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CHAPI'ER I 

INTRODUCTION 

Student research and thesis wrl ting are part·s of the curricula in 

many institutions of higher education, and are partial requirements of 

the master 0s degree program. Their purpose is to promote a student's in­

tellectual independence, his ability to think critically and to express 

ideas in a scholarly mannero The research of graduate students tends to 

contribute to the expansion of human knowledge through the discovery of 

new ideas or through additional use of knowledge previously discovered. 

Since home economics is the field of knowledge which is concerned 

with and centers around family and community life, student research and 

thesis writing in this field usually deals with the problems of family 

and community living and is aimed at their improvement. To help students 

work more effectively on such research studies and theses, making them 

more useful and valuable 9 problems involved in carrying on research and 

in writing must receive special consideration in the planning of graduate 

study programs. Identification of student~s problems and attitudes is 

necessary before teachers can give adequate guidance to students for their 

research activities and thesis writing. However the identification of 

problems cannot be of much value unless faculty members who have the re­

sponsibility in guiding and directing stQdentst work have enough time at 

their disposal and adequate facilities to discharge their duties er- · 

ficientlyo Not only is the identification of students · problems necessary, 

but also the identification of difficulties encountered by advisers is of 

1 
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significance in the planning of an effective graduate program. 

Statement of the Problem 

The study undertaken was an attempt to identify the policies, 

practices and problems related to student research and thesis writing. 

It is hoped that this study would contribute not only to the future 

planning of graduate programs in home economics but also t .o the author 

herself who anticipates world.ng with graduate students in the field of 

home economics. 

Home Economics has been highly recommended as a field of study for 

Pakistani women. The Commission on National Education has stated that 

"a high priority must be given to the opening of departments of home 

economics in women's coJJ.eges and universities, and to the establishment 

of additional institutions designed specificaJ.ly for the study of this 

subject."1 With the establishment of more home economics departments and 

institutions there will be greater need for teachers of home economics. 

This not only emphasizes the need for more home economists but also for 

more teaching materials for the various areas of home economics. This 

implication in turn emphasizes the responsibility of home economics 

teachers and graduate students for making contributions to knowledge in 

all areas of home economics through research studies, theses and reports. 

Thus making it necessary to develop a graduate program suitable and ef-

fective for teachers and students. 

The present study as stated before, was an attempt to identify the 

policies, practices and problems in student research and thesis writing 

as a part of the graduate program. The findings will be used as a basis 

1Report of the Commission on National Education, Ministry of Edu­
cation, (Karachi, Government of Pakistan, 1959), p. 193. 
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for suggesting recommendations for the graduate program in general and 

with specific implica.tions for the College of Home and Social Sciences, 

Lahore, Paldstan. Since the college in Lahore was established only in 

1954 and the graduate program started in 1959, there is a lack of trained 

a.dvisors and sufficient source :materials for students. The author hopes 

that the recommendations and implications :made in this study will help 

those involved in the graduate program. 

Purposes of Study 

The study was designed with the following purposes in :mindo 

lo To identify some of the common problems which graduate students 

encounter as they pursue research and write thesis as a part of 

their :master's degree programs, and their attitudes toward 

graduate requirements. 

2. To identify some of the common procedures, practices and diffi­

culties which thesis advisors encounter in guiding and directing 

research and thesis writing of graduate students. 

3. To study the general policies and practices of student research 

and thesis writing as a part of the master's program in the field 

of home economies. 

4. To suggest recommendations in general for improving student re­

search and thesis writing as a part of the graduate program in 

the field of home economics. 

5. To formulate specific implications for student research and 

thesis writing program for the College of Home and Social 

Sciences, Lahore, Paldstan. 
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Statement of Hypothesis 

The general hypothesis for the study was that the identification of 

the policies, practices and problems of student research and thesis 

wr.i ting can serve as a basis for the development of recommendations for 

the graduate program. The five sub-hypotheses for the study were as 

follows: 

l. The problems which graduate students encounter as they pursue 

research and write a thesis, and their attitudes can be identi­

fied by information obtained .from them th:roUgh th~ use of 

questionnaires. 

2o The procedures, practices and difficulties of faculty members in 

guiding and directing student research and thesis writing, can 

be identified by information obtained through personal inter-

views. 

3. The general policies and practices of student research and thesis 

writing as a part of the master's program in the field of home 

economies can be studied from the information obtained from the 

administrators through the use of questionnaires. 

4. Recommendations can be suggested on the basis of this study for 

student research and thesis writing program as a part of graduate 

program. in the field of home economics. 

5. Specific implications can be formul.ated for student research and 

thesis writing program in the College of Home and Social Sciences, 

Lahore, Pakistan. 

Procedure of the Study 

The problem of this investigation was identified from the review of 
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literature concerned with the need and importance of research in home 

economics and from the writer's future anticipated responsibility of 

working with graduate students in Pakistan. A review of studies in 

various related fields of knowledge such as psychology, philosophy and 

sociology revealed extensive use of the questionnaire and interview as 

instruments for identifying practices, problems, and obtaining opinions 

' and attitudes. The data for this study was collected through mailed 

questionnaires and planned interviews. 

Three questionnaires were developed to be used with three different 

groups. Questionnaire "A" was used for obtaining data from recent gradu-

ates and graduate students enrolled in the College of Home Econoraics of 

Okla.homa State University. Questionnaire "B" was used for interviewing 

faculty members of the College of Home Economics of Oklahoma State Uni-

versity, who had served or were serving as advisors for students engaged 

in research and thesis writing. Questionnaire "C" was sent to admini-

strators of home economics units in colleges and universities in the 

United States in which graduate programs in home economics were offered. 

A copy of each questionnaire and the letter accompanying each is included 

in the Appendix. 

Copies of Questionnaire "A" were mailed to 52 individuals who had 

been granted Master's degrees in an area of Home Economics at Oklahoma 

State U:niversi ty during tb.,9 fiYe yea.r period, 1959-1963. The list of 

names of the graduates was compiled from the official copies of the 

commencement programs and addresses were obtained from the office of the 

secretary of the Home Economics Alumni Association. Names and addresses 

for the JO graduate students enrolled at the present time were obtained 

from class rolls in the office of the Dean of Home Economics. 

The names of faculty members who had served or were serving as thesis 
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. :.· ·... : .. . ·,\. :. . . : ·._ ~ . . . . ~- .. •. : ..... · ·. :_ . . · . ·. :: ·: , . . 

advisors to graduate s;udentS were given l:>ythe heads of the various 
. ;· . . .: ... · . , .. 

departments. 'Individilll.l conferences were, scheduled with each I faculty 
: . ' . . . . . . 

member I and, reSpOllSeS to items Oil the questionnaire Were, recorded by the ,, 
·' · .. -· .. _, ·.··. .. · ... ·· .. 

autho:, copy of (luestioru,aire "0" was mailed to the admlnistrators of tho 

home economics units listed in "Titles of Completed 'l'heses - F{~meEeonomics 

and related ,Fie;d~ Jn Colleges ;~nd Urtlversiti~s bf the United Stctt,es, 1961-' 

1962.",. Th-e names of ~he administratOrs ~ere obtained froin 11Home Economics 

Institutions Granting Bacllelor's or Higher Degrees 1961-6?.,) 

The responses for all three. questionnaires were compiled and analyzed 

Oonipa:risons were i,nade of the responses -for the common items 
. . . 

included in two or more of :th_e q~estion:naires. Findings from the three 
·.-· .. ·.· ' ' . . . .· . . 

separate analyses were studied, and recommendations were suggested. · The 

final step was the statin.g of implication~ cjf the . ~tudy for the graduate 
. . . 

program.at the College o:f' Home and Social sciences at Lahore, West Pakis-

tan. 

. .. ··. . ·.. .. .' .· 

· Definition e>f Terms-

The fpllowing definitions were accepted fen· the use in this study. 

1. Adrriinistrators - are t~ose whOse names were listed as adminis~ ; 
. . .. . . . . ;. . 

.• •- trators of the home, economics units as a.re included in. IIHome 

Economics In. Institut:i.oris Grar1ting Bachelor's or Jiigher Degrees, 

2Titles-of Completed.Thesis.in Home Economics and Related Fields in 
Colleges and· Universities of lTnitedStates, 1961-1962. Agric;ultu~a.l Re ... 

'. search Service (Washington, D. _C. :i 1963). · ... _ .. · •· . - . 

. . : 3Home Economics :i:h Institutions. Grant:ing Bach~io~i s ~ Higher Degrees, 
1961-1962. •·· Office of Educa.tion, (Washington, 1963) .. ·• · ·· · -- ...--- . . . . .. . . ·. 
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2. Graduates are those students who were granted Master's degrees 

in the various areas of home economics at Oklahoma State Univer­

sity during the years of 1959 to 1963, and wrote a thesis as a 

part of their graduate program. 

3. Student research in this study refers to any kind of research 

done by graduate students as a basis for thesis writing as one 

requirement for the master's degree. 

4. Students are those students who are enrolled as graduate students 

in the College of Home Economics at Oklahoma State University and 

are actively engaged in research and thesis writing. 

5. Thesis Advisors are those faculty members who are or have been 

world.ng with students for guiding and directing their research 

and theses in the College of Home Economies at Oklahoma State 

University. 

6. Thesis writing is the work done by a graduate student in planning, 

carrying out, writing and eompiling a report of the results of a 

research problem. 

Limitation of the Study 

The study has the usual limitations, ascribed to the use of question­

naires and interviews. For example, there may be discrepancies due to 

different interpretations of the respondents as to the meaning of the 

items or questions. 

The sample for the study is also limited and can be specifically de­

scribed as follows. 

1. Students were (i) those who completed a thesis as a part of the 

master's degree requirements in the College of Home Economics at 

Oklahoma State University during the years of 1959-1963, and (ii) 
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those who were actively engaged in research and thesis work, and 

were in residence in the College of Home Economics of Oklahoma 

State University during the academic year of 1963-1964. 

2. Thesis advisors were only those who were serving as advisors 

for students in writing a thesis in the College of Home Economies 

at Oklahoma State University. 

3. Administrators of home economies institutions were selected from 

only 55 universities and colleges in the United. States of America. 



CHAPTER II 

RESEARCH AND THESIS WRITING AS A PART OF HIGHER EIXJCATION 

Purposes of Education 

The overall purpose of education in a ,democra.tic 'Society is ,to pro­

vide conditions which facilitate the growth arid development of individuals. 

However;· ,for ·'. its different stages or levels,' education has certain definite 

aims and· goals directed toward the general purpose of democratic indi­

viduality. Education facilitates the growth and development · oi' an · indi­

vidual to lesser or greate'r ext'ent depending on his age level, back­

gt'ound and capacities. 

At its first stage or primary level, education has as its purpose 

making the individual functionally literate and equipping him with the 

basic knowledge and skills required to become a member of s ociety. Next 

to primary education comes the so-called secondary education. Its ob­

jectives at this particular stage or level are to help the student to 

grow and develop as a responsible individual and citizen, who participates 

in social and economic progress and enjoys scientific inventions. 

Secondary education also helps an individual to judge his ca.pa.cities for 

further learning, referred to as higher education. Higher education 

follows primary and seco11dary schooling. Colleges and universities are 

the prime sources for higher education. Admission to these institutions 

requires the achievement of a broad general education background, in­

tellectual ability and skills in communication. Higher education may be 

called the form of education that exists for the advanced training of 

9 
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people who have capacities for intellectual work. 

Higher education is of special significance and plays a fundamental 

role in civilization in that it has been defined by the Commission on 

National Education of Pakistan as 

the form of education that exists for the advanced training 
of young people of serious purpose who have had at least 
twelve years of previous schooling and are on the verge of 
adulthood, who have a proven capacity for intellectual work 
and who will eventually provide national leadership at the 
various levels and in all spheres.l 

The above definition implies that higher education is the agency which 

is primarily responsible and is looked to for the discovery and use of 

knowledge and the preparation of specialists in all areas of learning. 

Higher education is entrusted with the preparation of leaders who have the 

responsibility and opportunity for determining the quality and character 

of their civilization. Institutions of higher education therefore may be 

called the chief sources of new ideas as well as the instruments for 

bringing change or progress to a society. Hence the quality of instruction 

and the services of eolleges and universities is of prime importance. The 

products-the graduates, of these institutions are expected and hoped to 

lead productive public and full personal lives. It is the responsibility 

of higher education to guide students in the developing of a continuing 

desire for knowledge, in the initiating and testing of ideas, in the under-

standing of people and the solving of their problems, and in the establish-

ing of proper habits of work. 

To meet the challenges and expectations of society, modern educational 

thought is inclined toward the development of intellectual independence, 

guidance and understanding of self, thus promoting the development of 

lReport of the Commission on National Education of Pakistan (Karachi, 
1959), pp. 261-262. 
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thinking and the search for knowledge. Different institutions offer 

various curricula and provide opportunities for learning experiences to 

promote students' intellectual freedom and their ability to think criti-

cally. This is done through class or course work and through research. 

Graduate students have an opportunity to work with their teachers not only 

in the exploration of both old and new ideas, and in analyzing known 

theories, but also in planning and developing as well as discovering new 

procedures, techniques, and theories. In most institutions of higher 

learning, the student preparing for the master's degree, spends from 80 

to 90% of his time in course work and from 10 to 20% in carrying on a re-

search problem -- the report of which is often called a thesis. 

