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CHAPTER I

INTRODUCTION

Student research and thesis writing are parts of the curricula in
many institutions of higher education, and are partial requirements of
the master®s degree program. Their purpose is to promote a student®s in-
tellectual independence, his ability to think critically and to express
ideas in a scholarly mamner. The research of graduate students tends to
contribute to the expansion of human knowledge through the discovery of
new ideas or through additional use of knowledge previously discovered.

Since home economics is the field of knowledge which is concerned
with and centers arocund family and community life, student research and
thesis writing in this field usually deals with the problems of family
and community living and is aimed at their improvement. To help students
work more effectively on such research studies and theses, making them
more useful and valuable, problems invelved in carrying on research and
in writing must receive special consideration in the planning of graduate
study programs, Identification of student's problems and attitudes is
necessary before teachers can give adequate guidance to students for their
research activities and thesis writing. However the identification of
problems cannot be of much value unless faculty members who have the re-
sponsibility in guiding and directing students' work have enough time at
their disposal and adequate facilities to discharge their duties ef-
ficiently. Not only is the identification of students problems necessary,

but also the identification of difficulties encountered by advisers is of

1



significance in the planning of an effective graduate program,
Statement of the Problem

The study undertaken was an attempt to identify the policies,
practices and problems related to student research and thesis writing.
It is hoped that this study would contribute not only to the future
planning of graduate programs in home economics but also to the author
herself who anticipates working with graduate students in the field of
home economics.

Home Economics has been highly recommended as a field of study for
Pakistani women. The Commission on National Education has stated that
"a high priority must be given to the opening of departments of home
economics in women's colleges and universities, and to the establishment
of additional institutions designed specifically for the study of this
subject.“l With the establishment of more home economics departments and
institutions there will be greater need for teachers of home economics,.
This not only emphasizes the need for more home economists but also for
more teaching materials for the various areas of home economics, This
implication in turn emphasizes the responsibility of home economics
teachers and graduate students for making contributions to knowledge in
all areas of home economics through research studies, theses and reports.
Thus making it necessary to develop a graduate program suitable and ef-
fective for teachers and students,

The present study as stated before, was an attempt to identify the
policies, practices and problems in student research and thesis writing

as a part of the graduate program. The findings will be used as a basis

lReport of the Commission on National Education, Ministry of Edu-
cation, (Karachi, Govermment of Pakistan, 1959), p. 193.



for suggesting recommendations for the graduate program in general and

with specific implications for the College of Home and Social Sciences,

Lahore, Pakistan, Since the college in Lahore was established only in

1954 and the graduate program started in 1959, there is a lack of trained

advisors and sufficient source materials for students., The author hopes

that the recommendations and implications made in this study will help

those involved in the graduate program,

Parposes of Study

The study was designed with the following purposes in mind.

1.

2.

3.

To identify some of the common problems which graduate students
encounter as they pursue research and write thesis as a part of
their master's degree programs, and théir attitudes toward
graduate requirements,

To identify some of the common procedures, practices and diffi-
culties which thesis advisors encounter in guiding and directing
research and thesis writing of graduate students.

To study the general policies and practices of student research
and thesis writing as a part of the master's program in the field
of home economics,

To suggest recommendations in general for improving student re-
search and thesis writing as a part of the graduate program‘in
the field of home economies.

To formlate specific implications for student research and -
thesis writing program for the College of Home and Seocial

Sciences, Lahore, Pakistan,



Statement of Hypothesis

The general hypothesis for the study was that the identification of
the policies, practices and problems of student research and thesis
writing can serve as a basis for the development of recommendations for
the graduate program. The five sub-~hypotheses for the study were as
followss

1. The problems which graduate students encounter as they pursue
research and write a thesis, and thelr attitudes can be identi-
fied by information obtained from them through the use of
questionnaires.

