative
s

to determination of aspiration levels.” They comclude that level of

[x}
“D. W. Chapuwan and H. Volkmann, A Sccial Determinant of the Level
of Aspiration,” Journal of Abmormal and Social Psychology, XXXIV (193%),

pp. 225-233.
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teristics, First, any veference group must conform to the sociological
conczpt of a group, a nunmber of people interactiang with one ancther in

accord with egtablished patterns. Secound, the interacting perszon wust
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define himself as a wenber, i.2,, he must be consciouvs of the rele he
ie assuming as part of the grouw. Third, the person who is involved in
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group. In Merton ©

sublicct aust have &
have a definitive view of hinm, These two focl parallel the covelusioas

of Robert E. Herristt wiw relateg referonce

¥ to educational aspir-
ations. He advocates the theory that two factors greatly determine one's
level of aspiration.

tne influence upon an individual's level of aspiration is the
level of his self-assesswment to others. Human beings are
observing creatures who gain information about themselves and
others through interaction with others. 4 second influence on

en individual's level of aspiration is the level of the expecta-
tions which he perceives significant others hold for his behavior,

Ibid., p. 225.

io, s R i " e
Robert K. Merton, Zccial Theory and Sceial Structure (Clencoe,
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Imcugbents of eounter positions in €9 soelal wetwork im whieh

an individual is involved are the primary source of expectations

whille incumbaents of counter positions isolated from the individual
can be perceived to hold expectations also.tl

These two factors, self-assessment relative to others and expectations
of significant others, provide the theoretical model upon which this
study relies heavily.

In application, it is assumed that the rural oriented student
whose basic aspiration levels have been set by a rural oriented refer-
ence group will conform to the aspiration norng of rurality. Further-
more, it is believed that the student's concept of himself, as defined
by his self-assesswent and expectation by significant others, operates
critically on his relationship to his academic community. Leland Hott
and Manford Sonstegard relate the concept of self to academic involive~
went, ‘'Those self-concepts which the individual possesses at any

pement influence the extent to which he is capable of relating to the

g ¢

curriculum at that &ime.”“z To enphasize the point further, Manford
Kubn and Thomas MePartland base their study of an empirical investiga~
tion of self-attitude on the premise that “"human behavior is organized
and directed.../and; the organization and direction are supplied by

. e e e s ‘ L o, .. .13
the individual®s attitudes toward himself.”

11 Y . G oG . "y . }
““Robert £. Herriott, ""Some Social Determinants of Educational
Aspiration,” jiarvard iducational Review, AXZLIII (1963), pp. 157-177.

14Le1and Hott and Manford Senstegard, “Relating Self-Conception
to Curriculum Development,” The Journal of Educational Research, LVIII,
Ho. 8 (1965), pp. 348-351,
l""’Ital.anfozr:d #H. Xubn and Thonas McFartland, "An Ewpirical Investigu-
tion of Self-Attitudes,” American Sociological Review, AIX (1934),
Ppe G570,




In recapitulation, the theoretical basis of this study leads to
the four following assumed sociological propositions: (1) the concept
of the self is vitally interrelated to one's reference group, (2) the
concept of the self organizes and directs ome's behavior, (3) the con-
cept of the self operates functiomally in establishing the level of
educational aspiration, and (4) the concept of the self operates
vitally in one's relationship to his academic community.

Each of these four sociological propositions is fundamental to the
theoretical framework of this study., First, if the concept of the self
is vitally interrelated to one's reference group, then a careful examin-
ation of the characteristics of the reference group is important. For
this reason, serious consideration is given to the nature of the influ-
ence the rural mentality may have on the student personality. In what
way does the rural reference group relate to the concept of the self
of the student? What kind of view of the self does the rural refere?ce
group foster? Does conflict arise when one changes from a rural
reference group to an urban reference group? What effect does the change
have on the stability of the person? Such questions as these reflect
the significance of the first sociological proposition.

The second proposition is equally important to this study. To
affirm that the concept of the self organizes and directs one's behavior
is to affirm the possibility of relating cultural influence to behav-
ioral patterns. The ability to move from abstracted cultural motifs to
concrete forms of expression is necessary if one is to make a meaningful
correlation between rural orientation and the propensity for dropping

out of school.



The concept of the self operates functionally in establishing the
level of educational aspiration. This third sociological proposition
has obvious relevance to the school dropout problem. Do low level
educational aspirations contribute to school dropout propensity? Does
a rural reference group give rise to a concept of self which includes a
low aspiration level? The appropriateness of these two questions rests
on the premise that the concept of self does play a vital role in
determining aspiration levels,

The fourth proposition which is operative in this study is that
the concept of self is vitally influential on one's relationship to his
academic community. Similarly, how a student views his needs estab-
lishes the eriteria by which he judges the adequacy of the academic
community to fulfill them. In both cases, there is a direct relation-

ghip between the concept of the self and how the self relates to the

academic community.
Population of the Study

The population used in this study consisted of the 1963-64
enrollment of the Roosevelt Junior High School, Oklahoma City, Oklahoma.
The grades included were the seventh, eighth and ninth., There are three
reasons for the selection of Roosevelt Junior High School: (1) the
faculty and staff was willing and cooperative in the study, (2) the
building was located in an urban setting, and (3) the school is located

in a city which is exposed to a considerable rural immigration.

Hypotheses

Major Hypothesis: There is no significant relationship between
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a studeni’'s rural orientation and his propensity for droppiug out of an

arban schooi.

p-;

Sub-Hypothesis 1: There is wno significant difference between

sexes with regard to propensity for dropping out of school.
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Sub~-Hypothesis 2: There 1z no significant difference among grade

> ~

claszifications with regard to propens ’y for dropping out of =school,
Sub-Hypothesis 3: There is no significant difference among years
spent on the farwm with regard to propensity for dropping out of school.
Sub~ilypothesis 4: There is no significant differeunce among farm
esidence classifications with regard to propensity for dropping out of
school.
Sub-Hypothesig 5: There is no significant difference among

rurality test scores with regard to propensity for dropping out of

gehoonl.



CHAPTER II
A REVIEW OF THE LITERATURE

In exploring the relationship between a student's propensity for
dropping out of school in an urban setting and the degree of his rural
orientation, three issues emerge which need investigation, First, what
effect does rurality have on student personality? Second, what can be
expected from the rural oriented student who moves to an urban setting?

Third, what characterizes a school dropout?
The Effect of Rurality on the Student Personality

Many studies reviewed conclude that rurality does have a unique
effect upon the student personality. The nature of this effect seems
to manifest itself in two areas: educational and occupational aspira-
tions and personality orientatioms.

A study made by Russell Middleton and Charles M. Grigg finds that
"there was a significant rural-urban difference in educational aspira-
l::l.oml,“1 and that this difference indicates that rural youth have much
lower levels of aapirations.z The same results are outlined by Lee G.

Burchinal in his study of the differences in educational and occupa-

llnsaell Middleton and Charles M. Grigg, "Rural-Urban Differences
in Aspirations,” Rural Sociology, XXIV (1959), p. 354.

2Ib:ld.

10
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tional aspirations of farm, small-town, and city boys. He states his
findings in an even more emphatic manner: 'the severely depressing
effect of plans to farm upon educational aspiration is secn.“3 Burchinal
emphasizes that it is the plamnning to farm which has significant influ-
ence on educational aspirations.