Meaning and Value of Resea.rch and Thesis 

The term thesis has bee~ described and interpreted in various ways 

by different people. Many consider it a piece of research done by a 

graduate student for his or her master's degree requirement. Some be-

lieve that thesis writing means the reporting of work done on a research 

problem, yet others consider it to be an organized written report of a 

study or survey. In the words of Albaugh, "Ideally, a thesis is con-

cerned with a problem and its solution; and the problem~- countless ex-

tact thesis to the contrary not-with-standing -- should be more signifi­

cant than how does one get a graduate degree."2 According to Almack, "a 

thesis is a coherent report of research in which both process and the re­

sults are given."3 

2Ralph M. Albaugh, Thesis Writing, ! Guide .i2_ Scholarly Style, (Adams, 
Iowa, 1953), p. 4. 

3John C. Almack, Research and Thesis Writing, (New York, 1960), p. 
11. 



12 

In the light of above ideas a thesis may be defined as an organized 

written report of a study or a problem, including the procedures followed, 

the results obtained and finally the conclusions and/or recommendations pro­

posed. The student identifies and outlines a problem which is then aP­

proved by his thesis advisor. Since a thesis is always written by an 

individual graduate student, and is the result of his work in solving a 

problem it provides proof of his ability to do logical creative thinking. 

The origin of a thesis is always a problem or purpose while the 

central proposition is an hypothesis or hypotheses or assumptions. The 

student0 s first step in undertaking a thesis is to identify and state a 

problem in his own area of study and interest. The next step is to 

analyze the possibilities for working on the problem, considering the 

need for such a study, the purposes which it will serve and the sources 

available for collecting data for its solution. Then the student decides 

the methods or techniques to be used in collecting, organizing and using 

the data for the study. After giving consideration to these factors and 

finding the possibilities for working on the problem., an outline is made. 

to serve as a guide in collecting and analyzing the data, reporting the 

results obtained and presenting the conclusions arrived at, which may also 

suggest.: ... implications and/or r,ecommendations. A report of the planning, 

the carrying out and evaluation of the results of the problem and their 

:implications, when presented in well.written form becomes the student's 

thesis which is recognized as a part of his or her work toward achieving 

the degree. Since theses are judged in part by the manner in which the 

writer expresses him.self, students frequently find that they must rewrite 

portions of their work many times before they and their advisors agree 

that it is well written. Although vtriting is not the major objeetive in 

theses, · :+ t still provides an important avenue for student growth. 
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Students of'te11times say that the experience in writing is as valuable.as 

the logical thinking demanded in solving the problem attacked. The form.· 

for typing and the regulations for binding theses vary, since they are 

detennined by the institution granting the degree. Thesis work is always 

done by the graduate student under the special guidance and direction of 

a well qualified person, the thesis advisor. 

A student may think that a thesis is merely an extensive form of a 

term paper, however, a thesis and a term paper cannot be placed in the 

same category. A thesis is always an original piece of work. The 

problem for the thesis is identified by the student and approved by his 

advisor, who supervises and guides the work throughout the study. A term 

paper on the other hand is written by a graduate or undergraduate student 

without teacher supervision. Moreover a term paper is based on readings 

and studies done by others, hence does not involve the actual collection, 

analyzing and organizing of data required in a thesis a Term pa..pers pro­

vide experience in collecting, organizing and reporting written infor..-. 

mationin a logical manner but unlike a thesis does not require the seeking 

of new knowledge or the organization a.ndpresentation of proof. A term 

paper is not expected to be as specific as a. thesis, nor does it state or 

attempt to prove an hypothesis or asstllllption., 

Frequently a term paper is seen and examined only by the writer and 

the teacher who grades it. It may or may not be seen by the classmates 

of the writer or others, while a thesis is a fem.ally written document 

which is signed by the student, his or her advisors, and the Dean of the 

Graduate School and is submitted to the facu.ltyof the graduate school, 

thus becoming the permanent property of the institution which grants the 

degree. It is shelved in the library and may be used for references by 

both students and faeul ty. 
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The term thesis is more frequently applied to the master's degree 

requirement, but sometimes is used interchangeably with the term "dis­

sertation." Dissertation however, actuaJJ.y refers to the report of re­

search done as a requirement for the doctorate degree. Although one finds 

similarities between theses and dissertations, there are decided differ­

ences which clearly identify them. Usually the thesis is short and narrow 

in scope, while the dissertation is often a result of several years of 

work in research and writing since it is expected to represent an in­

tensive treatment, analysis and evaluation of the data collected. A thesis 

is frequently started and completed in one academic year and may be caJ.led 

an exercise, designed to certify the writer0 s ability to carry on and to 

report individual investigation. 

A thesis is considered to be a report of a piece of original re­

search work done on a definite problem by a graduate student. It is 

therefore a scientific document. It is expected that the writer must be 

prepared and be able to verify his data. and justify his conclusions. The 

manuscript presented is expected to show well planned methods of aP­

proaching a problem, a careful accumulation of facts, a logicaJ. inter­

pretation of data and a clear statement of the results. Conclusions, if 

valid, are drawn from actual evidences shown by the data and not from the 

personal opinions of the writer. It is assumed that a thesis contributes 

to existing knowledge and that it is of value to persons, other than the 

writer. Since a thesis is a scholarly production, it necessitates de­

tachment and objectivity and therefore should be written in the third 

person, always avoiding personal references. It must be readable, grammat­

ically correct and structuraJ.ly effective. Expressions such as "I think," 

or "it seems" are inappropriate and need to be avoided, because they not 

only violate the principle of objectivity, but also fail to support the 
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writer's ideas and thoughts. 

A thesis should be based upon accurate and sound reasoning. The 

data presented must be supported by sufficient evidences to justify the 

results and conclusions cited. References or source materials used to 

provide evidences are also an essential part of theses. While ex­

plaining the evidences, over estimation as well as under estimation must 

be avoided. The advisor can and has every right to raise any questions 

concerning the study. 

The time requirement for completing the master's degree is usually 

one academic year. Since the thesis is only a part of the program, a 

student may finish it in less than one year or may take more time de­

pending on his problem, the nature of the study, the method to be used 

and his ability. The scholastic credit given for thesis writing varies 

from institution to institution, also from one department to another. 

Reference to college catalogues shows that many science departments such 

as physics and chemistry give more credit hours for theses than do art 

departments. other areas fall between the two extremes. 

As far as length of a thesis is concerned, institutions require no 

stated number of pages. The volume of a thesis or the number of pages 

depends upon the nature of the problem am upon the writer's ability to 

present the subject matter. The quality, therefore, is judged by its 

content, not by the size or length. 

The requirement of writing a thesis is not just to get a degree, 

but to provide certain valuable experiences for students which serve 

definite purposes. Education bears the responsibility of identifying 

problems in various fields of study for the advancement of human knowledge. 

However, mere identification of a problem has little significance unless 

an effort is made toward its solution. This demands research. 
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The thesis has demonstrable value in providing experience in handli,ng 

a research problem. It provides opportunities to identify a problem and 

to seek its possible solutions. This in turn requires thinking ability, 

critical judgment and the exploring of ideas . The actual carrying out of 

a study is a practical experience where one becomes familiar with various 

techniques and methods of research and their applications. Such ex­

perience enables students t o develop greater appreciation for research 

studies, promotes their ability to evaluate them and helps them in es­

tablishing thinking habitso They very often need others help and co­

operation in collecting data and the necessary information required for 

the study undertaken, thus learn t o work cooperatively and also become 

aware of the resources available to themo Reading authoritative material 

obtaining, interpreting and using other's ideas and views increases the 

students 0 knowledge and helps them in developing a broader outlook and 

deeper understanding of the selected subject. 

The writing of the thesis is another valuable experience which pro­

motes writing and thi nking skillo The selection, organization, pre­

sentation and clari fication of ideas, in turn help the student to develop 

an ability to apply and make use of the facts discovered and to carry on 

intellectual independent thinking. In addition to this, another in­

tellectual and probably the most valuable experience is actually thinking 

through the study and whole process of work to formulate conclusions and/ 

or to suggest recommendations. The conclusions or suggested recommenda­

tions based upon the results of the study may be an addition or improve­

ment to existing knowledge, which often brings satisfaction and a sense 

of achievement to the students concerned. Thus the writing of the thesis 

is a learning experience in more than one way and a source for the ad­

vancement of human knowledgeo 
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Main Parts of a Thesis 

A thesis or a research study can be divided into three main parts: 

(1) the introduction; (2) the main body or text; and (3) the summ.ary, con­

clusions 'and/or recommendations. These are followed by a bibliography and 

appendix .. 

The first part or the introduction describes the situation or the 

setting up of the problem, reasons for selecting it and explains what the 

a,uthor ha,s tried to do. It usually includes a: statement of the problem 

investigated, a review of pertinent literature and a validation of the 

study by bringing out the reasons for its importance, the hypothesis and/ 

or assumptions upon which the study is based, a definition of terms, and 

the procedure and resource material used. The first and major task in any 

study is the selection and statement of the problem. It may seem to a 

student that there is no problem in his area of study but it should be 

clear that "Gaps exist in every field of human knowledge, these gaps must 

be filled in at sometime or other and they stand as challenges to the in­

genuity of the young scholarso"4 

The responsibility of selecting a problem for a study belongs to the 

student, not the advisor. This responsibility is an important step in 

the student's learning to identify and discover problems which can be at­

tacked and will be of value. Although selection of the problem is re­

quired of the student, consultation with the advisor is recommended and 

is always desirable. Discussions and talks often help to clarify the 

ideas and also to see the possibilities or limitation of a study. While 

considering the possibilities of a problem, personal interest, need, value, 

purposes, cost, resources and time available are some of the factors which 

4Tyru.s Hillway, Introduction to Research (Boston, 1956), pp. 95-96. 
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. . ... : .. < • .· . ·... ·.·_·.:·· .. .·· : . .•• 

· ... must.not be• negleet.ed. · .. : Naturalcu~os:i.ty.and l~terest .. is:the best .. guide.· 

.· .. for a. si;udY:•. :A student is likely to do a better job with the topic he 

.. · selects hecause• of. inte:restt,han on on~. that is' uriinterest;ing and is' im­

pos~d upor1 h;m.. .· A problem;. in which a s.tuaent has no, :tnt.ere_s.t·, can prove 

a most d1ll:l/and tires-~e one~ The student .fl!h~ulc!(~1so· co~sider_the time he 

• - ... can or want$ to sp;nd ·o~ ~.·stµdhC-.,Al:thojgh:lt' i'si :ha~ ~6, l~f~di.ct ;t~e ., 

. length :of. 1;.illi~'.required to oompi~te a specific ~nvestigat4ol'i~- a. rough 

. est~ation c~n ~l1v~ys~e made. If .one<estimat~~ that,it will take two 

years to finish·a study and has only one year:athis disposal to get his 

.. degree he wow.cl cert.ain:ty· need io .. reconsi~er. . Availa~ili ty of source ma·- · 

· ter1a1 is a~other ·iliiport:ant aonditio~ which c6.iltributes to the solution 
·. . .. . . . . .. ~ . . . . . .. . . . . . . ·- .. . : . . . . . . . . . . 

·- Of a problan. S_ometimes · the J.ack .of l'19S<>Urees ·a:n(i unfavo~a'qle ~orldng 

· •.· · .. · conditions do not allow a s~udent t;o make investigations -or to. work o~ 

. a problem. 

After the problem is selected and cle~rly stated, one needs to de= 

. v~lop a hypothesis. According t9 Good, a hypothesis is . ·. 

an '1nr~r~ed orshrewd guess e>r. infe.rence with a reas~ruable .· 
ohanoe of being right, fomUl.ated and tentatively adopted·: 

· tci explain observed facts. or oonditio~s and to guid~ in · 
··. further inves_iigat.ion, :bi other words. to serve as the in-· 
. vest.igators Leyeif in seeking · answers to q'!iestions .5 . 

·-. Th;s deffniti~n indicates that a hypothesi~ is a key tc> the problem, gives . 

·, direotib:~ to the worker in planning 'and oolleoting the data to be used~ . ·.' . . . . . ' .. ,. 
.. . . 

It may serve the purpose of. an explanation, stimuli te> :researeh and .·· 

eri teria for :evaJ:0;a.ting ~perimental . techniqti.es and for ()rgardzing the 

prino:i.ples ~pplied. A· hypothe~is is.·.~·· hunch one uses for locating and 

interpreting findings.. It may disclose the. conditions under which the .. 

evidences will have th~ maxinlu.m influence in relation to· the decisions to 

.5carter v. Good, Introdu.ction ~;Educational Research (New York,.· 
1963) , ii>~ 138. 
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be made, however a student should remain objective and must not set out 

to prove ito The data and conclusions may be· in agreement or may disagree 

with the hypothesis. So a hypothesis may be proved or disapproved by 

the results obtained through the study. Factors which contribute to the 

emergence of the hypothesis include the results andgeneralizations of 

previou.s investigations and the analyzing of factual conditions requiring 

explanation. 

A student may decide to state some assumptions or generalizations 

which he expects to prove instead of formulating a; hypothesis or hypo­

theses. Assumptions and/or generalizations actual.lyoonsist of theoreti­

cal explanations or purposes of data tobe collected which may be right 

or wrong or they may be possible answers to the questions under investi­

gation. Each hypothesis or assumption must be tested carefully to find 

out the evidences in favor or against it, thus deciding upon its truth 

or falsity .. 