2. The procedurss, practices and difficulties of faculty members in
gulding and directing student research and thesis writing, can
be ldentified by information obtained through personal inter-
views, ‘

3. The general policies and practices of student research and thesis
writing as a part of the master®s program in the field of home
economics can be studied from the information cbtained from the
administrators through the use of questionnaires,

4. Recommendations can be suggested 6n the basis of this study for
student research and thesis writing program as a part of graduate
program in the field of home economics,

5. Specifie impliéations can be formulated for student research and
thesis writing program in the College of Home and Soclal Sciences,

Lahore, Pakistan,
Procedure of the Study

The problem of this investigation was identified from the review of



literature concerned with the need and importance of research in home
economics and from the writer's future #nticipated responsibility of
working with graduate students in Pakistan, A review of studies in
various related fields of knowledge such as psychology, philosophy and
sociology revealed extensive use of the questionnaire and interview as
instruments for identifying practiceé, problems, and obtaining opinions ‘
and attitudes. The data for this study was collected through mailed
questionnaires and planned interviews.,

Three questionnaires were developed to be used with three different
grouPS.i Questionnaire "A" was used for obtaining data from recent gradu-
ates and graduate students enrolled in the College of Home Economics of
Oklahoma State University. Questionnaire "B" was used for interviewing
faculty members of the College of Home Economics of Oklahoma State Uni-
versity, who had served or were serving as advisors for students engaged
in research and thesis writing., Questionnaire "C" was sent to admini-
strators of home economics units in colleges and universities in the
United States in which graduate programs in home economics were offered.
A copy of each questionnaire and the letter accompanying each is included
in the Appendiz,

Copies of Questionnaire "A"™ were mailed to 52 individuals who had
been granted Master's degrees in an area of Home Economics at Oklahoma
State University during tha five year period, 1959-1963, The list of
names of the graduates was compiled from the official copies of the
commencement programs and addresses were obtained from the office of the
secretary of the Home Eccnomics Alumni Association. Names and addresses
for the 30 graduate students senrolled at the present time were obtained
from class rolls in the office of the Dean of Home Economics.

The names of facully members who had served or were serving as thesis



advigors to graduate:sfudentS“werergiven by £he heads of the various
oeiaarfments° Individual oonfereoces were scheduled-with”eachr'faculty
:mémberf and resoonsee to items on the questionnaire'were‘reCOrded_by the
author. | L

A_copy of Queetionnaire g wae‘mailed to-the‘edmihistrators of the
homeeeoonoﬁice uoits lieted in "Titles of Completed_Theses ~ Home Economics
and related Fields in Colleges and Uhiversities of the United States, 1961-
1962." The names of the edministratorS’were Obtained'from "Home Economics
Institutions,Grahiing Bachelor's or'Higher Degreee l961~62."3

The responses for all three questionnaires were compiled aﬁd‘analyzed
separately. Comperisons-Were made of.the:reeponseeofor‘ﬁhe common items
included in two or more of ‘the ooestiohnairest Findings fromvthe_three'
separate}enalyses wefe studied’ahd recommendationsvﬁere suggested. The-
final step wae the statingvof impiicatione of the sﬁudy for the graduate
pfogfameatfthe Collegeiof'Home_and Sociai sciénceé at Lahore, West Pakis-

tan.
~ Definition of Terms

The following definitionS’were accepted for the use in this study°

1. Admlnlstrators - are those whose names were listed as adminis-

trators of the home economics unlts as are 1ncluded in "Homev
Economics In Instltutlons Grantlng Bachelor S»or,ngher Degrees,

-1961-1962.

2T1tles of Completed Thes:s in Home Bconomies and Related Flelds in
Colleges and Universities of United States, 1961@1962 Agricultural Re-
»search Service (Washlngton, D. C., 1963). e

vl961-1962 Office of . Educatlon, (Washlngton, 1963)



2.

b,

Se

Graduates are those students who were granted Master's degrees
in the various areas of home economics at Oklahoma State Univer-
sity during the years of 1959 to 1963, and wrote a thesis as a
part of their graduate program.

Student research in this study refers to any kind of research

done by graduate students as a basis for thesis writing as one

requirement for the master's degree.

Students are those students who are enrolled as graduate students

in the College of Home Economics at Oklahoma State University and
are actively engaged in research and thesis writing.

Thesis Advisors are those faculty members who are or have been
working with students for guiding and directing their research
and theses in the College of Home Economies at Oklahoma State
University.