A, O, Haller contends that the reasons for the differences is
rooted in the "farm background and environment.”a More specifically,
the most significant factor in explaining the difference in this educa-
tional and occupational aspiration level is the attitude of the parents
of rural youth. Robert Jay Thomas finds this to be a most important
consideration in a study of over two thousand students in the greater
Chicago area. He groups fathers' occupations into sixteen different
categories and relates them to the aspiration levels of their children.
His findings indicate that offspring of farmers have among the lowest
educational and occupational aspirations of the entire 3roup.5

This observation is understandable. It is based upon the very
fundamental sociological concept of socialization. Raymond Payne
studies this aspect in particular and finds that groups like the family

exert the greatest amount of influence upon the development of the

3Lee G. Burchinal, "Differences in Educational and Occupational

Aspirations of Farm, Small-Town, and City Boys," Rural Sociology, XXVI

4&. 0. Haller, "The Occupational Achievement Process of Farm-Reared

Youth in Urban-Industrial Society," Rural Sociology, XXV (1960), pp. 329-
330.

sknbert Jay Thomas, "An Empirical Study of High School Drop-Outs
in Regard to Ten Possibly Related Factors," Journal of Educational
Sociology, XXVIII (1954), pp. 15-16.
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child. He states, "informal interpersonal situations contributed most
to the formation of such expectations.”6 After reviewing much of the
same type of literature which has been presented here, Haller concludes
with the statement:

It appears, then, that farm people tend not to be aware of

the objective requirements of the non-farm world of work.

Yet these are the people who usually provide the effective

learning for the farm youth. They are the people whose opinions

he trusts.’
It is apparent that differences exist in the levels of aspirations
along with the area of personality characteristics.

The most significant differences of personality characteristics
between rural and urban youth are summarized in a study by Byron
Munson. He compares the personality differences among urban, suburban,
town and rural children. His results show that in four very important
areas the rural child feels significantly lower in his ratings than
does the urban ec¢hild. To a substantial degree rural children feel as
though they do not belong to the group, they express withdrawing
tendencies, are lacking in many social skills, and feel ill at ease in
many of their school relationships.s

In an article written especially for American Child Magazine,

Lee G. Burchinal states, "greater proportions of farm and rural youth

6Raymond Payne, ''Development of Occupational and Migration Expec~

tations and Choices Among Urban, Small Town, and Rural Adolescent Boys,"
Rural Sociology, XXI (1956), p. 117.
7Hlller, pP. 329-330.

Bnyron E. Munson, "Personality Differences Among Urban, Suburban,
Town, and Rural Children," Rural Sociology, XXIV (1959), pp. 261-262.
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expressed feelings of shyness, self-depreciation and suspicion or
distrust of others.”9 Starke R. Hathaway, Elio D. Monachesi, and
Lawrence A. Young state the conclusions to their study with striking
similarity:

In summary, the data presented indicated that rural and urban

ninth grade school children differ in personality characteristics.

Rural boys and girls in general express more feeling of shyness,

self-depreciation, suspicion of cthers, and a few fears rational

to farm life.l0

It may be thought that these personality characteristics are more
the result of lower class status than of rural residence influence.
This is not the case, however. Haller, along with Carole Ellis Wolff,
made a study to test class variables. After holding class constant,
results show that there is a "clear demonstration of the hypothesis

nll They

that personality orientations are related to residence.
observe twenty-six different personality traits, but three seem most
appropriate. They find that rural youth score highest on submissive-
ness, withdrawn shyness and depressive anxiety. They further observe
that they score lowest on occupational and educational nspirltianl."lz
Another personality characteristic which is impressed upon the

child from a rural background is expressed by Pitirim Sorokim and

9Lee G. Burchinal, "Characteristics of Rural Youth," American
Child, XLIV (1962), p. 7.

108tarka R. Hathaway, Elio D. Monachesi, and Lawrence A. Young,
"Rural-Urban Adolescent Personality,” Rural Sociology, XXIV (1959),
p. 346.

IPA. 0. Haller and Carole Ellis Wolff, "Personality Orientatiomns

of Farm, Village, and Urban Boys," Rural Sociology, XXVII (1962),
p. 283.

12,014,
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Carle C. Zirmerman. They feel that bocause of the type of knowledge
rural people have (a reeult of direct experience), they asre less
flexible in their thinking., The extension of this thought iz that the
farm reared person way have difficulty in adapting to new thoughts and
. 1
new environwments,
There ig one school of thought which says that even though this
rural-urban difference does exist, it is rapidly declining because of
. e . 14 . . A
increased transportation and communication. A rather unigue explora-
tion of this idea and its impaect upon personality differences is made

by M. A. Strauss and L. J. UHoughton. They study the underlying themes

in editorials of the Matiomal &4-H Club Hewz from its founding in 1924

k3

through 1938. They consider the themes as velating to personality
orientations in the following way: achievement-oriented editorials are

assumed to reflect the vrural areas; affiliaction and co-operation

P

oriented editorials are assumed to reflect the more urban persomality
identified by its group-consciousness.

The results of this a2nalysis indicate a significant declime in

the achievement content of the editorials, a slight but not
statistically significant upward trend im the affiliation content,
and no discernable trend in co-operation values...however, despite
this decline, the achievement theme remains dominant,l®

13Pitirim Sorokin and Carle C. Zimmerman, Principles of Rural-
Urban Sociology {(New York, 1929), p. 571
4. . . R . o 5 . o s .
**kichard Dewey, 'The Rural-Urban Continumn; Real but Relatively
Uniwportant,’ Awerican Journal of Socioclogy, LIVI, p. 60-56.

le. A. Strauss and L. J. Houghtou, ‘“Achievement, Affiliation, and
Co-operation Values as Clues to Trends in American Rural uociety,
Rural Sociolony, XXV (1960), p. 402. :

It
16 mia.
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leave its imprint upon the student personality; and &) this imprint

expresses itself in shyness, self-depreciation, and suspicion of others,

The Rural Oriented Student's Relationship to

School in an Urban Setting

If, as previous evidence indicates, the rural enviromment produces
a particular type of persomnality, what happens when this rural person-
ality moves into the urban setting? The implications of this question
are the very basis for this portion of the revicw,
The bulk of the evidence seews to indicate that rural people are
at a definite disadvantage when they move into the urban setting.
This disadvantage may take many avenues of expression. One avenue in
particular is the labor market competition. ¥W. A. Anderson observed
in the early 1250's 'that farm-reared people tend not to be successful
in the urban-industrial cccupaticnal warld.”lg
Burchinal supports Anderson’s observation by outlining two parti-
cular areas of disadvantage. The first is occupational and the second
is educational.
In commenting on the occupational disadvantage, he says,
There are still important differences in some characteristics
between rural and urban youth, and some of these differences
place rural youth at a disadventage In competing with urban

youth in the urban labor market.20

He goes further by implying that farm people are also less educated

13 L. A. Anderson, "High School Youth and the Value in Urban

Living, Rural Sociology, XVIII (1853), p. 331.

20Lee G. Burchinal, "Characteristics of Rural Youth,' American
Child, XLIV (1662), p. S5..
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the time required to attain norsal wrban patterns of social

participation. . For the farm-reared migrant, the process of

incorporation into the local urban institutions is likely to

be more painful and to require a longer period of time for

the learning of new social roles.Z%

.The exzpected reaction to this ‘"learning of new social roles” is
one of regression or, at least, hesitation. That this reaction is not
only expected but real has been borne out in many ways. The Freedmans
pose this cuestion in their study: Do the farm-reared elements of
our urban populatlon have low rates of social participation?”zs Their
answer is in thoe affirmative.