Next to the statement and a. descr:tption of the problem and hypothesis 

or assumptions, the method of carrying out the study is described. Some­

times this is referred to as the "procedure" and includes the description 

of control techniques, meastlring devices, materials used and ways of pro­

ceeding with the study. The procedure .or method thus may differ from one 

study to another, depending on the type of the problem and the avail~ 

ability of resources.. A problem suitable for historical research would 

require historical documents and books. Another problem may .best be 

solved by normative survey which would probably require the use of 

questionnaires or interviews. Yet another study could be a case study 

and would need data which could be collected through observation. The 

method and technique used for collecting and organizing data should be 

described with all important details such as population and area. 
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If a student decides to use a questionnaire, he needs to consider 

the number and kind of respondents, simplicity and significance of the 

questions, the technique and resources for handling the answers, the time 

needed and the crost involved. Unnecessary specification and details 

should always be avoided as this would save both researeher11 s and re­

spondent's time. Definite, concrete and simple questions bring clearer 

answers than long and complicated ones. The type of questions and answers 

like check lists, open or free response is to be detenn.ined by the infor­

mation required. 

In case the data is to be colJ..ected through interview, the inter= 

viewer must be able to share the common language and terminology with the 

respondent. In order to get answers from all interviewees on the same 

question, it is always helpful to state the questions so that each re­

spondent would be listening to the same terminology. Since the inter­

view is a process of face to face communication between two persons it may 

lead to clues that are not possible by other means. One of the unique 

values of the interview is that it permits the study of illiterate people 

who cannot read or foll.ow and answer written questions. While collecting 

data through interviews, the interviewer has to be very alert to follow 

up the areas where respondents might show emotional involvement. 

Both the interviews and questionnaires must be pretested to check 

their validity. Pre-testing is valuable as it may lead to the revision 

or deletion of certain questions and the addition of new items. The use 

of questionnaires or interviews in a thesis or research study is an ex­

perience for the student in learning to be specific in questioning and 

talking, and in becoming alert in understanding and interpreting others• 

ideas and concepts. He also gets an experience in contacting people and 

in mald.ng arrangements for interviews. This may help him to promote human 



relationships and friendliness. 

No matter what procedure is used, a student would find certain 

limitations in aey study undertaken, these should also be mentioned. 
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The limitations usually include the factors which limit or influence the 

study.. These factors may be population, area., time and other resourceso 

For example, if a study is made on the study habit of college students, 

the author has to specify the number of students contacted and the 

library facilities available to them, etc. Definition of tenus is an­

other important part or constituent of the introduction of the study .. 

Terms which can be interpreted in more than one way and are confusing 

should be clearly defined, explaining what they mean in the study. 

After the problem has been stated, need or purposes of study 

analyzed, hypothesis or assumptions formulated, procedure and sources de­

termined and limitations considered, a student is ready to take another 

step and move onward to the second part of the study. 

The second part of the study or the text consists of the collection, 

presentation, analysis and interpretation of the data. Once the pro­

cedure and method of study has been decided and the required resources 

are obtained, the data and necessary information can be collected and 

presented .. The presentation of the data forms the main part of the re­

port, consisting of the description of the evidence and what it shows. 

Merely stating the evidence does not serve the purpose of the study, 

therefore it must be not only described but also analyzed and interpreted 

by constructive reasoning and presented in a logical manner to show what 

it proves .. To support the evidence and its interpretation, the actual 

data may be presented in visual form such as in tables or graphs, de­

pending upon its nature and type. Accuracy and clarity is important in 

presentation of data and each table or graph must show the accurate 
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figures or faots obtained. 

A careful analysis of the data is required to identify the most im­

portant facts which should be given special consideration in the inter­

pretations. The kind of interpretations of the data would largely depend 

upon the types of evidences discovered. However, some general procedures 

to follow would include: starting with the most important findings as 

the introductory sentence; avoid being influenced by a preconceived idea 

and do not hesitate to give the exact or unexpected figures as the object 

of the investigation is to establish truth whether it agrees or disagrees 

with one's previous opinion; and distinguishing between an opinion and a 

fact. 

The text of the study is usually divided into different chap1;,ers or 

sections, each devoted to the various aspects of' the subject or problem. 

The length of each chapter or section will depend upon the relative 

strength and amount of evidence which has been shown to support it. The 

use of sub-titles is often needed in the particular chapter and in the 

study as a whole. Coherence and continuity in the thesis like every 

other written document is important. Each sentence, paragraph and chapter 

should logically follow the part which immediately precedes or follows. 

Next to the text comes the summary and conclusions of the study. 

This part should present the outstanding facts and conclusions and should 

emphasize the significant aspects of the investigation. A summary should 

amount to a condensation, a brief description of' the whole study_which 

enables the reader to learn what was the problem, methods used, findings, 

and conclusions. Unnecessary detail_s are not required in the summary. 

The function of the summary is to tell what was done, accomplished and 

discovered. Recommendations on the other hand show the suggestions ma.de 

by the author on the basis o:f findings of the study. The author may also 
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give implications of the study which are the speoific suggested means of 

putting into use the conclusions,of·the study. 

The summary and recommendations and/or implications are followed by 

the bibliography and appendices. .The bibliography should be complete in­

cluding all the sources, published as well as unpublished, used as refer­

ences in the study. Three main criteria for the bibliographical refer­

ences are: (l) accur~cy; (2) completeness; and (J) consistency. These 

criteria should be kept in mind while working on the bibliography. The 

appendix or appendices are used to give information that is too detailed 

or otherwise unsuitable, in the text, yet needs to be included, such as a 

copy of the 1etter or a questionnaire, compilation of data for which 

summary tables appear in the body of the thesis, and/ or othex- supplementa.ry 

materials developed as a p~.rt of the study. 

Research and Thesis in Home Economics 

Home Economics is the only field of knowledge which centers around 

the family and is concerned with all aspects of home and family living. 

It has been described as the 

Field of knowledge and service primarily concerned with 
strengthening fa:mily life through educating the indi­
vidtlal for family living; improving the services and 
goods used by the families; conducting research to dis~ 
cover the changing needs of individuals and families and 
the means of satisfying these needs and furthering com­
munity,6national ·and world conditions favorable to family 
living. · 

Research in Home Economies is of special significance if the needs 

of the families are to be met today as well as tomorrow. Social and 

economic changes as a resul.t of scientific advances have made changes in 

6Home Economics New Direction-= A statement of Philosophy and Ob­
jections. American Home Economics Association, (Washington, D. C., 1959), 
p. 4. 
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all phases of family life. Various nations of the world have become in­

creasingly aware of these changes. Comparing today 0s life with the family 

of 50 years ago, it is not hard to identify many fundamental changes 

which demand new abilities on the part of family members. This is an age 

of mechanization and automation and living conditions will continue to be 

affected by technological changes. · Unlike the home of early history which 

used to be a self-sufficient unit, the modern home arid family is no longer 

able to meet all its needs, but depends on many individuals, agencies, and 

institutions for assistance. Cherry has stated that: 

Good intentions of family members are no longer enough to 
form a firm foundation for a sound family life. Each 
generation must study and learn beyond its home experiences 
if the home is to fu.1fill effectively its role as one of 
the chief institutions of a culture that is constantly 
changing.7 

This would imply that Home Economists need to anticipate and recog­

nize changes, to identify the problems and to seek solutions which will 

meet new demands. "Each college and. department of Home Economics today 

is challenged to develop best possible educational programs for its parti­

cular situation."8 The necessity of thoughtful appraisal of an edu­

cational program for_ the well being of the individuals and families is a 

continuing need in the modern world of accelerated change and increasing 

pressures. It is the responsibility of home economists to furnish some 

of the information upon which better decisions can be made in everyday 

life. Since research is the key to new ideas. and the best possible way 

to discover facts and principles, teachers, as well as students, should 

7James Cherry, "Home Economics in a Changing World," Journal of Home 
Economics, vol. noo 51, (Jan • .., 1959), P• 27. 

Br vol Spafford and others, Home Economics in Higher Education, 
American Home Economics Association, (Washington, D.C., 1949), p. 1. 
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,··.· . , . :, 

be encouraged to pursue :research. '.Through th.eir resear~h studies they 

may gain insights; discover new kno~ledge: or. new applicatio11. f~r existing · .· 
. ' 

knowledge which when applied to meet the needs of fa.nii.lies will result in 

enriched family living. 
. . - . . .·· 

The effects of.present changesr~sultingfrom increasin:g mechaniza-

:tion ~ricf'irid14strializalion,·ipdicate that h:ome economists needto respond 
.. · ., ·. . 

to th~ cli~ii;nges . that·; thes·e ,adv~ncements hav~. brought'. J\ecording to '. 
. . 

· Spafford., 

Today's world sets a new. pattern of living for many people. 
Home economics developea out of concern for>the everyday 
livingof pj3ople -- because of this coricern today's.world 
offers special challenges to the field. ··It's success de:.. 
pends 9pori the·bombin~d i11terest .and .work.of the emtire 
group. · . .·. ·• .. . . . .. . . 

Pakistan, ~(fairly young na~ion,has ·1:>een affected by the advances 

in science and technoi6gy •. As ti rest11t., .,people of Pakistan ar'efacing 
.. - .: ·.. . . .. . 

variou~ problems of dailyliving-. · The.government is attempting to bring 

·•· to the people new knowledge through various sources 'that· will make foI' a 
.. . : . . . .. ,. . ... , . : . ·. · .. ·. . 

happier,. richerand healthier population. Hoifl.e economics has been· con-
. : . 

sidered a special field of .knowledge for helping people gain knowledge,·.· 
. . . 

skills and attitudes to improve family l:ife. HowevEir,basic considera;.. 

:t,ion in developing the curticulum·of ·study in.~ome economics requires 
. .. . .· . . 

.· orientation of s~bject matter to conditions found in the coun,try~ Stu~ 
. . . 

dents need to learn about their family prohlellls such.as the problems 

of nutrition,. clothing, health, ancfchild care ~ithin .the cqntext of .life 
: ' •• .. • : • .• . :· ' ' ;- -~- .'c.· .. . -. . - i • . • . .• . ..· ·. - ' 

in Pakistan .. an~ ~eek thei;··solutions through ~eans ~vailabl~ and a·cc~pt-
. . . 

· · abl.e. i~ the c,ountry. · Research by home economic students and. teachers 

. can make a valuable contri"l:>ution toward meeting the needs of a nation. 

'9IvolSpafford, Journal ·of 'Amefican .. Dietetics ,Aisoeiation, vol.. no • 
.37,(Jan., 1960}, ·P· 14.3. · 
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To a limited extent, the graduate students and teachers in the three 

home economics colleges in Pakistan are engaged in research and as the 

programs of these colleges expand it is anticipated that a greater con-

tribution can be made through research. 

At the present time two of the colleges, the one at Lahore and an-

other at Karachi, are offering a course "Research Methods in Home Economies. n 

This course is taken by all ~aduate students. Each student is required 

11to work on a project which should invol~ original, independent investi-
' . 

ga.tion in an area of home economics." It is anticipated that as the 

colleges expand the contributions from research will increase. 



CHAPTER III 

ANALYSIS OF DATA AND FINDINGS OF THE STUDY 

The present study was undertaken as a means of obtaining answers to 

the following questions. 

1. What are the common problems of students as they pursue re­

search and write a thesis as a part of the master's degree_ 

program and what are their attitudes toward such require­

ments? . 

2. What are the common procedures, practices and difficulties 

of faculty members in guiding and directing the research 

and thesis work of graduate students? 

3. What are the general policies and practices for student 

research and thesis writing requirements as a part of the 

master's program in the field of home economies? 

It was hypothesized that the answers to the above questions would 

provide information which could serve as a basis for suggesting recom­

mendations for the graduate program in the field of home economies with 

implication for the College of Home and Social Science, Lahore, Pakistan. 

In order to find the answers to the questions which are listed above, 

the responses to the three questionnaires as supplied by (1) graduates and 

students, (2) faculty members, and (3) administrators were tabulated and 

analyzed separately for each questionnaire. In compiling the tabulations, 

the writer considered as "no information"' those responses which were in­

complete or irrelevant. The data compiled from the three questionnaires 

27 
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are presented in this chapter in separate sectionsG A summary is given 

after the analysis of each questionnaire. 

Questionnaire A - (Graduates and Students) 

Copies 0£ Questionnaire A were mailed to 38 individuals who had been 

granted master's degrees by the College of Home Economics of Oklahoma 

State University during the years of 1959 to 1963, and will be referred 

to as graduates. Copies were also sent to 30 individuals who are actively 

engaged in research and thesis writing and will be referred to as students. 

Two questionnaires sent to the graduates were returned because of in­

adequate addresses and 36 or 72 per cent were checked by the graduates 

and returned. Twenty-five or 83 per cent of the students returned checked 

questionnaires. Thus making a total of 61 respondents for Questionnaire 

A. 

The major area of study was indicated by 34 of the graduates and by 

all 25 of the students, as an area from which the subject of thesis was 

selected and represented all of. the departments of home economics. Only 

two graduates chose subjects for a thesis to include both major and minor 

areas. These were majors in Home Economics Education and minors in Family 

Relations and Child-Development, and Food and Nutrition. 