Thesis writing is the work done by a graduate student in planning,
carrying out, writing and compiling a report of the results of a

research problem,

Limitation of the Study

The study has the usual limitations, ascribed to the use of question-

naires and interviews. For example, there may be discrepencies due to

different interpretations of the respondents as to the meaning of the

items or questions,

The sample for the study is also limited and can be specifically de-

seribed as follows,

1.

Students were (1) those who completed a thesis as a part of the

master's degree requirements in the College of Home Economics at

Oklahoma State University during the years of 1959-1963, and (ii)



2.

3.

those who were actively engaged in research and thesis work, and
were in residence in the College of Home Economies of Oklahoma
State University during the academic year of 1963-1964,

Thesis advisors were only those who were serving as advisors

for students in writing a thesis in the College of Home Economics
at Oklahoma State University.

Administrators of home economics institutions were selected from

only 55 universities and colleges in the United States of America,



CHAPTER II
RESEARCH AND THESIS WRITING AS A PART OF HIGHER EDUCATION
Purposes of Education

The overall purpose of education in a democratic society is to pro-
vide conditions which facilitate the growth and development of indiyiduals.
However, for its different stages or levels, education has certain definite
aims and goals directed toward the general purpose of democratic indi-
viduality. Education facilitates the growth and development of an indi=
vidual to lesser or greater extent depending on his age level, back=
ground and capacities.

At its first stage or primary level, education has as its purpose
making the individual functionally literate and equipping him with the
basic knowledge and skills required to become a member of soclety. Next
to primary education comes the so-called secondary education, Its ob-
jectives at this particular stage or level are to help the student to
grow and develop as a responsible individual and citizen, who participates
in social and economic progress and enjoys scientific inventions.
Secondary education also helps an individual to judge his capacities for
further learning, referred to as higher education. Higher education
follows primary and secondary schooling. Colleges and universities are
the prime sources for higher education, Admission to these institutions
requires the achievement of a broad general education background, in-
tellectual ability and skills in communication. Higher education may be

called the form of education that exists for the advanced training of

9
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people who have capacities for intellectual work,

Higher education is of special significance and plays a fundamental
role in civilization in that it has been defined by the Commission on
National Education of Pakistan as

the form of education that exists for the advanced training

of young people of serious purpose who have had at least

twelve years of previous schooling and are on the verge of

adulthood, who have a proven capacity for intellectual work

and who will eventually provide national leadership at the

various levels and in all spheres.l

The above definition implies that higher education is the agency which
is primarily responsible and is looked to for the discovery and use of
knowledge and the preparation of specialists in all areas of learning.
Higher education is entrusted with the preparation of leaders who have the
responsibility and opportunity for determining the quality and character
of their eivilization. Institutions of higher education therefore may be
called the chief sources of new ideas as well as the instruments for
bringing change or progress to a society. Hence the quality of instruection
and the services of colleges and universities is of prime importance. The
products = the graduates, of these institutions are expected and hoped to
lead productive public and full personal lives. It is the responsibility
of higher education to guide students in the developing of a continuing
desire for knowledge, in the initiating and testing of ideas, in the under-
standing of people and the solving of their problems, and in the establish-
ing of proper habits of work.

To meet the challenges and expectations of society, modern educational
thought is inclined toward the development of intellectual independence,

guidance and understanding of self, thus promoting the development of

1Report of the Commission on National Education of Pakistan (Karachi,



thinking and the search for knowledge. Different institutions offer
various curricula and provide opportunities for learning experiences to
promote students' intellectual freedom and their ability to think criti-
cally. This is done through class or course work and through research,
Graduate students have an opportunity to work with their teachers not only
in the exploration of both old and new ideas, and in analyzing known
theories, but also in planning and developing as well as discovering new
procedures, techniques, and theories. In most institutions of higher
learning, the student preparing for the master's degree, spends from 80

to 90% of his time in course work and from 10 to 20% in carrying on a re-

search problem -- the report of which is often called a thesis,
Meaning and Value of Research and Thesis

The term thesis has been described and interpreted in various ways
by different people. Many consider it a plece of research done by a
graduate student for his or her master's degree requirement. Some be-
lieve that thesis writing means the reporting of work done on a research
problem, yet others consider it to be an organized written report of a
study or survey. In the words of Albaugh, "Ideally, a thesis is con-
cerned with a problem and its solutionj and the problem -~ countless ex-
tact thesis to the contrary not-with-standing -- should be more signifi-.
cant than how does one get a graduate degree." According to Almack, "a
thesis is a coherent report of research in which both process and the re-

sults are given."3

“Ralph M. Albaugh, Thesis Writing, A Guide to Scholarly Style, (Adams,
Towa, 1953), p. 4.