Yore specifically, they find that "the farm-reared are less active
palitically than the rest of the non-farm population in an urban
setting.”26 They further discover that they are lesz active in volun-

27
tary organizations,

The reasons for this social retardation are no doubt invelved and
complex, but some explanations can be made, Carl €, Taylor offers this:

But from childhood to old age he /the farmer/ lacks thousands

of contacts which are a part of the average citz_petson's social

environment. He is therefore.../much more rigid/ than the city

person.28 '

He elaborates on his idea by contending that the "farmer is not subjected

to the forces of social change which are continually upsetting old ideas

2é’Ronald Freedman and Deborah Freedman, ''Farm~Reared Elements in
the Nonfarm Population,"” Rural Sociology, XXI (1956), pp. 50-51.

2SIbid., p. 50.

2%Ibid., p. 60.

27 thid.

ZSCarl C. Taylor, Rural Sociology (New York, 1926), p. 466.
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-

are cousidered ac tne oub-group it urban seugois. Louls ., Grgack

LavVesiigates predervnce and prejudice patterns of rural and urban
Lii 4 comBolidaced nign sciovl whers siXiy-eight per cent of the

sTadeats were Gloan aud Lalriy-itws per ceni oi the students were rural.

fe concludes tnat "susctantial prefevence and prejudice Ly students
£0r each other exisis; and wipority-grotp utatus is accorded Lo gural
. - . N il <o ] s . . A 2 - o . . - . o T e K I ']:3() Y
scudencs by urbau schooimates aud 16 dccepied oy vural stedeats. A
siwilac study was wade vy Kenneth L. Canuon and auls conclusions are
cuasistent with Uvgack’s. ils resules iudicate that favm pupils were
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G0t 20 well accepled as towa pupils by the uighe-school scudent vody.”

ite disad-

Ic way ve conciuded Chal the vucal student nas a defi

vanage VerCowd waen Le moves Pxow wls wative envirowwent to an

T
i
o
4

urbdan oenocl oystew. Sis personality has been directed toward more
self-volianee and less jatecdepeandabiilty. Yet the school systen in

nterdependability over seli-reliance. Ilis

24
)Ibid.

3'"}I.'ouis B, vgaclk, '"Prefereance and frejudice Pdtterns Among Rural
4 Urban Schoolwmates,’ Rural Sociclony, ALI (1£36), p. 33.
31 W o s e e s ,
Zenueth L. Cannon, "The [elationship of Social Acceptance teo
Gocio~Bconomic Status asnd Residence Sxong ll“h H#chool Students,” Rural
dociology, IT (1957), p. 142,
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personality hac been shaped by one enviromment while his activity wust
be released in another. that appears to be a very obvious theoretical

contradiction becomes, in actuality, a very real tension.
Concepts Related to the SHtudent Dropout

45 the dropout problem becomes of increasing importance to the
general public as well as educators, increased résearch iz being done
on the subject. Yuch of this research deals with the nature and char-
acteristics of the dropout., It is hopefully assumed that understanding
the “typical” dropout will aid in the development of programs for
corrective wmeasures, The studies designed to identify the definitive
characteristics of the dropout have usually combined data from several
of the following sources: (1) personal interviews with the dropouts
and their parents, (2) teachers' opinions of the dropout, (3) examina-
tica of the inforratica from cumulative scnwol records of tine dropouts,
{4) couwparisons of dropouts with pupils wiho finish with respect o
intelligence, sex, age, grades, attendance, socio-economic status of the
family, vace aud ceading abiliities,

In an analysis of the nature and characteristics of the drepout,
certain prevalent misconceptions need to be corrected. First, it should
be noted that the dropout is not necessarily someone of low intelligence.
One of the wmost recent studies deals with the question of intelligence
in a very thorough manner. The conclusion is quite clear on this point.
"Most...significant is the fact that it is not necessarily the less in-

« o ° - 3 o I3 2 5 o o
telligent who leave school before graauatlon.“B Percy V. Williams

2 .
3 S$am M. Lambert, High-School Dropouts, {Washington D.C., 195%),p. 7.
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reports on 4 study made by the Maryland Stute Department of Education
in cooperation with the state’s twenty-three county systems and the
Baltimore City Departuent of Education. .4 pupil dropout study for the
year 1960-1%961 was conducted in every high school in the state and
records were compiled on 13,715 high school dropouts., His conclusion
is revealing:

Lack of intelligence way be a big factor for some dropouts,

but it certainly is not the dominant cause. The Maryland

study showed that 49.3 per cent of the dropouts had average

to above averape intelliigeuce.33

Je Fo Eletivow

(7]

outends that there are many other factors besides
scholastic gbilitcy which play important roles in the decision of a
potentiai dropout.
Factors such as lack of interest om the part of pupils, faillure
to adjust, lack of parental encouragemeant and the farm help
problew are wore often causes of dropping out of high school
than tue factor of scholastic ability.-%
To recozuize that (here are wauny factors other than intelligsuce is
not to say that intelligence does not have itz zifect. Iu somz studies,
the relative importance of intelligence seems especially significant.
Table I represents the findings of a Unitéd States Department of Labor
study of dropouts in seven communities. Although wore than half (54%)
of all dropouts tested had I{(’s of over 9, the level of I remains
important. As indicated Ly the table, three times as wany dropouts ag

high school graduates had Ii's under 85, and unearly three times as

33Percy V. Williams, “School Dropouts,’” Hational Education
Association Journal (1963), p. Ll.
34J. F. Elstrom, "thy Farm Children Leave School,” School
Review, LIV (1946), p. 236.
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wany sraduates as dropouts had

Lazare indicates the equivocal

can e considered in velation

of the dropouts from the Tecown publie schoolis

i, In the

»

y the first semester of
three wears previous to 1335, hovever, he found that only 60,1 per
cant, oi.§ per cent and 37.€ per cent of {he ninth grade dropouts

had gvevaze ability,
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ely to drop out of sehool than those of hisher intelligence,
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and  (3) many cther Zactors operate which are wmore influential on the

dropout than his intelligense cuszient,



The uecond prevalent wizconception vwhich needs correction is that
the dropout group approzimstes identity with the juvenile delinquent
ey 39 ' - _—_ . .
ZEDUR., In the Haryland Trudy previously cited, the inaccuracy of
this viow is made quite clear. The ctudy produced no evidence to
support the idea that most Jdropouts are delinquent children, 4 larse
majority, 792 per cent, were not considered serious behavior problems
by either thelr counselors or theilr primcipals, The student continued

to suppori their contention by stating that 7¢ per cent of the dropouts
nave never been suspended from school.gﬁ

If delinguency and low intelligzence are not the primary reasouns
prompting students to drop sut of echool, the irmediste concern is Lo
identify the factors which do account for school drepouts. %Thile
shere is wueh argument as o which specific factors wost directly
zelate o propensity Zox dropping out of scheool, there is overwhelwming
zzreerent that po one basic fagior capn be sinzled ocut as the cause,
Consequently, most studies exsmine several contributory elements.