As the data in Table I show, a higher percentage of students (84%) 

reported that a thesis is a requirement in the major area of specializa­

tion, than was reported by graduates (76%). Three or more of both groups 

indicated that a course in methods of research was a requirement but only 

a small portion of both groups indicated that a course in statistics was 

a requirement. A larger number of respondents in both groups stated that 

they felt a course in methods of research and statistics should be re­

quired. Even though a very small number (2) of the graduates had :i.ndicate4 

statistics was required, twelve times as many indicated tha~ statistics 



should be a requirement. A larger number of students ·also favored sta-

tistics as a requirement. 

TABLE I 

RESPONSES OF GRADUATES AND STUDENTS REGARDING SPECIAL 
ROOUIREMENTS FOR RESEARCH AND 'I'HESIS WRITING 

Special Requirements 

Thesis required of all students 

Before starting thesis, courses 
were required in: 
Methods ot Research 
Statistics 

Before starting thesis, courses 
should be required in: 
Methods of Research 
Statistics 

Graduates (36) 
No, % 

20 

29 
2 

33 
24 

76 

80 
6 

90 
67 

Students (25) 
No. % 

21 

18 
4 

21 
10 

72 
16 

84 
40 

29 

Approximately one-half of both groups classified the type of research 

which they pursued or are now pursuing as "Basic Research" which was de-

scribed as "original investigation aimed at discover, of truths or 

principles." One-third of the graduates and one-half of the students 

classified their research as "Applied Research" which was stated as 

"testing theoretical constructs - directed toward practical application." 

As indicated in Table II the remaining seven or 19 per cent of the gradu-

ates and one or 4 per cent of the students reported their research as 

"Action Research" which was ref erred to as "application of scientific 

method to classroom problems." 
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TABLE II 

THE CLASSIFICATION OF TYPES OF RESEARCH AS USED BI GRADUATES AND STUDENTS 

Classification ot Research

Basie Research 

Applied Resea.reA 

Action Research· 

Graduates (36) 
... 

No. %

17 47 

12 33 

7 19 

·Stu.dents (25}
No, %

'12 48 + .

12 4S·!· 
1 !+ · .·

A thesis was considered a reasonable requirement for the m:a.ster's de-

gree b7 32 graduates and. 20 students, thus leaving a very small number (.4) 

in both groups indicating that a thesis is not a reasonable requirement. 

Ea.ch one o:t the respondents supported his answer b7 a statement. The 

statements were grouped together according to their similarities and a.re 

presented ill: Table IIIo

The total credit hours for a thesis as reported by the respondents, 

as shown in Table IV varied from 2 to 6 credit hours. . MClfe than one-half 

in both groups earned or anticipated that the7 would earn six credit hours 

for the thesis. A large majority of graduates (72%) and of students (84%)

reported that they felt the credit hours which were earned were enaugh. 

The other graduates (28%) a.nd students (16%) who did not think that the 

total credit earned for a thesis was enough were those who received or 

anticipated to receive less than five credit hours. 

0£ the .tive graduates who earned .four credit hours, th�e seemed to 

be satisfied a.nd stated that cre.dit earned was enough; while the other 

two reported that credit wa.s not enough and should have been six. to eight 

credit hours. Unlike the graduates, all the four students who reported 

that they anticipate receiving tour credit ho:u.rs for a thesis were satis­

fied with the amount of credit. An equal number of graduates (4) and 
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TABLE III 

STATEMENTS REGARDING THESIS REQUIREMENT AS GIVEN BY GRADUATES AND 
STUDENTS 

Graduates (,26) Students (2!2) 
Statements 

No, % Ne, % 

A. Thesis: A Reasonable Require-
ment . 32 88 20 80 

Provides experience in research-
collecting, organizing data and
reporting findings 10 28 5 20 

Gives understanding of various
research methods and prepares
for future research work 7 19 0 0 

Provides insight of the problem
and its solution resulting in
improved critical thinking 5 13 2 8 

Develops b�oa.der appreciation
o:r research 4 11 3 12 

Develops original thinking 4 11 3 14 

Increases knowledge of subject
matter and ability to write a
report 2 6 7 28 

:e. Thesis Unreasonable Requirement 4 12 5 20 

Course work more valuable 2 6 4 16 

Most theses have no or very 
little value 2 6 0 0 

Report can serve the same

purpose , 0 0 1 4 
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students (4), reported to have or would have three credits hours for their 

thesis, and one-half of these graduates (2) and of these students (2) 

stated that they did not think three credit hours enough for the tJ;iesis, and 

recommended six to eight credit hours. Only one graduate reported having 

earned two credit hours for the thesis, and recommended eight hours. 

TABLE IV 

RESPONSES OF GRADUATES AND STUDENTS REGARDING CREDIT HOURS 
EARNED FOR A THESIS 

Graduates (36) Students (25) 
Respondents felt Credit Respondents felt Credit 

Credit Hours Hours Earned Were : Hours Earned Were: 
Eamed for Not Too Not Too 
Thesis Noo Enough Enough Much No. Enough Enough Much 

2 1 0 l 0 0 0 0 0 

3 4 2 2 0 4 2 2 0 

4 5 3 2 0 4 4 0 0 

5 2 2 0 0 1 l 0 0 

6 24 19 5 0 16 14 ' 2 0 

---~-------------------...---..a--~-..aa---------...... _.._,.... ..... _ ........ 
Total Number of 

Responses: 36 26 10 0 25 21 4 0 

Per cent of 
Responses: 100% 72% 28% 0 100% 84% 16% 0 

Twenty-three of the 36, or about two-thirds of the graduates, reported 

that a. thesis required more work than they had , expected, and one-half 

of the students stated that a thesis was requiring more work than they- had 

expected, as given in Table Vo 



TABLE V 

RESPONSES OF GRADUATES AND STUDENTS REGARDING THE AMOUNT OF WORK 
REQUIRED FOR A THESIS 

Responses Regarding Thesis Work 

Thesis required more work 
than expected 

Thesis did not require more 
work than expected 

Total 

Graduates (36) 
No. % 

23 

13 

36 

67 

33 

100 

Students (25) 
No. % 

12 

13 

25 

48 

52 

100 

33 

As indicated in Table VI, a.lmost one-half (47%) of the graduates and 

~ore than one-half of the students (60%) reported that their theses were 

guided and directed by only one person. Eleven, or almost one-third, of 

the graduates and one-fifth of the students stated that the thesis was 

peing guided by two persons, thus leaving less than one-fourth o:f both of 

the groups reporting that the thesis was under the guidance of more than 

two persons. 

TABLE VI 

RESPONSES OF GRADUATES AND STUDENTS REGARDING THE NUMBER·OF PERSONS 
FOR GUIDING A THESIS 

J'fumber of Persons for Guiding Graduates (36) Students . {.25) 
and Directing A Thesis ' No. % No. .% 

I 
I 
I 

One person 17 47 15 60 

Two persons 11 31 5 20 

More than two persons 8 22 5 20 

Total 36 100 25 100 

The frequency of appointments with advisors for help and guidance as 

reported by the graduates and students varied according to their stage of 



34 

work. As figures shown in Table VII indicate, almost one-half (44%) of the 

graduates and more than one-half of' the students (60%) reported to have 

appointments with their advisors once a week when they were at the stage 

of selecting a problem and preparing a plan~ A much smaller percentage 

of the graduates (17%) and students (28%) indicated an appointment was 

held once a week during the second stage of work or during the collection 

and analyzing of data, thus leaving a higher percentage of the respondents 
I 

in both groups who had appointments less than once a week while collecting 

and analyzing of data. More than one-half of the graduates ( 64%) reported 
. . . - . 

that they had more than one appointment in a week with the advisors when 

they were summarizing and preparing a written report of the work. Two-

thirds of the students although they were not at this final stage of work 

anticipated they would need to have appointments with their advisors more 

than once a week, thus indicating that some extra help and guidance would 

probably be needed when summarizing and preparing the written reporto 

TABLE VII 

APPOINTMENTS WITH THESIS ADVISORS FOR HELP AND GUIDANCE ACCORDING TO 
THE VARIOUS STAGES OF WORK 

Va.riousstages of work 

Graduates (36) 
Selecting a research problem and 

preparing a plan 
Collecting and analyzing data 
Summarizing and preparing written 

report · 

Students (25) 

Selecting a research problem and 
prepating a plan 

Collecting and analyzing data 
Summarizing and preparing written 

report 

Frequency of Appointments 

Once 
A Week 

No. % 

15 
6 

11 

15 
7 

7 

44 
17 

31 

60 
28 

28 

Less than 
Once 

A Week 
No. % 

lJ,. 
16 

2 

4 
8 

4 

31 
44 

5 

16 
32 

16 

More than 
Once 

A Week 
No. % 

10 
12 

22 

8 
4 

18 

28 
33 

64 

32 
16 

72 
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The students seemed to be better satisfied with the adequacy of the 

help given by advisors than the graduates, as approximately three-fourths 

of them reported that they were very satisfied with the help given to them. 

Only one-half of the graduates stated that they were very satisfied. As 

shcnm by the responses in Table VIII 9 only one-eighth of the students, but 

one-fourth of the graduates, were rather dissatisfied. One of the gradu-

ates also reported that she was very dissatisfied with the help given by 

the thesis advisor, but none of the students stated that they were very 

dissatisfied. 

TABLE VIII 

OPINIONS OF GRADUATES AND STUDENTS REGARDING THE HELP GIVEN BY THE 
ADVISORS 

iDesree 1of Satisfaction Expressed 
Graduates ~,26) 
No.' 

Stadents (22) 
No. "l 

.\._ I 

Very satisfied 18 50 18 72 

Fairly satisfied 8 22 .4 16 

Rather dissatisfied 9 25 .' 3 12 

Ver-y dissatisfied 1 3 0 0 

Total 36 100. 25 100 -

Among the areas listed in Table ll9 two ... thirds of the graduates indi­

cated that the7 needed more help in "Planning a.nd limiting of problems" 

and . only one=half' of the students likewise indicated the need for more 

help in this areao Checked for needing more help by the second largest 

group ( 50%) of the graduates was the. "Selection of an area. of stud7 for 

' 
the problem'' but only one student reported that she neeq.ed more help 

with. this stage. It was interesting to note that the largest group of 
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students {68%) anticipated ''Actual writing of a thesis" as an area which 

would require extra help while only 42 per cent of the graduates indicated 

that they needed more help in this area. ''Analyzing of datatt and "Surnma.ri-

zing and presenting of conclusions" were the next two areas checked by two-

thirds of the students, but by less than one-half of the graduates, thus 

indicating some of the differences of the problems of those who have al­

ready f'inis.hed a thesis and those who are working on it at present. 

TABLE IX 

RESPONSES OF GRADUATES AND STUDENTS RE:GARDING THE AREAS FOR WHICH 
MORE HELP WAS NEEDED OR ANTICIPATE NEEDING MORE HELP 

Graduates (J6) Students 
Areas Needed More Hel;e No. % · ,No. 

Selecting of an area of study for 
problem 18 50. 1 

Finding and locating resources 7 19 7 

Planning and limiting problem '24 64 13 

Determining research procedures 
to be used .·13 36 )10 

Collecting data 5 14· · .. :_.,10 

Organizing and presenting data 14 39 ' '-14 

Analyzing data 15 42 _,, 16 

Summarizing and presenting 
conclusions 14 39 116 

Actual writing of thesis 12 !±2··· .. ·· '. : ,1:Z 

(25) 
% 

4 

28 

52. 

40·· .. ,' 

40 

56 

64 

64 

68 

Table X shows the responses of graduates and students regarding 

difficulties encountered in research and thesis writing. One-third of 

the graduates reported ''Planning and limiting of a problem" as a very 

difficult area. It was interesting to note that "Planning and limiting of 



TABLE X 

RESPONSES OF GRADUATES AND STUDENTS R&GARDING DIFFICULTIES ENCOUNTERED IN RESEARCH AND THESIS WRITING 

De~rees of Difficultz Encountered 
Very Rather Not 

Difficult Difficult Difficult Difficult 
Areas of Difficulty by No. % No. % No. % No. % 
r. Graduates (36) 

Selection of an area of study for problem 2 6 4 11 8 22 22 61 
Finding and locating resources l 3 5 14 11 31 · 19 50 
Planning and limiting problem 12 33 12 33 11 28 2 6 
Determining research procedures to be used l 3 7 19 17 47 11 31 
Collecting data 0 0 2 6 12 33 22 61 
Orga:iiiziiig·and presenting data 6 17 11 31 13 36 6 17 
Analyzing data 6 17 10 28 13 36 7 19 
Summarizing and presenting conclusions 5 14 8 22 14 39 9 25 
~ctual writing of thesis 7 19 7 19 14 39 8 22 

II .. students (25) 
Selecting-of an area of study for problem 0 0 5 20 6 24. 14 56 
Finding and locating resources 2 8 6 24 7 28 10 40 
Planning and limiting problem 4 16 8 32 11 44 2 8 
Determining research procedures to be used 1 4 6 24 8 32 10 40 
Collecting data 3 12 5 20 6 24 11 44 
Organizing and presenting data 5 24 9 36 8 32 2 8 
Analyzing data 10 40 6 24 5 20 1 4 
Swnma.rizing and presenting conclusions 10 40 4 16 7 28 1 4 
Actual writing of thesis 12 48 3 12 6 24 1 4 

\.,-) 
--.'l 
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a problem" was also checked by a large majority of graduates in which they 

needed more helpo One-sixth of the students thought that planning and 

limiting of a problem was very difficult, however one-third of them re­

ported it as a difficult area. One-fifth of the graduates checked "Actual 

writing of a thesis'as a very difficult area but one-half of the students 

stated and anticipated that this area would be the most difficult one. 