3John C. Almack, Research and Thesis Writing, (New York, 1960), p.

11.
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In the 1light of above ideas a thesis may be defined as an organized
written report of a study or a problem, including the procedures followed,
the results obtained and finally the conclusions and/or recommendations pro=
posed. The student identifies and outlines a problem which is theﬁ ap=-
proved by his thesis advisor., Since a thesis is always written by an
individual_graduate student, and is the result of his work in solving a
problem it provides proof of his ability to do logical creative thinking.

The origin of a thesis is always a problem or purpose while the
central proposition is an hypothesis of hypotheses or assumptions. The
student?s first step in undertaking a thesis is to identify and state a
problem in his own area of study and interest. The next step is to
analyze the possibilities for working on the problem, considering the
need for such a study, the purposes which it will serve and the sources
available for collecting data for its solution, Then the student decides
the methods or techniques to be used in collecting, organizing and using
the data for the study. After giving consideration to these factors and
finding the possibilities for working on the problem, an outline is made
to serve as a guide in collecting and analyzing the data, reporting the
results obtained and presenting the conclusions arrived at, which may also
suggest .. implications and/or recommendations. A report of the planning,
the carrying out and evaluation of the results of the problem and their
implications, when presented in well written form becomes the student's
thesis which is recognized as a part of his or her work toward achieving
the degree, Since theses are judged in part by the manner in which the
writer expresses himself, students frequently find that they must rewrite
portions of their work many times before they and their advisors agree
that it is well written., Although writing is not the major objective in

theses, it still provides an important avenue for student growth.
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Students oftentimes say that the experience in writing is as valuable as
the logical - thinking demanded in solv1ng the problem attacked. The form.
for typing and the regulations for binding,theses vary, since they are
determined by thebinstitution granting‘the degree.,'Thesis work is always
" done by the graduate student under the special guidance and direction of
- a well qualified- person, the the51s advisor.
A student may think that a thesis 1s merely an exten51ve form of a
“term paper, however,’a'thesis‘and 2 term paper camot be placed in the
same}category;' A‘thesisvisvalnays an original piece of work. The
problem for the thesis is identified by. the student and approved by his
advisor, who supervises and.guides the nork'throughout the study. A term
paper on the other hand is written by a graduate oriundergraduate student
Withouteteaoher'SuperVision.: Moreover a term paper is based on readings :
and studies done bj others,*hence does not involve the actual cOIlection;i
analyzing and organizing of data required in a thes1s. Term papers Pro=
:v1de experience in collecting, organiz1ng and reporting written 1nfor=
mation ina logical manner but unlike a thesis does not require the seeking
of new knowledge or the organization and presentation of proof. A term
paper is not expected to be as specific'as“aethesis,dnoridoes it state or
attenpt to prOVe‘an_hypothesis or assumption. |
'Frequently a tern paper is seen and exanined only by the writer and
the teacher who grades it., It may or may not be seen by the classmates
_of the writer Oriothers, while a thesis is a formally Writtenldocument
which is signed by the student, hls or her advisors, and the Dean of the
_'Graduate School and is submitted to the faculty of the graduate school,
‘thus becoming,the permanent property»of the institution which grants the
degree, It is shelved in thevlibrary and may be used for references-by

both students and faculty.
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The term thesis is more frequently applied to the master's degree
requirement, but sometimes is used interchangeably with the term "dis-
sertation.” Dissertation however, actually refers to the report of re-
search done as a requirement for the doctorate degree. Although one finds
similarities between theses and dissertations, there are decided differ-
ences which clearly identify them, Usually the thesis is short and narrow
in scope, while the dissertation is often a result of several years of
work in research and writing since it is expected to represent an in-
tensive treatment, analysis and evaluation of the data collected. A thesis
is frequently started and completed in one academic year and may be called
an exercise, designed to certify the writer’s ability to carry on and to
report individual investigation.