A study quite gimilar to the Haryland study was made in Detroit's
public secondary school with a total research population of §22,

Richard {I. Dresher, in reporting on the findings, lists zome of the

27

B Felly Frances, Ponald J. Veldman, and Garsen MeGuire studied
the problem of weasuring the relationship between delinguency and
dropouts. They arzued that previous studies had (1) neglected croasg-
validation procedures, (2) falled te note the influence of incarcera~
tion upon the 8's test performance and (3) considered only exntreme
deviants in testins., Additiconal information can be gseen in the
article by the above mentioned authors, "Multiple Diseriminant Fre=
diction of Delinguency snd Schoel Dropouts,” Educational and
¥sycholozical Measurement, XXIV, pp. 534-544,

3

Deopn s s
Villigms, p. 11,
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rain charscteristice whick he found to be conwon among most dropouts.
1, {ecupation of the fathey
Z. Birthplaece of parents and child

5. Number of times family changed residence

: . . 37

4. Sense of belonglng

Iz Albert J. Riendeav's snalysis of the problem, he identifies

o

,

b

four factors to be most influential: (1) poor relationships in achool,
(2) lack of persomal interest st home or at school, {(2) inability to
cee value in school subjects, and (4} limited participation in axtree
eurricalar ac&ivitiesagg A move comprehensive study of 247 dropouts
conducted by Joseph €. Bledsoe exomines six correlates in relation to
student withdrawals:

1. Boys are wore iikely to drop out of high achool
than are zirls,

b2

. Hore dropouts were found to have attended larger
classes in gradee one, twpe, and three than thosge
in which nondropouts were found.

3. Hearly four times as many students who changed
achouls were found to drop out ag those who did
nok,

&. Tupils whose parents ate enczaged in professional,
managerisl, agricultural, clerical, and sales work
are legs likely to drop out than students whosge
parents are unskilled laborers, retired, unemployed,
or vhoge cecupation is unkonown,

3. Parents who hed wore education tended to have fewer
¢hildren drop out.

37Kichard H. Dresher, "Factors in Voluntary Urop-Outs,” FPersomnel

and Guidance Journal, XEXIT (1854), p. 28.
38Albert J. Riendeav, "Facing Up to the Dropout Problem,” The
Clearinz House, XXXVI (1962), pp. 523-320.
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G, ftudents whio ieft schoel in the ninth and tenth
srades had a wean reading comprehensgion score of
7.9, Those students who remained In school had

s mean reading corprehension score of 2,9.3

John 1, Porter revicwed the thesrcticsl basis of numeroue citye
wide Dolding programg and concludes that it is not nospible to desoribe
& prototype dropout. e does offer o list of eleven characteristics
which diastinreish the potential dropout student from students of similar
intellivence and social status vbo remaiued in school, It appears that
the dirst aix items desecribe the observable traits of the potential
dropout while the last five iteus offer the social=-psycholosical

reasons for his behavior.
1. Often resides im a homozeneous area of low sosiow
ceonomle status,

2. Dwes not have the skill, responsibility, and
personal or social adjustment necessary to obtain
and hold a part time job while attending school
and he does not cohktain a good job after leaviss
schoel; usually malkes poor uerk vecord,

3. In personal adjustment lacks the ability to pgain
statua, iz socially ifmmature, irvesponsible, de-
fengive and pessimiatic about his vocational future.

5. 1p sometimes socially withdrawn and sometimes
gonreasive, Lacks stay~in friends and is not a
congtructive leader. The dropout seldom partici-~
pates in extra~curriculsr activities.

5., If & zivl, often plans to marry early and is
likely to be sexually precocious,

5, Academically below aversze, & poor reader, often
abgent from nchool and clashes with certain middle
class teachers who reject him on the basls of
gucial clasg or scademic inadequacy.

ae . ; : £ = _—
“ie Ze Bledsve, "Investigation of Six Correlates of Student
yithdrawal from Migh School,” Jourmal of Educational Research, LIV
(1952), pp. 35-5.
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7. If not below average academically, is more likely
to exhibit a dislike for the school situation be-
cause of reasons not yet fully identified.

8. System of values tells him to reject school, self
and competitive system.

9. He feels frustrated and insecure in the school
!‘.mtlma

10, Has extreme difficulty seeing the possibility of
education as a means to vocational success, and
can find no suitable training program in our schools.

11, His parents are indifferent to school persistence
by their child, W¥hile they may not express negative
feeling concerning school persistence, they will nog,
act to intervene on the occasion of school leaving.

L. M., and R. A, Tesseneer made a review of the literature om school
dropouts and compiled a list of the most frequently occurring charac=-
teristics, They list seven characteristics which they find to be the
most common among all dropouts.

1. Are 16 or 17 years of age and are retarded by one
or more grades

2, Are from low~income families

3. Arve discouraged with their work or are failing
4, Are dissatisfied with teaching methods

5. Have a feeling of "not belonging”

6. Leave because of the lure of a job

7. Are from weak and broken bma.u

‘OJ. W. Porter, "Heart of the Dropout Problem: Early Identifica~
tion," Michigzan Educational Jourmal,XV (1963), pp. 362-365.

4111. A. Tesseneer and L. M. Tesseneer, "Review of the Literature
on School Dropouts," MMQML_MI Principals
Bulletin, XLII (1958), p. 143,
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While there appears to be considerable difference of opinion on
the issue of the identifiable marks of the dropout, five specific
characteristics emerge as the ones most frequently considered important:
(1) a lack of a sense of belonging, (2) personality adjustment problems,
(3) reading retardation, (4) apathetic parental attitudes toward educa~
tion, and (5) a feeling that the achievement of his goals is not
materially aided by formal education. Each of these items has been
considered in great detail by sociological and educational researchers.

The Director of

the Research Division of the National Education Association states
that "the typical dropout is also frequently characterized by failure
to belong to an im~school ;;:mup.""'2 A statement from the Maryland
report seems to sum up the findings of most writers concerning this
point:

Many dropouts...reveal feelings of being left out, Having

a sense of belonging, a feeling of being wanted and respected

as a person, is a universal need, and the fact that so many

dropouts show little interest in school activities may be a

sign that the programs in the schools are not meeting this

need %3
The feeling of many dropouts that "they do not belong” begins to emerge
as the single, most important consideration. As a more specific
measure of this lack of feeling of belonging, the Maryland study
investigated the areas of extracurricular activity and student partici-

Ftim .

4259m M. Lambert, High-School Dropouts, (Washingtonm, D. C., 1959),
p. 8.

“Porcy V. Williams, "School Dropouts," National Education Associa-
tion Jourmal (1963), p. 12.
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When nongcholastic factors were studied, it was found that

more than two~thirds of the dropouts never participated in

athletics or extracurricular activities of any kind, and

this tendency was most pronounced in large uh-oln.u
Robert Jay Thomas made a four~year study of tem factors possibly related
to school dropouts. He concurs with the contention that the dropout
does not have a sense of belonging, and that this lack is reflected im
his fallure to participate in group activities. "Without danger of
overgeneralizing, it may be said that those students who engage in at
least one extracurricular activity are much less likely to drop out
than those who do mot,"">

While it appears true that the need to belong is the most significant
factor related to school dropouts inm urban schools, other factors are
influential.

m’-‘ﬂ G.