Although three students did not respond to the last three areas given in 

the table, more than one-third of the others who responded, classified 

these three areas under very difficult areas, whereas less than one-fifth 

of the graduates thought that these areas were very difficult. 

There seemed to be some similarity between graduates and students 

regarding their responses on the areas which they did not think diffi­

cult. More than one-half of the graduates (61%) and of students (t6'%) 

stated that "Selection of an area of study" for a problem was not diffi­

cult. "Finding and locating resources" was another non-difficult area 

reported by one-half of the graduates and more than one-third (40%) of 

the students. 

Methods used by the graduates and students for solving their re­

search and thesis problems are given in Table XIo Th~ combination of the 

various sources and methods was reported to be used by two-thirds of the 

graduates and one-half of the students. One-six.th of both the groups 

stated that they found or were finding the solution for their problem 

through their thesis advisor's help. One-sixth of the graduates also re­

ported that they found the solution to their problems through readings 

only. Very few (8%) of the students reported relying on the readings 

only'. However, more of the students (20%) than graduates (11%) stated 

that they were receiving help in solving problems from other people such 

as other students and other teachers in the same field of study. Trial 
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and error method was reported by a small percentage of both groupso 

TABLE XI 

RESPONSES OF GRADUATES AND STUDENTS REGARDING T.HE METHODS USED FOR 
SOLVING THE PROBLEMS ENCOUNTERED IN RESEARCH AND THESIS 

Method Used for Solving the 
Problems 

Through trial and error 

Through readings only 

Through advisor's help 

Through others (graduate students, 
ete.) 

Through the combination of the 
above sources 

I 

Graduates J36) .. 

4 11 

6 17 

6 17 

4 11 

26 17 

Students (25) 
No. % 

2 

2 

4 

5 

12 

8 

8 

16 · 

20 

48 .. , 

As indicated in Table XII, more than two-thirds ( 81%) of the gradu­

ates and slightly less than two-thirds of the students (72%) reported that 

the time and effort spent on their theses was rewarded through the person-

al satisfaction gained from completing a piece of original work. Almost 

an equal percentage of both the groups stated that they were satisfied 

with the academic credit allowed for the thesis. More than two-thirds 

(78%) of the graduates, and more than one-half (60%) of the students felt 

rewa.rded because of the opportunity provided for applying research to 

their studieso One of the graduates, a teacher in college, reported under 

''others" that she is satisfied with her thesis work because it seems to 

be of great value to her in her present job. 



TABLE XII 

RESPONSES OF GRADUATES AND STUDENTS REGARDING SATISFACTION IN 
RELATION TO TIME AND EFFORT SPENT ON THESIS 

Q:rady.a tes (26) Students 
Kinds of Satisfaction No. ~ No. 

Adequate personal satisfaction 
in a piece of original work 29 81 18 

Academic credit allowed for thesis 23 64 15 

Possible application of research 28 78 20 

others 1 3 0 

Summary (Quest ionnaife A) 

(2~) 

~ 

72 

60 

80 

0 

All of the students wrote a thesis in their major areas of study, 

40 

and all but two of the graduates did the same. A higher percentage of 

students (84%) reported the thesis as a requirement for the master's de­

gree than the graduates (76%). The course in methods of research was re-

ported to be required and also reconunended by two-thirds of both groups. 

A course in statistics was recommended by two-thirds of the graduates and 

more than one-third of the students. 

Both groups reported ''Basic" and "Applied" research as the two types 

of research that were most frequently undertaken or being undertaken for 

a thesis. However, a higher percentage of the students were doing "Ap-

plied Research" than had been done by the graduates. It was felt by both 

students and graduates that a thesis is a reasonable requirement for the 

master's degree. The credit hours earned or anticipated to be earned 

varied from 2 to 6 hours. The majority of the respondents had or anti-

cipated having 6 credit hours for the thesis and stated that they felt 6 

credit hours were enough for the thesis. One-third of the graduates and 
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one-half of the students reported that the thesis required more work than 

they had expected. AJJnost one-half of the graduates and more than one­

half of the students stated that their thesis was guided and directed by 

one person and both graduates and students had appointments once a week 

during the time they were selecting a problem for study, and more than 

once during the period of summarizing and preparing the written report. 

Both groups stated that they were satisfied with the help given them by 

their thesis advisoro "Planning and limiting problem," "Analyzing data" 

and the "Actual writing of thesis 11 were the areas in which the respond­

ents needed or would be needing more help, The same areas were reported 

by the graduates as the areas in which they encountered difficulties. 

In addition to the "Actual writing of a. thesis 11 and "Analyzing of data, 11 

the "Summarizing and presenting of conclusions" were the areas which 

students mentioned as very difficult ones. Students implied these three 

areas as very difficult~ "Actual writing of a thesis," "Analyzing data," 

and "Summarizing and presenting conclusions." A combination of various 

methods for solving problems was reported by a majority of respondents. 

Even though most respondents spent more time than anticipated, they were 

satisfied with the outcome. 

Questionnaire B - (The Advisors) 

Interviews were held with 22 thesis advisors of graduate students 

in the College of Home Economics at Oklahoma State University. The pur­

pose of the interviews was to identify the common procedures, practices, 

and difficulties of thesis advisors in guiding and directing research 

and the thesis writing of the students. 

For the interviews all the questions were stated and prepared in the 

form of a questionnaire, so that all interviewees would be asked the same 
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questions~ thus reducing the chances of different interpretations by 

different members ~ . Appointments were made for the interviews, and twenty 

to thirty minutes were spent with eaeh interviewee. 

Four of the faculty members interviewed were able to answer only a 

few of the questions because they were serving as the second advisors 

and so far have not had the experience of being a major or first advisor 

for a student working on a thesis~ According to these four members, they 

helped students in finding source material, in suggesting readings and 

read the final report which was first cheeked by the major adviser. Thus 

the main job of guiding and directing was done by the major advisor, 

therefore the information and data supplied by the other eighteen ad= 

visors was used in this stud.yo 

The ed~cational training of the thesis advisor is shown in Table 

IIIIo Almost two=thirds of the advisors had doctorate degrees with more 

holding Doctor of Philosophy than Doctor of Educationo The remaining ad= 

visors held master's degreeso Of the total group of eighteen there were 

only two who had not written a thesis as part of their g?aduate trai.nir\ge 

One of the persons holding a Doetor of Education degree had written a 

thesis at the master's level but not at the doctorateo 

TABLE XIII 

EDUCATIONAL TRAINING OF THESIS ADVISORS 

Doctor of Doctor of 
Educational training Master Education Philosophy Total 

Highest degree held 7 4 7 18 
Thesis written 5 3 7 15 
Thesis plus special course(s): 

Methods of Research 1 0 0 1 
Statistics l 0 0 1 
Both l 4 7 12 

No thesis but special courses(s) 
Methods of Research 2 0 0 2 
Statistics 0 0 0 0 
Both 0 0 0 0 
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Tabulatien of the teaching experiences for all advisors showed that 

tw0=thirds of the group had been serving as thesis advisors for 15 or more 

yea.rs and only one had served less than 5 yea.rs.. The amount of college 

teaching experience which advisors had before starting to work with 

students as thesis advisors ranged from one to over 15 years with two= 

thirds or them now having had over 15 years. 

According to the responses of the advisors interviewed, the teaching 

load and the time they spent with students on theses varied from semester 

to semester depending upon the number of thesis advisors available and the 

number of students writing a thesis in a particular depa.rtm.ento It was 

also reported that the time spent with stud9nts on the research and thesis 

varied according to their stage of work. Advisors reported that they gave 

more help and guidance dur~ the period when students were selecting a 
' . . 

problem a.nd ma.king pl~s for the· study and at the stage of preparing the 

written report. The ~terviewel"s estimated that at present time they were 

giving from l t.o 18 hours per week for guiding and directing research and 

thesis work. Besides guiding students t research and thesis writing, 15 

of the group were teaching both graduate and under.graduate classeso Among 

the other three, 2 were teaching only graduate classes and one was teaching 

only undergraduate classes o Six of the interviewees were serving as heads 

or their departments and therefore had administrative responsibilitieso 

Five of the group were actively engaged in research and a portion of their 

time was assigned to research. In other words the directing of a thesis 

was combined with other kinds of responsibilities. 

Nine of the interviewees reported that the number of theses guided by 

them per semester was between 1 and 3 theses, eight reported from 4 to 6 

theses and one reported 8 theses~ Regarding the amount of help that ad­

visors felt students needed, seven of the nine advisors who had from l to 



3 theses under their guidance, stated that the time they spent with 

students on research and thesis work was enough. The other two of the 

nine felt that the time spent with students on research and thesis work 

was enough. The other two of the nine felt that the time spent with 

students was too much. Out of the eight advisors who had 4 to 6 theses 

per semester, five stated that the time spent with students was enough 

while three stated time given was not enough. The one advisor having 8 

theses to guide per semester reported that time spent with students on 

their research and theses wa.s enough. 
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The majority of the advisors did not feel that their work load was 

too heavy as there were only" four of the total group who felt that their 

work load was too heavy. The number of theses for these four advisQrs 

varied as one advisor was working with 3 theses, two advisors with 4 

theses and one advisor with 8 theses. Further checking revealed that ea.eh 

of these advisors was earJ:7ing other heavy responsibilities such as re­

search, teaching and/or a.dministration. Seventeen of the' advisors stated 

that by redueing_the number of classes taught they would be able to work 

more efficiently with students on theses. other methods suggested £or 

more efficient W0rk·with. students were fewer theses to guide, reduce ad .... 

ministrative responsibilities, eliminate commit.tees and other extra 

assignments. Only one of the eighteen advisors indicated t.hat she did 

not like to work with and help students with research and theses" 

.Fifteen of the 18, or 84 per cent, Gt the interviewees stated that 

the thesis is a reasonable requirement for the master's degree and should 

be required for all graduate stu.dentso Two advisors reported that a 

thesis should not alway's be considered a reasonable requirement for all 

the students as most course work can be as valuable as a thesis, and one 

advisor stated that most theses often have nQ or little value depending 
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upon the future plans of the students. Each respondent supported her 

answers and ideas regarding thesis requirements with brief statements as 

given in Table XIVo The statements were combined according to the simi ... 

larities oi' ideas expressed. 

Out of the 15 advisors who felt that the thesis was a reasonable re= 

quirement, 12 reported that a course in methods of research should also 

be required before students begin work on a problem. They also reeom= 

mended a course in statistics. The remaining three reported that a course 

in methods of research or statistics is not necessary for all students, 

therefore, should not be required but may be suggested depending upon the 

student's field of study and his abilities to work on a probleme 

TABLE XIV 

STATEMENrs REGARDING THESIS REQUIR.EMEETS AS GIVEN BY THESIS ADVISORS 

Thesis Advisors (18) 
Statements No. 

Thesis: A Reasonable Requirement 15 

Provides experience for applying research 
methods and for organization of self expression 4 
Develops original thinking . 3 
Develops broader appreciation and under= 
standing for research 
Provides insight for the problem and its 
solution with more critical thinking 
Increases knowledge of the subject matter 
and writing skills 

Thesis: Unreasonable Requirement 

Course work equally valuable 
~ost theses often have no or little value 

3 

3 

3 

3 

2 

l 

% 

84 

22 
17 

17 

17 

11 

5 

The purposes, goals or function for requiring a thesis as a part of 

the graduate program were closely related to the statements given for 
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supporting the reasons for thesis requirement as presented in Table XIVo 

These centered. around the development of intellectual independence in de­

fining, planning and carrying to completion a study; of an appreciation 

and understanding of research; and skill in expressing ideas in a scholar­

ly manner. Thirteen or more than two-thirds of the advisors interviewed 

stated that the thesis requirement does serve its purpose for all students~ 

The remaining five of the group felt that the accomplishment of the 

purposes vary from one student to another, and for some students the thesis 

does not serve the purpose for which it is requirede 

Areas in which students ask for the most help from their advisors 

varied from three to nine different areas as reported by the interviewees~ 

The first nine areas in the Table XV were included in the questionnaire 

while the last two were mentioned under 11others" by two different inter= 

viewers. up1anning and limiting of problems" was reported by a large ma= 

jority (89%) of the advisors as an area in which students ask for most 

help. The next area requiring most help reported by over two-thirds of 

the interviewees was "Analyzing of datao 11 "Organizing and presentation 

of data" was the third area cheeked by more than two-thirds ( 67%) of the 

interviewees. 

Ten out of 18 interviewees reported that they give a written outline 

to their students which serves as a guide to the students as they plan 

their study and write the thesis., The other eight who did not give any 

outline to the students stated that they suggested various sources to the 

students which help them in developing their own study plan .. Those ten 

who gave written, outlines to the students as a guide for making study 

plans, reported that their outline was based upon readings, book refer­

ences and their personal experiences" 



TABLE XV 

RESPONSES OF THESIS ADVISORS REGARDING THE AREAS IN WHICH STUDENTS 
ASK FOR MOST HELP 
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Thesis Advisors (18) 
Areas 

Selection of an area of study for a problem 

Finding and locating resources 

Planning and limiting problem 

Determining research procedures to be used 

Collecting data 

Organizing and presenting data 

Ana~ing data 

Summarizing and presenting conclusions 

Actual writing ot thesis 

others 

Locating someone for editing and typing 

Discipling the time 

No. 