Arnholter made a study relating school persistence with persomality
factors using the Arsenal Techmical High School of Indianapolis,

Indisna, as the population group. She finds that there is a "significamt
difference...in personality adjustment between the gradustes and the
dropouts."*®

study under the direction of W, L. Gragg finds that academic retardation
was the most significant factor dealing with dropouts as compared to

“4rvta

4 . ppe 15416,

“lthlqll G. Arnholter, "School Persistence and Persomality
Pactors,” Personnel snd Guidance Jourmal, XXXV (1956), p. 108.
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the 3rad’uatn.4? In a pilot study conducted in Ohio under the auspicies

of the Ohio State Department of Educatiom, the researchers discovered
that 75.4 per cent of the dropouts who took reading tests scored below
the median for the level and 54.4 per cent of them were in the bottom
quartile, Ruth Penty has dome extensive research in this area and
reports that three times as many poor readers as good readers dropped
out of school., The following chart which Penty published makes con=

veniently clear the basis for her argmta.“

TABLE II

NUMBER AND PERCENTAGE OF TENTH GRADE STUDENTS -~ 593
POOR READERS AND 593 GOOD READERS -- WHO DROPPED
OUT OF SCHOOL BETWEEN SEPTEMBER 1947 AND
JUNE 1951 BEFORE GRADUATION

Dropped Out:

During tenth grade 120 20.2 8 1.3
Completing tenth grade 38 6.5 13 2.2
During eleventh grade 68 11,4 31 5.2
Completing eleventh grade 22 3.7 21 3.6
During twelfth grade 48 8.1 13 2.2
Transferred (All grades) 27 4,6 26 4.3

Total Dropouts 296 49.9 86 14,5

Source: Ruth C. Penty, Reading Abil and High School Dropouts,
Bureau of Publications, Columbia University, New York, 1956,

474, L. Gragg, "Some Factors Which Distinguish Drop-Outs from

High School Graduates," Persomnel and Guidance Journal, XXVIL, p. 458,

“Bputh . Penty, Ability (g Bich Lc% Dropauts, Bureau
of Publications, Columbia University York, 1956).



toward education, A report on the Holding Power Project of New York
prepared by James W, Moore stresses the importance of parental attitudes.
The project spanned the years from 1956 to 1960 and 89 New York School
Districts participated in the study. The report includes the following

comment on the characteristics of voluntary withdrawal .

The attitude of the parents of the pupils toward continued
school attendance for their children seemed to be of
crucial importance, According to school efficials, only
one-third of the parents of pupils who withdrew were
positively oriented toward this question, in contrast
with 90 pcz cent of the parents of pupils who remained

in school 49

Lile  GE DU CHUEILL 1 s 1 3 L L

not materially aided by formal education. Most oftem, the dropout
does not have a real awareness of his goals or his goals are so con=
structed as to preclude the need for education. In either case, he
congsiders his continuation in a secondary school as not useful for his
purposes. Evelyn N. Deno, a consultant in Special Education and
Rehabilitation to the Mimneapolis Public School System, studied the
question of means and ends in relation to dropouts. She concludes
that the value system of the dropout is so comstructed as not to include
", .. school education as a serviceable and attainable route to gaining
ulf-ndvantagl.“m
The effort to identify distinguishing characteristics of the

school dropout reinforces the contention of most writers that there

"%m W. Moore, "Dropout and Public Responsibility,"” New York

State Education, LI (1964), p. 7.

5o!velyn N. Deno, "Early Identification of Dropouts," Minnesots
Journal of Education, XLIV (1963), pp. 12-13,
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is no prototype dropout; numerous factors contribute to the concrete
decision of a student to withdraw from schoel, However, this survey
of the literature dealing with the characteristics by which the
potential dropout may be recognized indicates the complex inter=-
relatedness of the observed behavioral actions of the potential
dropout and the motives which initiate and sustain this behavior.
Because of the extensive naubot of studies dealing with the
characteristics of the student dropout, it is impossible to review
them all, It is believed that a sufficient number of studies have
been considered to give a representative view of current research.
However, few studies have dealt with dropouts in relation to variables

emerging from rurality.



CHAPTER III
METHODOLOGY

Methodology Employed

Two variables were selected to determine the degree of rurality
of each student: a rurality test and a residence classification system.
The rurality test was designed to measure the subject's degree of rural
orientation. The residence classification system was based on the
number of years the student or his parents had lived on a farm.

One variable was used to indicate the propensity to drop out of
school, It consisted of the results of a test devised by the Oklahoma
City Board of Education, Department of Research, under the direction
of Dr. Larry Hayes, The test comsisted of eleven characteristics
which were believed to be major dropout symptoms.

Two other variasbles were chosen to offer additional informationm,
They were sex and grade classification.

The propensity for a student's dropping out of school was used as
the dependent variable and the remaining four variables were handled as
independent variables.

Three statistical interpretations were made on the data: a

correlation coefficient, analysis of varience, and comparison of means,
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The Hathematizal Hodel

The following basic mathematical nodel was used te determine the
effects of the {ive verisbles on the propensity of students dropping
out of school:

ke 1T Lt S R Xigee t Ve ¥ B Xaijue T €4ke

In this wodel, Y reprosents dropout propensity, the dependent
varisbie. The remsinder ere independent vavisbles: X(( is the sex of
the students with ( equal to 1 (wele) snd 2 (female); ; is the
grade of the student with  equal to I {(seventh grade), 2 (eighth
grade), and 3 (aimth grade); X, is a covarisble ead is the actual
nusber of yesrs the student has spent on the farm; O, is u partial
regression coefficient ssavciated with the covariable X, ; )y s
the farm residence clsssificetion of the stwdent with ) equal to 1
(neither stodent nmor parents ever lived on the farm), 2 (student hae
uot, but parents have lived on the farwm), 3 (student has lived on the
fars, but parents have not), ond 4 (both student end parents have
lived on the fatm); X, is a covariable snd is the actual score of
the rurality test and ﬂz is a partial regression coefficlent mssocisted
with the covariablie X, . The errors sre sssumed to be independently
end normslly distributed. There sre {ive independent varisblies and
one dependent variable.

In this thesis, the following five hypotheses will be tested:

LB o = ;. There is oo significant diffecence between
peses with regard to propemsity for dropping out of schoeol,
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2. B: C, = T, = T, . There are no significant differences

among grade classifications with regard to propensity for dropping out
of school,

3. Bt B, = O . There is no significant difference among
years spent on the farm with regard to propensity for dropping out of
school .

b Ry F = Yiw ); = ); . There are no significant
differences among farm residence clasgifications with regard to the
propensity for droppimg out of school.

5. M ﬂz = ( . There is no significant difference among
rurality test scores with regard to propensity for dropping out of

’cm'lo
Source of Data

Two instruments were used as the primary source of data for this
study, The first instrument was designed to identify potential drop-
outs and was formulated by the Oklahoma Holding Power Committee of
1963 and 1964, Educators from the university and secondary level wko
worked with the dropout problem participated in the development of the
instrument., The functioning of the instrument depended upom teacher
participation. The nl!:\u;'. of the participation demanded objiective as
well as subjective information from the teachers. The teacher gave
information relating to eleven characteristics for each pupil. The
form used by the teachers instructed them to check discernible
characteristics, The characteristics given were low scholastic
ability, low achievement, reading retardation, overage, disinterest,

absenteeism, undesirable behavior, low economic status, transiency,
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poor health, and non-participetion in activities. Characteristics
such as overage and absenteeism involve substantially objective re-
porting of a given set of circumstances. On the other hand, charac~
teristics such as disinterest and undesirable behavior require a more
subjective interpretation on the part of the teacher.

During 1964, the propensity test was used in 46 school systems
in Oklahoma to identify potential dropouts. The results of the pro=
pensity test, along with additional information, were added to the
potential dropout's permanent school record. Local and statewide
programs were initiated to hold the students in school.

The second instrument was used to determine the dégree of rural
orientation of each student. The rurality data came from @ test
administered directly to the students., The test was onc employed in
a study by W. A. Andersom which contrasts attitudes toward ten aspects
of rural living. The zroups in Anderson's study were measured accord-
ing to their attitudes towards the rural enviromment as a place

1. For healthful living

2. For doing enjoyable work through farming

3. For obtaining the necessary education for life

4. For earning a satisfactory living through farming

5. For enjoying wholesome recreation and leisure

6. For having acsthetically pleasing experiences

7. For carrying om a sociable life as a community member

8. For obtaining the necessary facility for a good living

9, For developing wholesome family life

10. For the proper rearing of children
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However, because of the length of the original test, only four of
the ten sections were used. The four sections chosen for use were
(1) for healthful living, (2) for doing emjoyable work through farming,
(3) for obtaining the necessary education for life, (4) for developing
wholesome family life.

The reasons for limiting the testing instrument to these four
parts and the justification for choosing these particular four are as
follows:

1. It was limited out of necessity. Each section contains
questions ranging in number from 25 to 45, When 21l the questions are
considered, there are almost 200, This number was too large for the
testing situation which was available. Therefore, the mumber of
questions asked was limited by eliminating six of the tenm sectioms,

2, The four sections chosen were most representative of all ten
sections, When the ten sections are divided into various areas, the
breakdown shows that two of the sections deal with the rural environ-
ment as a place for an adequate education; two of the sections deal
with the rural enviromment as an adequate context of work; two sections
deal with the rural enviromment as an adequate place for family relations;
and the remaining sections deal with the rural enviromment as a good
place to live, Thus, one section was chosen from each area of concern.
This selection provided the same scope of possible areas as the original
test had done,

3. Suitability for junior high students was considered in selecting
the sections to be used. After the various subject areas had been de~

termined, the specific group of questions which contained the more
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elementary language and which seemed to be move appropriate to juniow

hizh school student level was selectead.

Limitations of Methodology

There are two primary limitations of the methodology emnloyed in
the study. Firsgt, neither the propensity test devised by the Oklohoma
Holdingz Power Commitiee nor the ruralily test designed by ¥W. 4. Anderson
has been standardized. Consequently, the data from these two instru-
ments has to be considered without the benefit of cowparison to
standardized rosults, Becond, the exact impact of using only some
of Anderson's rurality tests cannot be determined. 1In sectiom 3 of
this chapter, it was argued that vedustion from the original ten part
test to four parts did not Involve significant secrifice., However,

statistical cvidence is not available to defend this argument.,



CHAPTER IV

RESULTS

Propensity Tast

Of the total sample of 947 students, 195 were identified as
having some inclination towavds droppiung out of school. Inclivded
in the 1992 students weve 134 males and $5 Zemales., The actual break-
down can bhe seen in the following chavt which dilvides the sausple
according to sex, grade, and propensity ranking. These 199 students
had propensity scores ranging from one to seven, the higher the
nurber indlicating the greater the propensity. The highest possible
propensity score is eleven.

In examining the chart, two polnts are cbservable:

1. No studeunts received a propensity canking higher than seven.
Eleven was the maximuwm number possible.

2. Of those with a tendency to drop out, the majority of the

students were concentrated in the nuwbers Ifrow one tu four.

a

Rurality Test

The average rurality test score for all 947 students was 43.38
with the mean cecores declining as grade increased. The range jpossible
of scores on the rurality test was frowm § te 71, while the range of
actual observance was from 2 to 70, There are three categories in

which the rurality test scores should be considered: grade, sex,
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and residence classification.

TABLE III

SCHOOL DROPOUT PROPENSITY SCORES OF 947 STUDENTE OF
ROOSEVELT JUNIOR HIGH SCHOUL, OKLAHORA
CITY, BY SEX AND GRADE

Grade lLevel

Propensity Seventh | Bighth Hinth
becore
M F ¥ F M F

HO. % ({Wo. % |No. % |Wo. % |Lo. % o, %

Totals 12¢ 190|166 109 167 106 175 166 164 100 | 146 100

9 Gl 7i1i43 88 1126 76 [ 163 20 108 66 | LiGe 7B

1 19 i3 9 5 7 4 5 4 3 5 & 3

p 5 G1 2 2 / & 3 21 1¢ &1 L1 7

3 6 51 5 3 & 4 1 1] 15 9 & 3

4 £ 3 & 311U G 2 2 7 4 > 4

3 3 21 1 .6 7 & 1 1 4 3 5 4

é & g] 1 o6 & 2 4] i 8 5 O 3]

7 1 i) O 0 0 4] i & 3 2 1 i

Students in the seventh grade scored highest om the rurality test
ﬁith a mean of 46.01. Students in the eighth and ninth grades had means
of £2.69 and 41.63 respectively. Male students scored higher on the
test than did female students with meaus of 45,62 and 41.26 respectively.

A very interesting comparison can be wade concerning the yurality
scores and the residence classifications. ithout exception, the

average rurality score increased as the rural residence factor incressed.,
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For those students who had wot lived on a farm and whose parents had
not lived on a farwm, the wean score for the rurality test was 39.57.

the other recidenc

Fa

Thic wean was lower thac that of any o categories

(]

For thoge students who had wot lived on the farwm, but whose pareits
nad, the result wae very close to the overall mean~-43.53. There were
45 students who had lived on the farwm, although their parents had not.
The wmean of thic group was 46.02. The highest weau, which was 48.52,
was calculated on those students who had lived on a3 farm and whose
parents had iived ou a farm.

These results are in agreement with what was expected: as the
rural residence factor increases, the rurality cest score iucreases.
The resulis of the comparison of weans relating rurality tesc scores

with grade, sex and residence is suuwmarized in Tavle IV,

TABLE IV

RURALITY TEST MEANS OF 947 STUDENTS OF ROOSEVELT JUNIOR HIGH
SCHOUL, OKLAHUYA CITY, BY GiiuM, SEXL
AND RESIDENCE CLASSIFICATION

GRADE, SEX, RESIDENCE EEAK

GRAVE ¢

Seventh 46.01

Eighth 42,69

Ninth 4i.63
SEL:

Male ' 45.62

Fewale 41.26
AESIDENCE : %%

R1 39,57

R2 43.53

23 46,052

Ré ' 48,52

*kil: MNeilther parents nor student have ever lived on a farm.
RZ: Parents have lived on the farm bLut student has not.
R3: Farents have not lived on the farm but student has.
R4: Both parents and student bave lived on the farm.



Yhe rosulte shown in Table can we e moge wividliy
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Feh ek Yen
Hl: Relther porents novy soedenl have over lived on 3 Tarm.
RZ: Parents have lived on the farn but student hss not.
2 Parents have oot lived on the farw but student hao,
th parente and student s ddwesd en the K4Es.
Pigure L. Qurality Test Meoans Stwdeants by rade, Sex,

s of 847
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Tha resalts indicate that there 1z a

fi‘}

positive velationship botween rurality awd gropensity. 4t the one
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percent level, the correlatiom coefficient is small {(L14123). However,
it is still siguificant.
4 second approach Lo the exanvination of the relatiomship between

ruraiicty and propensity Is by an analysis of variance. The table on

U

the followiug page analyzes the variables reolated to the propeunsity
factor.

ith any number larger than 6.63 being significant at the one
percent level, the Analysis of Variance Table indicates that three
factors are significant. Those three factors are sex, grade, and
rurality. The T-test was runm oun ail pairs of grades to determine their

v

relative contribution to the variance. The T-test indicated that while

]

there ie almest no difference betwsen the seventh and eighth pgrade

[

E3 e

students as related to propemsity, there isc a significant difference

betiueen seventh and ninth, and eighith and ninth grades,

Source of Sum of Yean
Variance Squares D Square F
Total 2201 947
Mean (W 363,35 1
Total (corr.

for mean) 127,15 Géis
Sex 41,0908 1 14,0998 21.9%%
Grade 31.7723 2 15,5860 8§, 5%%
Faru Years 5.0916 1 65,0016 3.3
Residence 13,3730 3 L. 4577 2.4
Ruralicy 15,4878 i 15,4878 8. 3%%
Error 1756.595 938 1.8731




The third approach to be takem in an analysis of the velationship
setween rurality and propensity is a compariscu of weans, In & compari-
son of the means, the same vesuits are indicated as have been expressed
previously: ‘as the rurality itesi scores increase, the propensity for
dropping out of school responds accordingly.