10 

3 

16 

10 

5 

12 

13 

8 

11 

l 

l 

% 

56 

17 

89 

56 

28 

67 

72 

44 

61 

6 

6 

Discussien a.nd the raising of questions were reported by 14 of· the 
I 

advisors as effective methods for helping students clarity ideas and ar-

rive at the conclusion or solution to the problem.. They also stated that 

they offer suggestions during the discussions which provide ideas for 

thinking& Four of the group reported that they assisted by answering 

questions raised by the students. Asstgning definite work to be done 

during certain periods of time was reported by these tour interviewees, 

and they felt that this helped the students in ma.king time schedules and 

in stimulating them so that they can complete the work in I less time 
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TABLE XVI 

ADVISOR'S ATTITUDE REGARDING THE HELP GIVEN TO THE STUDENTS 

Thesis Advisors (18) 
Attitudes No .. % 

Adequate 13 71 

Inadequate 3 17 

Not Su.re 2 11 

['otal 18 100 

Over two=thirds of the advisors felt that help which they gave to 

the students was adequatee In fact, two of them reported that they felt 

that the help given by them was more than adequate. As the responses 

given in Table XVI show, only one-sixth (3) of the group felt that the 

help given by them was inadequate and two reported that they were not 

sure. 

Smnmary (Questionnaire B) 

The ma.in job of guiding and directing of student research and thesis 

writing was reported to be done by the major thesis advisoro Almost two= 

thirds of the thesis advisors had doctorate degrees and the others had 

master's degrees~ All the advisors except two wrote theses as part of 

their graduate training. The teaching experience of thesis advisors 

varied from one to over fifteen yea.rs, with most of them having had over 

five years teaching experience before they started working with students 

as the thesis advisors o The amount of time spent with students on re'"' 

search and thesis was reported to be varied, depending upon the number of 

students writing theses and their stage of work.. It was reported that 

students required more help and guidance when selecting a problem and 
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ma.king plans fQr the study and also when preparing a written reporte 

Interviewers estimated that at present they were spending one to eighteen 

hours per week in guiding and directing theses., The directing of theses 

was also combined with other kinds of responsibilities such as teaching, 

research and administrationo All of the advisors were teaching and six 

of them were also sei::ving as heads of departments. 

The number of ·theses guided per semester varied from one to eighto 

Nine of the group reported that they had one to three theses per semester, 

eight reported four to six theses per semester and only one had eight 

theses per semestero Thirteen of the group reported that they thought 

that the help given by them was enoughe The majority of advisors did not 

feel that their work load was too heavye Howevery seventeen of the inter= 

viewees reported that by reducing the number of classes taught, they would 

be able to work more efficiently with students on theses., other methods 

suggested for more efficient work were fewer theses to guide, reduce ad= 

ministrative responsibilities and eliminate committee assignments. All 

the advisors except one stated that they like to work with students on 

their research and theses.. Fifteen of the group felt that a thesis was 

a reasonable requirement and should be required for all students., A 

course in methods of research and statistics was :rec0mmended by more than 

half of the ad.visors.. Various purposes or goals for the thesis w-ere given 

by the advisors and over two=thirds of them felt, that a. thesis does serve 

a useful purpose for the students. Three areas, planning and limiting 

the problem, analyzing dat~ and organizing and presenting data were re­

ported by over two-thirds of the group as the area in which students re­

quire most help5 

More than half of the advisors stated that they give a written out­

line to the students which serves as a guide as the thesis is being 
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written. Diseu.ssion and raising of questions were stated by the ma-

jority of the gro~p as effective methods fo~ helping students solve their 

problems and over two-thirds of the group felt that the help which they 

gave to the students was adequate. 

Questionnaire C = (The Administrators) 

Administrators of 55 Home Economics institutions were contacted 

through a questionnaire for the purposes of identifying the general 

policies and practices regarding student research and thesis writing as 

a-pa.rt of the master's degree program in the field of home economics. 

Responses were received from 53 of the administrators., Three admini-

strators reported that they were not offering master's degree programs 

at present, and one reported that they were phasing out the home economics 

department. Forty--nine questionnaires were received b'llt three were with­

out adequate answers, thus leaving 46 questionnaires for the compilation 

and a.na'.cy'sis of the data. for this part of the study. 

As shown in Table XVII, master's degrees were offered in 14 areas 

in the field of home economics o The list for the first ten areas was 

taken from the publication ''Titles of Completed Thesis in Home Economics 

and Related Fields in Colleges and Universities of the United States, 

1961...62. ,,1 The other four areas were supplied by the respondents. The 

three areas reported most frequent'.cy' were Home Economics Education ( 83%), 

Nutrition and Foods ( 80%) and Clothing and Textiles (70%) • One-hal.f' or 

more of the administrators reported that master's degrees were offered in 

the following areas: Child Development. ( 59%), Family Life ( 57%), General 

1Titles of Completed Thesis in Home Economics and Related Fields in 
Colleges and Universities of the United States, 1961-1962. Agricultural 
Research Service (Washington, DoCo, 1963). 
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Home Economics (54%), and Family Economics and Management (50%)o One= 

third or more of the institutions offered master's degrees in Institution= 

al Management (39%) and Housing and Equipment (33%).. All other areas were 

offered in fewer institutions. 

TABLE XVII 

RESPONSES OF ADMINISTRATORS REGARDING AREAS IN WHICH MAST.ER'S 
DEGREES ARE OFFERED 

Areas 

Home Economics Education 

Nutrition and Foods 

Clothing and Textiles 

Child Development 

Family Life 

General Home Economics 

Family Economics and Management 

Institutional Management 

Housing and Equipment 

Arts and Crafts 

Others 

Interior Design 

Home Demonstration and Home Economics Education 

Administration and Supervision 

School Lunch Administration 

Administrators 
No. 

38 

37 

32 

27 

26 

25 

23 

18 

15 

8 

2 

2 

l 

1 

(46) 
% 

83 

80 

70 

59 

57 

54 

50 

39 

33 

17 

4 

4 

2 

A review Qf college catalogs revealed three types of programs for the 

Master's degree. These three programs were: (1) with thesis~ (2) with 

report or problem, and (3) with course work onl.y0 The responses of 
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administrators showed, and is indicated in Table XVIII, that 10 of the 

:institutions offered 3 types of program:,......, with thesis, with a report, 

and with course work only'. Seventeen institu.tions offered programs with 

a thesis and with a report, and six offered prog~ams with a thesis and 

with course worko In other words, there were 43 of the institutions (in­

cluding 10 in which a thesis is the only' option) offering programs with a 

thesis, an.d 18 were offering a program with course worko 

TABLE XVIII 

TYPES OF PROGRAMS OFFERED FOR MASTER'S DEGREE IN THE FIELD OF HOME 
ECONOMICS 

Number and types of program. 

Three types of programs 
Report 
Course work 

Two types of programs 
Thesis 
Report 

Two types of programs 
Thesis 
Course work 

One type of program. 
Thesis 

One type of program. 
Course work, 

Administrators (46) 

10 

17 

6 

10 

3 

22 

37 

13 

22 

6 

For those institutions offering a program with a thesis, the credit 

hours for the thesis varied from 3 to 9, with twenty-five institutions 

offering 6 credit hours, seven offering 8 credit hours, four offering 4 

credit hours and two offering 5 credit hours.. Credit hours for the re­

port also varied trom 1 to 6 credit hours, with two-thirds of the insti-
. ' 

tutions giving three to four credit hours .. 
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It wcntl.d eeem from the responses shown im Table XIX that the majorit7 

ot students were eonsulted before their thesis advisor was selected, as 

more than one ... halt of the administrators reported that the thesis a.d-

visors were selected by the heads of the departments and students to-

gether. Almost one~third of the group reported that advisors were as-

signed only by the heads of the departments, and only three administrators 

reported that students made their own seleetiono 

TABLE XIX 

RESPONSES OF ADMINISTRATORS REGARDING THE SELECTION OF THESIS 
ADVISORS 

Administrators 
Selection of Thesis Advisor No. 

Students make selection 3 

Assigned by heads of the departments 15 

Combination of both methods 28 

Total 46 

(46) 
% 
6 

33 

61 

100 

Slight]J' more than twe=thirds (70%) of the·a.dministra.tors reported 

that a thesis advisor should have a. master's degree, and almost one-thirds 

stated that they require a doctorate degree for the faculty members who 

serve as thesis advisorso One=sixth of the group who required master's 

degrees also stated that the advisor should have teaching experience 

which varied from 2 to 7 years before the:, started serv:l,ng·a.s a. thesis ad-

visor. 

The teaching load of thesis advisors as reported by 46 administrators 

varied from 9 to 15 hours per weeko The time spent by the advisors on 

students' theses was also reported to vary, depending upon the number of 

theses to be guided. The number of theses guided per person per semester 
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as reported by the group ranged from l to 9 theseso The number of faculty 

members required for a student's thesis. committee was reported to be from 

2 to 4 memberso One stated that they did not require any formal committee 

for a student's thesiso 

As imd.iea.ted .from the .. responses in Table XX more than one=hal! ( 54%) 

of the institutions required a course in methods of research for all 

candidates for the master's deg~e, whereas only one institution required 

statistics for all students. Both courses were reported to be required 

by only two institutions for· a.11 students and by six institutions for 

only those who write a thesis. 

TABLE XX 

RESPONSES OF ADMINISTRATORS REGARDING THE REQUIREMENT OF COURSES IN 
ME'fflODS OF RESEARCH AND STATISTICS FOR MASTER'S DEGREE 

Administrators {46) · . • 
N di Courses Required Ge /0 

For All StudentB' 
Methods of Research (only) 
statistics (only) 
Both 

For Those Writing A Thesis 
Methods of Research (on'.cy") 
statistics 

. Both 

25 
l 
2 

2 
6 
6 

54 
2 
4 

4 
13 
13 

From the analysis of data, an oral examination over the thesis and 

a written exam1na.tion over course work, seemed to be th~ most common 

practice. One-half of the group (23) reported t.ha.t they required an oral 

examination over the thesis, and almos~ one-third (14) stated that they 

required. a written examination over course work, and two reported t.hat 

written examinations were required over the thesis, and all required 
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the thesis.'. , ... 

The period required for submitting the completed thesis varied from 

1 to 6 weeks before graduation. Among the 43 institutions in which the 

program with the thesis are available: 13 administrators reported that 

students are required to submit their thesis . two weeks be.fore 

graduation day; 13 administrators of the group reported four weeks. 

Seven stated three weeks; four reported six weeks, and two reported five 

weeks. 

The tabulation of the data indicated that most of the home economics 

units do not have a separate thesis writing manual as almost two-thirds 

(74%) of the administrators reported that they have a thesis writing manual 

for their universities and not a separate one for home economics. Two of 

the group reported that they have a separate manual for teacher education. 

Thus, in general, it can be said that the thesis writing, ~nua.l used by 

the home economics student i~ the same as that used by the other colleges 

and departments of the university. 

Summary (Questionnaire C) 

Master's degrees were offered in 14 different areas in the various 

units of home economics. Home Economics Education, Nutrition and Foods, 

and Clothing and Textiles were the three areas offered in more than two­

thirds of the institutions~ Areas offered by more than one-half of the 

institutions were Child Development, Family Lite, and General Home Economics .. 

The most common type of program offered was with a thesis, as 43 ot the 

forty-six administrators reported that a program for the master's degree 

is offered with a thesis. The credit hours allowed for a thesis varied 

from 2 to 8 credit hours, with two-thirds allowing 6 hours. The selection 
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of thesis advisors is mostly ma.de cooperatively by the heads of the de­

partments and students. A thesis advisor is expected to have a master's 

degree, with fewer institutions requiring a doctorate degree. The teaching 

load or a thesis advisor varied from 8 to 15 hours per week. The number 

of theses to guide each semester varied from 1 to 9 theses. Two to four 

faculty members were appointed to serve as a thesis committee. Most 

students were required to take a course in methods of research, and fewer 

were required to take a eourse in statistieso In general, an oral exami­

nation was given over the thesis, and a written ex.a.mination was given 

over the course work. Students were required to submit their theses 

usually two to six. weeks before the graduation day, and they used the 

same thesis writing manual as the one used by the other colleges of the 

university. 

Answers to the three questions given in the beginning of this chapter 

have been found, in part at least, through the analysis of the data ob­

tained from the responses from the three questionnaires. Some of the 

problems and attitudes of graduates and students regarding research and 

thesis writing were found. Some of the common procedures, practices and. 

difficulties of faculty members in guiding and directing research were 

identified. General policies and practices for student research and 

thesis writing as a part of the master's program in the field of home 

economics was provided by the responses of the administratorso 



CHAPTER IV 

SUMMARY, SUGGESTED RECOMMENDATIONS AND IMPLICATIONS 

This study was an attempt to identify the general policies, practices 

and problems of student research and thesis writing in the field of home 

economics0 The data were obtained through questionnaires and planned 

interviews fr@m a selected number of home economics graduates, students, 

thesis advisors, and administrators. The general overall information re= 

garding policies and procedure of student research and thesis writing were 

obtained from the various home economies units throughout the United 

States, whereas the more specific information was obtained from thesis 

advisors, graduades and students of the College of Home Economies at 

Oklahoma State University. 