The mean for all students who had no indications of dropping out
of scuool is 42.56. However, the mean for ali students who were indi-
cated as naving propensity for dropping out of school was 47.33. Im
this case, the scores of students who were considered to be potential
dropouts averaged about five points nigher on the rurality test than
did those who were not considered potential dropouts.

The same kind of cesulis can ve seen when the students are broken
down into sex categories. Jemale potential dropouts ceored a rurality
wean of 46,06 whereas female non-potential dropouts scored only 40.78.
Similariiy, male potential dropoute scored an average of 4.uD on the

rurality test whereas non-potential dropouts scored 44.35.

Summary of the ifypothases

1. Sub=~HBypothesis 1

There is no significant difference between sexes with regard to

propensity for dropping out of school.

In all grades, wmales were more likely to drop out of school than

fowales. This was foundé to be significant at the .01 level,



Vispogition of Iypothesis

tall: Rejected

sub=-Hywsothesis 2

={
b
»

nere is no sipgnificant difference awcony grade classifications
with regard to proveunsity for dropplug ocut of schosi.

Scatistical Tests

analysis of Variance, T~Test and Comparison of Means

a .

Grade was found to be significantly related to propensity at the
01 level., A4 T-Teset was zun on grade to determine which c¢f the

three grades was most significantly reliated to propensity. The

I-Test indicated that wihilc there Lo ausost no differeuce

grade situcente ag related to propensity,

ifference betusen seventh and aninth, and

eizhth and pintih grade.

Disposition of lypothesis

Huil: Rejectied

III. Sub-Hypothesis 3

There iz w0 significant difference amo years spent on the farw

with regard to propensity for dropping out of school.

Statistical Tests

-

Aualyele cof Variance

Resulg

Kuxber of years spent ou .the farrm was not found to be sigpifi-
cantly related to propeasity at the .01 level.

Disposition of Hypothesis

Mull: Confirmed



Iv.

Cub-Hupothesis &

There is no significant difference arong farm residence classifi-
cations with regard to propensity for dropping out of school.

Statistical Tests

inalysis of Yariance

Besults

Farn residence classification, like number of years on the farm,
was found not to be significantly related to propensity at the .01
level,

Dispositiorn of Iiypothesis

Mull: Confirmed

Sub-Hypothesis 5

There is no eignificant difference among rurality test scores
with regard to propensity for dropping out of school.

Statistical Tests

Analysis of Variance, correlation coefficient and comparison of
means.

Results

Rurality test scores significantly related to propensity at the
+01 level. A4lso, the correlation coefficient indicates that there
is a gignificant relation at the .01 level. A comparison of means
reveals that the mean rurality test score for those students who
have no propensity for dropping out of school is less than that
for those who have some indication towards dropping out.

Disposition of Hypothesis

Huil: Rejected



VI.

&

¥ajor Hypothesics

Thexre is no significant relationship between a student's rural
orientation and his propensity for dropping out of an urban school.
Resulté

The results of this study generally support the contention that
there is a significant relationship between rurality and propen-
sity for dropping out of school in an urban setting. The implica-
tions of Sub-Hypothesis 5, relating rurality ﬁest scores with

propensity, is that there is a significant relationship at the

01 level.



CHAFTER ¥V
CONCLUSIONS
Summary of Findings

In Chapter II of the study, mumsercus theoretical propositions
were advanced and the findings of Chapter IV either support or are
compatible with these previously advanced contentions.

First, the results of this resesrch lend further support to the
contention that rural oviented persons have lower educational aspira-
tion levels than do urban orviented persons. The contention by Middleten,
Grigzy, Burchinal snd Haller is Qupported by the fact thot rurality and
propensity were significantly related. Since many of the facters on
the propensity test dealt with academic areas, it is consistent that
as propensity ilncreases, so does rurality,

Likeseise, the regults of the research are compatible with the
contention that personality differences exist between rural and urban
youth which would tend to wake the former less adjusted to a school in
an urban setting. The rural imprint on a student personality iz likely
to involve feelings that one does not belong to the group, tendencies
touwards withdrawing, lack of many social skills, and feelings of being
{11l at ease™ in aschocl relationzhips. When these contentions are
considered im the light of the propensity test vhich Included factors
dealing specifically with the degree to which a studeat felt a part

of the group, it would be expected that rural students should remk

47



nizher on the p 7pe sity test thae urkan students, Indeed, the
expectation s confirmed by the data.
A thizd theoretical consideoration presented in the carlier chapter

maintained that even though rural and urban diffevences do exist, they

are becoming less zisnificant., Althoush the study was not Jdesisned to

deterrine ony kind of trend, the yesults indicate that 2 ruraleurban

»

diifevance does vemain.

4 fourth consideration advanced previously iz cne by Sorokin and
Ylmmerman, vho maiotain that iphevent in the Impact of rural work on
the vural pergonalily is the fnability te mshe Ireguent and oasy
adiustments o new enviromments, Thiz nartloular view jz pot necessarily
supported by the vesults of thic research, Sipce there is noe statlstical

simnificance between propensity snd residence fzetors, this ctudy offers

ne justification for maintainins this position, Howevexr, the testing
insgruments of this study vere mot adesuate either to gupport o8 Lo

deny this nroposition,

&

fth point pade earlier is that, since rural people wove to the
city withont skilled training, they are more likely to be held 5o the
lowver income iobs, Low aeeupation status meand additional disadvantagzes
for the ctudent from a viral Lackzround, Provious dropout studies
bave indfcated a bizh relationchip between propensity and low Iincome,
This study asrees uvith this contention to the extent that rurality gnd
low income are overlapping in influence,

Summarily, the data produced in this veseaveh effort does support

o girmificant welationship

P

the waior theszls of this atudy: There is
hetueen a student's rural orientation and bis propensity for dropplng

out of an urban school, This conclusion seems Justified vhen one



sipnificant qualification is acknouledged. The qualificaticn emerszes
ivom a distingtion between vuralitv considered as an attirude and
rurality considered as an experience. VWhen rurality is considered as
an attitude (as the Anderson rurality test does), then rurality is
Yomd to be siznificantly related to propensity for droppins onk of

an urban schwol, However, when rurality is sonsidered as an experience
{az the number of years actually spent on the farm and the farm re-
sidence claszification system do), then rurality is net significantly
related te propensity. Subsequently, the major thesis of thins study

ig upheld when rural orfentation is considered to be an attitude,
Limitations oL the Study

The limitations of the study are moet pronounced in fouwr rnecifias
areas: the instruments which ate used are not standardized, the scope
of the study does not include the possibllity of prediction statements,
the existence of a clearly defined rural-urban difference iz guestion-
able, and some wvariables which way have influenced the data were not
controllied.

tieither of the two primary testing instruments used In this study
are standardized., The propenzity test devised by the Oklahoms Holding
Power Committee and the rurality test designed by ¥. A, Anderson have
both been uvsed extensively for their expressed purposes. However,
neither one offers the study the advantages of comparison which is
offered by the use of stendardired instruments, However, there ave
reagons for their selection in face of this limitation. The propensity
teat had already been administered to all the students in the Dilaboma

Cicy public school systems and the information vas readily available,



The wurallty test was the !}

available Zor the purposes of

deteraining rovality as on sttitudingl espression.