Student research and thesis writing seemed to be an integral part of 

the graduate program in the majority of the home economics institutions 

contacted, as there were only three of the 46 institutions reporting which 

did not offer a program with the thesis. In two=thirds of the institutions 

more than one type of graduate program was o.f'feredo The hours of credit 

allowed for a thesis varied but the majority of the administrators, gradu­

ates and students indicates 6 credit hours as being most desirable o More 

of the respondents from all groups com.acted felt that courses in methods 

oi' research should be required and courses in statistics should be recom= 

mended before the student starts working on a probleme All of the ad= 

ministrators stated that thesis advisors should have master's degrees 

57 
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with one=sixth of the group requiring teaching experien~e of 2 to 7 yearse 

One~third of the administrators required doctorate degrees. 

Two...,thirds of the advisors contact,ed had 15 or more years of teaching 

experience with only one advisor having less than five years of teaching 

experience.. Administrators reported that the advising o.f a thesis was 

combined with ~ther responsibilities and the advisors at Oklahoma State 

University indicated that it was comb:ined with teaching, research and 

administrative responsibilities,, The number of theses guided by ad= 

visors as reported by administrators and advisors varied fr()IR 1 to 9 

theses per semeE>ter. In the majority of the institutions., adviscirs were 

cooperatively selected by students and heads ~f departments, and each 

graduate committee consisted of' 2 to 4 members., 

Administrators reported that written and/or oral examinations were 

required with a:n oral ex,w.nation orwer the thei.sis and a written ex.a.mi= 

nation over the course work, being the most common practices~ The period 

required for submitting the thesis varied from l to 6 weeks before gradu= 

ation. The maj@rity of institutions did not have a special manual for 

thesis writing for home economics~ 

Although a thesis required more w@rk than graduates and students ex= 

pected, both groups 1rrere in favor of requiring a thesis as a part of the 

graduate program~ The majority of advisors also felt that a thesis 

should be required., Statements given by all three of these groups gave 

similar reasons for, the value of, or the. purposes fo~ requiring a thesis~ 

The most frequently mentioned included the development of students' in= 

tellectual independence, appreciation and understanding o.f research, and 

skills in expressing ideas in a scholarly manner~ Graduates and students 

indicated that they felt rewarded for the effort and time spent on a 
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thesis and. were quite satisfied with the assistance given to them by their 
'I 

major advisors. The majority of advisors expressed satisfaction ir1 

working with students on theses and felt that they were giving adequate 

.help and generally did not feel that- this type of work made their total 

work load too heavy. 

The amount of time and the kind of assistance given by advisors was 

considered to be adequate by most graduates and students. The •rselection 

of an area of study for the problem" was reported by graduates and ad-

visors as the· area requiring more help than reported by students. All of 

the three grQups were in agreement in that "Planning and limiting 

problem, 11 "Organizing .,and Presenting Data," "Analyzing data, 11 -and "Actual 

writing of thesis" were areas requiring the most help. Graduates and 

students reported using a variety of methods for solving problems en-

countered as, trial and error, reading, help from advisors and others in-

eluding graduate students. Discussion and raising of questions were the 

two methods most frequently reported by advisors._,. Some:provid.ed'-an out-

line to help students as they pursued research and wrote theses. 

From the analysis of the responses given by the gradu.ates, students, 

faculty members and administrators, the author believes that adequate 
·,. 

evidence has been presented to conclude that three of the sub-hypotheses 

have been supported. The hypotheses supported by find.in.gs are: 

1. -The common problems which graduate students encounter as they 

pursue research and write a thesis, and. their attitudes re-

garding this phase or graduate program were identified by 

the information obtained from students through the use of 

questionnaires. 

2. The procedures, practices and difficulties of faculty members 



in guiding am directing student research and thesis writing, 

were identified by the information obtained through personal 

interviews. 

3. The general policies and practices of student research and 

thesis writing as a part of the master's program in the field 

of home economics were identified from the information ob­

tained from the administrators through the use of question­

naires. 

Suggested Recommendations 
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The following recommendations based on the findings of the study are 

suggested tor the development or student research and thesis writing as a 

pa.rt of the graduate program in the tie ld. of home economics. 

l. Research and thesis writing should be a part of the Master's degree 

program in all areas of home economics., and offered only in 

those areas having qualified faculty. 

2. Evidences of academic ability of each student should be care­

tul.lT considered before the student is admitted as a candidate 

for a Master's degree. Ability to think critical}¥ and inde­

pend.entl.T and to express ideas in a scholarly manner should be 

the objectives for all graduate classes - with special emphasis 

in the methods of research class .. 

.3. A course in methods of research should be: required as a pre .. 

requisite to research and thesis writing. 

4. A course in statistics is recoizmended for all students and re­

quired for those students who select a research study' which will 

require statistical a.na.l7eis of data. 
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5. The amount of credit hours to be allowed £or a thesis should be 

not more than one-fifth of the total credit hours required for 

a degree. 

6. The selection of the thesis advisor should be made cooperatively 

by the student, faculty member, and head of department. 

7. Thesis advisors should have at least a master's degree and two 

years of college teaching experience in the area. of specializa= 

tion of the student. 

8. The number of theses for which a. faculty member is serving as 

thesis advisor should be in relation to other assigned re-

sponsibilities and should be considered as part of the total 

work load. 

9. The thesis committee should consist of 2 to 4 members with one 

member of the committee serving as the major advisor. The other 

members would cooperate in planning the total graduate program 

and assisting with the research and writing of the thesis. 

10. An oral examination should be given ove:r the thesis, and should 

be of such a nature that the student would have the opportunity 

to demonstrate his ability to present and support his study in 

a scholarly manner. 

Implications 

The following implications would seem to be significant for ~he gradu­

ate progr.a.m in the. College'o£ .. Home and, Soeia.l. Sei~n:ces, Lajl.ore, Pakistan. 
•\ 

1. At the present time a Master's degree in which reseal"ch and 

thesis are. required is offered in general home economies. This 

program should be more extensive1~ develeped before additiGnal 
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programs and areas are introducedo 

2o Since the medium. of instruction at the college level is English, 

and most of the students have some language problem, and fre= 

quently have difficulty in expressing their ideas, the academic 

ability of each student should be carefully evaluated before the 

student is admitted as a candidate for a master's degreeo Op-' 

portunities might be provided for students to receive special 

help for those competencies in which they show deficieneieso 

At the graduate level special emphasis should be given to de= 

veloping ability to think and express ideas effectivelyo 

3. The course in methods of research which is now being of.fered 

should be carefully evaluated by all faculty members who serve 

as thesis advisors and continued emphasis should be given to 

:improving the course. 

40 As the graduate program in home economics is expanded and en= 

rollment increases, a course in statistics should be ma.de avail= 

able for the graduate students 'Who will anticipate and plan to 

do a study .for which the data will require statistical arialysise 

5o The number of marks assigned to the thesis should be reconsideredo 

The system of giving ma.rk:5 rather than credit hours is used in 

Pakistan, and 200 marks are as$igned for the thesis in the field 

of home eeonomicso This is 25 per cent of the t@tal marks re= 

quired for a master's degreee Although research is important 

for students, it should not be over=emphasizedo Findings of 

this study indicated 15 to 20 per cent of the total credit hours 

are generally given for the thesiso Therefore, it may be reeom= 

mended that 15 to 20 per cent of the total marks should be 
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assigned for the thesis in the field of home economics in 

Pakistan., 

6~ Although there is a scarcity of trained teachers in the home 

economics colleges of Pakistan, thesis advisors should prefer= 

ably be selected from the same area in which the st.udent is 

specializing and the selection of the advisors should be co-

operatively made by the administrators, faculty, and studento 

?. Although all the faculty members of the College of Home and 

Social Sciences in Lahore have master's degrees, the members 

who serve as thesis advisors should have had at least two years 

·Of teaching experience and have written a thesis as a part of 

their own graduate program.w 

8. Due to the lack of trained faculty members, one person may have 
!. 

to serve as the thesis advisor for several studentso Con-

side ration should be given while assigning other responsibili= 

ties to those serving as thesis advisors and the guiding and 

directing of theses should be included as part of the total work 

load of the faculty membere 

9. The thesis committee should have from 2 to 4 members to evalu= 

ate the student's work., These members should be representative 

of various phases and areas related to the student's research 

problem. 

10. Oral examinations over a thesis should be given and the student's 

ability of handling a problem and his attitude toward the work 

throughout the study should be carefully- evaluated. Since it 

is customary- in Pakistan to have an external examiner to evalu"" 

ate students' work, the peJ?sons contacted to serve as external 



examiner should be interested and qualified in the field of 

home economics. The external examiner for theses is chosen 

from educators who are not directly connected to the institu= 

tion which the student is attendingo 
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11. The government of Pakistan has suggested that cQllege students 

should participate in some constructive work during summer va= 

cationso Students in the field of home economies might engage 

in studies for the purpose of gaining information on the needs 

of the families in Pakistan, and experimenting with ways of 

meeting these needso These should be closely supervised by 

faculty membersG This type of participation would also make a 

contribution to the development of the nationG 

The extent to which the last two sub-hypotheses dealing with recom­

mendations and implications are supported by this study cannot be de­

termined at the present time" The use made in the future of the sug­

gested recommendations and implications will determine the validity of 

these sub-hypotheses. 
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OKLAHOMA STATE UNIVERSITY 
Stillwater, Oklahoma 

Department of Home Economics Education 
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February 14, 1964 

Dear Home Econ0mic Graduate: 

Miss Sha.mim Cheema, a graduate student from Pakistan, is attending 
our university as a trainee of the Pakistan Home Economics Program 
sponsored cooperatively by the Ford Foundation and Oklahoma State Univer= 
sity. Upon completion of a masters degree she will be returning as an 
instructor in the College of Home and Social Sciences, Lahore, West 
Pakistan.. One of her responsibilities will be guiding students in re= 
search and writing of thesis. 

Miss Cheema has chosen for her research a problem in the area of 
research and thesis writing as a part of the required work for a gradu­
ate student at the Masters level. In order to identify what are some of 
the problems, policies and practices encounte~ed by students and ad­
visors she has developed a series of questionnaires - one for adrnini= 
strators of home economics units, one for advisors of graduate students, 
and one for graduate studentsQ 

You are being sent a copy of the questionnaire for graduate students 
who have completed masters degrees at OoSoUo s:.tnce 1959. It would be 
greatly appreciated if you would provide the information requested and 
return to Miss Cheema at your earliest convenience. It is hoped that 
this could be done before March 10. 

Sincerely, 

June Cozine, Head 
Home Economics Education 

Enclosure 



QUESTIONNA:mffi "A" 
(For Studer,.ts) 

·. ' ·: . ,, 

- I '.', ., •.• ' 

This questionnaire has been prepared to coll.ect data for a research study. 
The major purpose of this part of the study is the identification of comm.on 
problems and difficrnlties which graduate students have encountered while 
working on their theseso This questionnaire is to be answered by (1) those 
students who completed the thesis as a part of the require?llents for M. S., 
degrees in the College of Home Economics at Oklahoma State University 
du.ring the years 1959..J.96'.3; and (2) those who are working on their thesis 
and are in residenoe in the Collage of Home Eoonomios of Oklahoma State 
Un:l ve:i:•si ty during the academia year 196:3 .. 1964. · 

Answers to the qllestionna.ire will be of value in deve.1oping recom­
mendations for the graduate program in the College of Home and Social 
Sc.iences, Lahore, Pald.stano Your cooperation iri supplying the information 
requested will be greatly appreoiatedo Please read and answer the questions 
oaref't:illy., Mark ( ) where only checking is reqtiiredo 

l. What is your present educational status? 

Have M.s. degree 
Working for M.So degree 
Major area for the degree 
Minor area, if aey 
Subject Gf thesis was 

selected in 
(a.) major area. 
(b) minor area 
(o) combination of both 

Date received 
Antioipated date 

2o Was (is) a thesis required of all the students in your major fie.1d of 
stu.dy? 

Yes No 

3. Before starting to work on a thesis, were you required to take a 
special course in: 

(a) Methods of research 
(b) Statistics 

Yes No 

-
4. Do you feel that before starting work on a thesis students should be 

required to take courses in: · 
· Yes No 

(a) Methods of research 
(b) Statisties 

5. Would you basically classify your thesis as being: 

(a) Basie Research ________ _ 
(original in·vestigation aim.ed at discovery of basic truths or 
prinoiples) 
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(b) Applied Research"!""'"._..,----"!"""'--'!~"'!'":-
(testing theoretical constructs through= directed toward ... 
practical application) 
Action Research 
(application of---sc-i~e-n-t~i~f~i-c_m_e~t~h-o~d-to classroom problems) 

(c) 

60 Do you feel that a thesis is a reasonable requirement for the Master's 
degreeo Check and support yOU.l"' answer with a brief staternento 

Yes No 

-
Your statement: ~--------------------------~----------------~ 

7" How many semester c:r:•edit hours did you get, (or will you get) :for 
your thesis: hou:rs 

80 Do yt,·u think that the above mentioned nu.mber of semester credit hours 
are: 

(a) Enough 
(b) Not enough 
(c) Too much 

*9o If you believe that the semester credit hours received were not enough, 
how many, in your opinion, would be enough? 

hours ---
*10. If you had been given more semester credit hours, do you think your 

work would have been better? 