‘J‘

The geope of the study, as indicated in Chapter I, dona not
nelude the posaibility of prediction statements., Cfonsequentiv, Lrom

the staundnoint of urility in a local schoel sitwation, it has scvere

i
w2

vractizal Limitaticns, Vhile ix not a prediotion atudy, this wvork

Poe)

i3 o

st

o

b

ational study iln 2s mush as it attempts to explore whether a
nosivive reletionship exists Letween rural orientation and propensity
for droppins out of school,

The exintence of a clearly defined rurale-urban difference is
guestionable., Becouse of incveased comwmmnicaviouns and population
mobility, the cleavly defined difference between the rural and urban

vergonality 1 ddwinishing, The extent to which the two polar tvpes

hiave actually feged into ome vepresents a limdting fazater for this

study hecause the study is haszed on the presupposition that o difforence

iz identifiable,

Tinallyv, thera are variablas which may have had Influence on the
data that were not controlled. In mosht cases, these variables were
not sontralled begause ik was o practizal impossibilicy. Some of the
more viznificant uncontrolled variabtles are: the effect of clasa
ztatuz on the studied variables, the eifoct of income on zlass starus,
the effeqt of the'mavemeﬁt of atudentsg within the city in breaking

potentially strong group ties whizh would otherwise tend to hold a

student In sabool,
Implications of the Study

The paramount implication of this study is that further research
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needs to be conducted in three related areas. First, an instrument
needs to be developed and standardized which can separate rural
attitudes from urban attitudes if, indeed, such a separation exists,
Second, furthur investigation needs to be pursued in the area of the
rurally oriented person's modes of self expression and release of
conflict in an urban setting. Third, assuming that conflict does
arise when a rural personality type is freed to function in an urban
setting, study should be made as to how this kind of conflict might
best be controlled or minimized.
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() () 7.

() () 8.
() ) 9.

() () 10.

(¥4
=g

I hold that farming requires less education than most
other types of work.

Farming is most fascinating work.

Farming develops the Kind of family relationships that
results in more enduring families than are found in cities.

I feel that city occupations cause physical defects since
they are so routine, confining, and do not allow for enough
exercise, and so are unhealthy,

The farmer is a truly creative worker.

Because the farm and rural environment constantly challenge
thought, they make for continuous adult mental development.

I would not enjoy farming as much as most farm people
seem. to,

I maintain that all families are bound together by strong
ties of affection and no great differences exist in this
regard between rural and other families.

Because rursl people live at considerable distances from
towns and cities, I believe they do not have the proper
health attention.

Living in the country deprives one's children of the chance
for an adequate education.

I cannot be enthusiastic about farming as a way to enjoy
life.

The ideas of thrift and wholesome hard work that are a
part of rural life build more united families than it is
possible to have in other situations.

In the country people do not have medical care when they
need it,

Because rural people deal with so many unpredictable pro-
blems they must solve, it mokes them more inventive than
most other classes of people.

Although farmers may have plenty of time to meditate, I
feel that this does not assure them the incentives for
thinking and so growing mentally.
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27.

28,

29.

31.

36.

37.

Farming is s0 monotonous, it cannot give much pleasure.

I believe that because the farm becomes the hereditary
home of all the members and they constantly turn to it
in thought, it creates strong families.

I believe farming is the most healthful of occupations
because one gets plenty of physical exercise in the open

air znd sunshine.

Because the farmer must be so practical, he does little
in his work that iz creative,

School equipment and materials in rural areas are now,

in my opinion, the equal of those available to city children.

I think that farming teaches the true value of work better
than most other occupations.

I feel that farm and rural living gives people more new
experiences than any other enviromment can.

Children living in the open country have the best environ-

ment to grow up in.

My opinion ig that farm work teaches good judgment better
than do most occupations, for the individual must solve
his own job problems.

I believe that rural schools now give general education
that is as satisfactory as similar education in other
schools.

Since the farmer manages his own business it is more
interesting than most types of work,

I believe that urban families break up more rapidly than
rural families since they have no hereditary home or land

to hold them together.

I think that rural people have a better chance to keep
healthy than others gince they have a more wholesome diet.

I feel that most rural school buildings are as safe and
sanitary nowadays as most other school buildings.

Farming forces one to work until it becomes drudgery.

Farm families live together more intimately than any
class of families.



() () 38, 1 feel that expectant mothers in the country do not have
the proper medical attention before or after childbirth.

(el

() ()3

Lural life is isolated from the educationally broadening
contacts of our society.

() () 40. As my life's work, farming would be unbearable.

() () 4l. In my opinion, city occupations break family unity since
each member follows his own work, frequently eats away
from home, and usually follows his own pleasures.

() ()42, 1 believe that city environments, being so artificial,
cannot have the superior healthfulness that the natural
rural environment gives.

( ) () 43. Host occupations do not lend themselves to such a full
way of life as does farming.

{ ) () 44, Rural schools have devezloped programs for adult education
and for community services that make better use of the
facilities than is true of cities.

() () 45. There are few other occupations that offer as substantial
enjoyment ag farming.

() () 46. T maintain that family unity iz & characteristic of rural
life because farming is a family industry where work and
home life are not divorced; I believe the opposite ig
usually true in most cities.

{ ) () 47. I waintain that the limitations on good health facilities
in the co.ntry have been overcome by rapid m=ang of trans-
portation and by the development of rural public health
service.

() () 48. 1 think that farming involves too many distasteful tasks.

() () 49. Farming requires more intelligence than do most other types
of work.

() () 50. I meintain that the farm home is more nearly ideal than
any other since the interests of the family members are
21l one.

() () 51. Por me, living on a farm would be just too much hard work.
{ ) () 52. My opinion is that proper clothing and other facilities

for the care of children are difficult to have in country
homes.
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() 65.

() 66.

() 67.

Since farming does not call for vigorous mental action,
it unfits rural people for serious thinking.

Since the rural family is so closely knit, it exerts a
sreater influence on the molding of personality than does
the city family.

I hold that farming is society's most beneficial form of
work.

I think that farming is one of the most dangerous occupations

because machines, animals, and other circumstances cause
50 @any accidents.

Since city people have educational opportunities within
easy reach, I think they have much advantage over rural.
people.

Rural homemaking makes possible the plezsure of enjoyable
family meals more generally than does city homemaking.

I feel that city jobs involve only the accomplishment of
some detailed task.

I believe that citv children have as healthful an environ-
ment to grow up in as have vrural children.

I think that since rural schools are stillipatterned 80
closely after city schools, they train away from rural
living. '

Hy opinion is that rural schools just do not have the
equipment necessary for as good training as city children
get.

As I see it, the farmer has the satisfaction of being more
productive than most workers.

I think farming certainly would be the finest work for me.
I feel that since the satisfactions of life are measured
by the level of living obtainable from one's work, most
farm families have a more satisfactory life than do most
other workers.

Farming deadens a person’s ambitions,

Farming hag limitations as a life work but they are not
so great as those of other forms of work.
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Farming yields less personal satisfaction than most other
occupations.

I think hat no other occupation but farming can provide
the great enjoyment of working with plants and animals.

Because city workers are usually not their own bosses but
must follow orders they have little of the joy of indepen-
denice in their jobs.

Everything considered, I would be happier at farming than
any other work.
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