Yes No 

-
llo Did the thesis require more work than you expected? 

Yes No 

120 Was your thesis guided and directed by: 

(a) One person 
(b) Two persons 
(c) More than two ----

*Questions :nurnber 9 and 10 are for those students only who have completed 
their thesis" 
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13. How often did you see your major thesis advisor while: 

(a) 

(b) 

(c) 

Seleeting a re­
search problem a.nd 
preparing a plan 
Collecting and 
analyzing data 
Summ.ari.zing and 
preparing wr.itten 
report 

Once a week Less than once More than Once 

14. To what ex.tent were you (are you) satisfied with the help given you: 

(a) Very satisfied 
(b) Fairly satisfied 
(o) Rather dissatisfied 
(d) Very dissatisfied ----

15. In what area did you need or (anticipate you will need) more help: 
· Yes No 

(a) Selection of an area of study for problem 
(b) Finding and locating resources 
( c) Planning and limiting problem 
(d) Determining research procedures to be used 
(e) Colleoting data .. · · · 
(f) Organizing and presenting data 
(g) Analyzing data · 
(h) SUmmarizing and presenting conclusions 
(i) Actual writing of thesis · 
(j) Any other ---· ------------

-- -- -
-

-
16. Rate the following areas according to degree of difficulty you en­

countered: . 

(a) Selection of an area 
of study for problem 

(b) Finding and locating 
resources 

( e) Planning and limiting 
problem 

(d) Determining research 
procedures to be used 

(e) Col1eeting data 
(f) Organizing and pre ... 

sent:i.ng data 
(g) Analyzing data 
(h) Summarizing and pre­
. senting conclusions 
(i) Actual writing of 

thesis 
(j) Any other ____ _ 

Very Rather Not 
Di:t:ficult Difficult Difficult Difficult 



170 How did you find solutions to the above problems: 

(a) Through trial and error 
(b) Through readings only 
(o) Through adviser 0 s help 

etc.,) 
sources 

(d) Through others (graduate students, 
(e) Through a combination of the above 
(f) Any other---------------
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Yes.•.· No 

-
18. Do you feel tha.t time and effort spent on your thesis in proportion 

to work on other subjects is rewarded adequately and proportionately 
with respect to: 

(a) Personal satisfaction in a piece of original work 
(b) Academic credit alloted for thesis 
(c) Possible applications of research 
(d) Others -----------------

Yes No 
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QUESTIONNAIRE "B" 
(For Thesis Advisors) 
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NOTE: This questionnaire has been prepared to collect data for a research 
study. The major purpose of this part of the study is the identifi­
cation of the common problems and difficulties of thesis advisors 
which oausa hinderarices in the use of full efforts and abilities in 
their professional work. Some of the questions seek your personal 
opi:niono Please feel free to express yourself frankly. Strict 
confidence will be maintained. Your invaluable cooperation will be 
highly appreeiated. 

lo What degree(s) do you hold. Please check if a thesis was written as a. 
partial requirement for the degree(s), also if courses were taken in 
methods of research and statistics: 

THESIS 
WRITTEN 

COURSE IN MErHODS COURSE IN 
DEGREES OF RESEARCH STATISTICS 

M.A. or MoS. 
Ed.Do 
Pho Do 

2. How many years of teaching experienee: 

(a) 
1-5 yrs. 6-10 yrs. 11-15 yrs. 

Above 
15 yrs. 

(b) 

Did you have when 
first starting to 
help students working 
on tp.eses 
Do you have at 
present 

J. On the average, how many hours per week do you spend: 

(a) Teaching undergraduate classes 
(b) Teaching graduate classes 
(c) Working with students on theses 

4o Do you :f'eel time spent with students on thesis is: 

(al Enough 
(b Not enough 
(o · If not enough, how 

much should it beo 

5. How many students do you work with on their thesis? 

Hours/Week 

6. Do you feel that working with the number of students mentioned in 
Question 5 makes your work load too heavY? Yes No 



7o Does heavy load affect the use of your ability to 

(a) Teach classes 
(b) Gu.ide students' work on theses 
(c) Both 

80 How would you prefer to decrease your load: 

(a) Teach cla.sses 
(b) By reducing the number of theses to guide 
(c) Both 

Yes No 

Yes No -
-

9. Do you feel that reducing the number of classes taught would enable 
you to work with students on theses with more efficiency 

Yes No 

lOo Do you like to work with and help students on research and thesis 
writing? Yes No 

-
11. Do you feel. that students should be required to write a. thesis? 

Yes No 

Support your answer with a brief statement. 
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12a TtJhat in your opinion is the major purpose, goal or function of thesis 
requirements for master's degrees? State briefly. 

13a Do you feel that the thesis requirement serves its purpose for students? 
Yes No 

140 In what areas do students usually need and ask for most help: 

(a) Selection of an areas of study for problem 
(b) Finding and locating resources 
(c) Planning and limiting. problem 
(d) Determining resear~h procedures to be used 
(e) Collecting data. 
(f) Organizing and presenting data 
(g) Analyzing data · 
(h) Summarizing and presenting of conclusions 
(i.) Actual writing of thesis (j) Any other ________________ _ 

Yes No 

-
-

150 Do you give your students a definite written outline which serves as a 
guide for directing research and thesis writing: Yes No 



16@ If the answer to the above question is in the affirmative, is your 
outline based upon: 

(a) Your readings and book referenoes only 
(b) Your experience only 
(o) Both 
(d) Any other---------------

Yes No 

-
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17 o What is the general pattern you follow in world.ng with a student on a 
thesis: · 

(a) Answer student's questions only 
(b) Assign definite work to be done 
(o) Any other----------------

Yes No 

-
180 Do you personally feel that help given by you to a student is: 

(a) Adequate 
(b) Inadequate 

Yes No 
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OKLAHOMA STATE UNIVERSITY 
Stillwater, Oklahoma 

·Department of Home Economics Education 
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February 14, 1964 

Dear Home Economist: 

Miss Shamim Cheema, a graduate student .from Pakistan, is attending 
our university as a trainee of the Pakistan Home Economics Program 
sponsored cooperatively" by the. Ford Foundation and Oklahoma State Univer­
sity. Upon oompletion of a. masters degree she will be returning as an 
instructor in the College of Home and Social Sciences, Lahore, West 
Pakistan. One of her responsibilities will be guiding students in re­
search and writing of thesis. 

Miss Cheema has chosen for her research a. problem in the area .. o.f 
research and thesis writing a.s a part of the required work for a gradu­
ate student at the Masters level. In order to :id:enti.f;y what are some of 
the problems,· policies and practices e~eountered by students and ad­
visors she has developed a series of questionnaires - one for admini­
strators of home economies units, one for advisors of graduate students, 
and one for graduate students. 

You a.re being sent a copy of the questionnaire for administrators 
and it would be greatly appreciated if you would provide the information 
requested and return to Miss Cheema at your earliest convenience. It is 
hoped that this could be done before March 10. 

Sincerely", 

. June Cozine, Head 
Home Economics Education 

JC:pt 

Enclosure 



-- ........ __ 

QUESTI0•1.1as C 
(rm .lll!DISmUals) {, 

l1Al!E <F J]ISTITUTIOS'----------

'!bls ~Gmldn, bas .._ pn:pared to collect. data tor• re!temrcb !t'tudy. Tbe •jar parpcise .C Ws prt at the a:'bldy b to detenrdne 
thls1s ~ as • prt or the &Fter"s ~ in tt. !'1eld a! HOiie Econc:m1cs. n. i.J2tcm.a.U.On tra1 t.ba ~in vUl. bl, or lu t:e c~~ pncUce!' concernins_ 
£er U.. P*fmta ...,...._ U tm Calleiw: or lica9 and Socbl.. Sc:l~, L,9bora, Paki!'<tan.. · Yaar cOIOJMftlUon 1n th:b ~ vW.. be l.~hl 9 or eve oping NICCX!llllen:l•tion.<:. 
qDMU.... Blldt (') ....._ ~ ~ b ncpd..nd. ~ Y aJ)J1reC1ated. PleHo anl'Wer dl 

n) ::.:s:c;. :O-w--:..otr~· .:-~ -er- m,rl ~ Wlbtch do JOU nqldre (I) !bob (ll) Jlsport. .. ~ .Jlr {.III) course vork only. PI.ea!;. give the !lfllle!!t.l" Credit 

J:!!!.. PRO:'i'i..&'-' 
. ·r~: 1r:--P11~ ca .RERmt --=--­for Tot"...al.S-..o;t.er 

Tloo,d_• I Creau-... 
Bec!a1nd :Lor t.be ~ 

~Crea.t 
Jill:!111red 
tor~!" 

frobl.em Total. Se:lest.e:r ~ter Credit-~ - ·-· - ar Report. ~ Cred.1.t. rar Probl.c:a. or Toul. Semester Cft\iit liour.'l Required 
for Dep-ee ""'1u1nod ~or the~ ""pan Onl.7 

Arts I: CrL."'ts 

•,, Chlldllmo1-

"\... !'bdl;r" U!"• ,, ;;:;;;;;::. 
Tatn.5 

....,~ ~ a:.a-lcs ---· .. ~alld --Inst1""1-1. ,.,_ . 
...... u.....i 
r.----:::~-­--

other 

(2). Pl~ hdicne bow adwi~ are ~ ror H..S. ~. thdr !Opecial requi~. :it •1:11. and their 
teK:bblg h,.d an:! t. nm:,er o! llil!!lll:ler.= ~fora then~ consd.ttee. 

:=sais I =:.r. &1JDG= I 1,e;.cHI•o W,D I T!!ESIS ccu:rm;;;; 

(~) Stml""t""""" 
selection 

(:li) ~ &ss!.gm,:! 
ll assiped,. b;:r --~-----

c=> ~an~ 
- (~} & (ti) --

Degrees 

l!..1.:.. or 1'-S. 

E.li'd. 

Fh.D. 

Teoc!dq;>:q,. 

___ ,=• 

~0--...ber 

(4) ~ nzd ~ !:a.z:l.!SUD:t h ~ rar l'..aster"~ DBgree .. 

.iritte!I eu::1 ewer thesi..."-. 
-- Or.t.1 «m~ awsr the!"i.~. 
--1lr1.tten ~ OYer course v01"k.. 
-- On.1 eu= ontr coi:tr.re ~ == Jri:tten eu.c: over the!=!.!< am all ~ course -,."'OJ'k.. 

c.rd. e,;aa O?er thesi.~ and all. nqu1.red c~e t.-mk. 

F.o. hr.'=. for teac~ ____ . ..,..,,,--. 
!~. r.r.:. for gcidll!g 

the!"e!": 

____ Haars/'1eek 

l:O. Th~e~ guided per 
l'"~~ter 

i:o. o1' faclll.t7 
~~ rec;uin,d 
far a the:si.~ 
co,mtu>e. 

---~ 

(5) Bo;: long betore gnduation are 
S't.udent.o; expact.ed tD ~t tee 
cm?]..eted then~; 

1~--~ 'ieekOr IOmth 

(J) ~e:: in Hat.hods of Research and St.at.htlcs 
Required for !laster• s Degree 

CCIJR3E5 I FOR AU, STIJDEJn'SI FOR. O!!LY THOSE 

~s of Research 
":W.0 ~-/RITE THE3E3 

Sta~tic!"" 

Both 

.,,,. other 

(6) lb yoQ have • t.berl.~ vriti.ng ma.nu.al for: 

(1) University 

(li) College or Home Ecommdcs 

(Ui) Teacher F.cueati.an 

Yes llo 

....;:i 

'° 



VITA 

Shamim Akhtar Cheema 

Candidate for the Degree of 

Master of Soienc.e 

Thesis: STUDENT RESEARCH AND THESIS WRITING POLICIES, PRACTICES, AND 
PROBLEMS AS IDENTIFIED BY SELECTED HOME ECONOMICS ADMINISTRATORS, 
ADVISORS AND STUDENrS. 

Major Field: Home Economics Education 

Biographioa.l: 

Personal Data.: Born at Lyallpur, Pakistan, April 4, 1939, the 
daughter of Mro and Mrs. Mohammad Afzal Cheema.. 

Education: Attended Government Girls High School and Government 
College for Women, Lyallpur, West Pakistan; received Intermediate 
certificate from the University of Punjab, West Pakistan, in 
1957, received the Bachelor of Science degree in Home Economics 
from the University of Punjab, in 1959; received Bachelor of Edu­
cation degree in Home Economics from the Uni varsity of Punjab in 
1960; received the Master of Science degree in Home Economics 
f:rotn the University of Pun'j'~b , in. 1961;.: and compl:etea. i the.,I: :, 
requirements.for the Master of Science degree in Home Economics 
Educatidn at Oklahoma State University in May,· 1964. ·· ·. · 

'. i, I,,, _,(. ,' /•. :.i.. ·!, (": :"1 .. '""i'.lno; 1 ; 

Professioria.l Experience: Lecturer in Foods and Nutrition Department 
in the College of Home and Social Sciences, Lahore, West Pakistan. 