A thesis is considered to be a report of a piece of original re-
search work done on a definite problem by a graduate student., It is
therefore a scientific document, It is expected that the writer must be
prepared and be able to verify his data and justify his conclusions. The
manuscript presented is expected to show well plamned methods of ap-
proaching a problem, a careful accumulation of facts, a logical inter-
pretation of data and a clear statement of the results. Conclusions, if
valid, are drawn from actual evidences shown by the data and not from the
personal opinions of the writer. It is assumed that a thesis contributes
to existing knowledge and that it is of value to persons, other than the
writer. Since a thesis is a scholarly production, it necessitates de-
tachment and objectivity and therefore should be written in the third
person, always avoiding personal references. It must be readable, grammat-
ically correct and structurally effective. Expressions such as "I think,"
or "it seems" are inappropriate and need to be avoided, because they not

only violate the principle of objectivity, but also fail to support the
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writer's ideas and thoughts.

A thesis should be based upon accurate and sound reasoning. The
data presented must be supported by sufficient evidences to justify the
results and conclusions cited. References or source materials used to
provide evidences are also an essential part of theses. While ex-
plaining the evidences, over estimation as well as under estimation must
be avoided. The advisor can and has every right to raise any questions
concerning the study.

The time requirement for completing the master's degree is usually
one academic year., Since the thesis is only a part of the program, a
student may finish it in less than one year or may take more time de-
pending on his problem, the nature of the study, the method to be used
and his ability. The scholastic credit given for thesis writing varies
from institution to institution, also from one department to another.
Reference to college catalogues shows that many science departments such
as physics and chemlstry give more credit hours for theses than do art
departments, Other areas fall between the two extremes.

As far as length of a thesis is concerned, institutions require no
stated number of pages. The volume of a thesis or the number of pages
depends upon the nature of the problem and upon the writer's ability to
present the subject matter. The quality, therefore, is Jjudged by its
content, not by the size or length.

The requirement of writing a thesis is not just to get a degree,
but to provide certain valuable experiences for students which serve
definite purposes. Education bears the responsibility of identifying
problems in various fields of study for the advancement of human knowledge.
However, mere identification of a problem has little significance unless

an effort is made toward its solution. This demands research.
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The thesis has demonstrable value in providing experience in handling
a research problem. It provides opportunities to identify a problem and
to seek its possible solutions., This in turn requires thinking ability,
critical judgment and the exploring of ideas. The actual carrying out of
a study is a practical experience where one becomes familiar with various
techniques and methods of research and their applications. Such ex-
perience enables students to develop greater appreciation for research
studies, promotes their ability to evaluate them and helps them in es-
tablishing thinking habits. They very often need others help and co-
operation in collecting data and the necessary information required for
the study undertaken, thus learn to work cooperatively and also become
aware of the resources available to them, Reading authoritative material
obtaining, interpreting and using other's ideas and views increases the
students? knowledge and helps them in developing a broader outlook and
deeper understanding of the selected subject.

The writing of the thesis 1s another valuable experience which pro-
motes writing and thinking skill., The selection, organization, pre-
sentation and clarification of ideas, in turn help the student to develop
an ability to apply and make use of the facts discovered and to carry on
intellectual independent thinking. In addition to this, another in-
tellectual and probably the most valuable experience is actually thinking
through the study and whole process of work to formilate conclusions and/
or to suggest recommendations. The conclusions or suggested recommenda-
tions based upon the results of the study may be an addition or improve-
ment to existing knowledge, which often brings satisfaction and a sense
of achievement to the students concerned. Thus the writing of the thesis
is a learning experience in more than one way and a source for the ad-

vancement of human knowledge.
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Main Parts of a Thesis

A thesis or a fesearch study can be divided into three main parts:
(1) the introduction;.(z) the main body or text; and (3) the summary, con~
clusions 'and/or recommendations. These are followed by a bibliography and
appendix, ‘

The first part or the introduction describes the situation or the
setting up of the problem, reasons for selecting it and explains what the
‘author has tried to do. It usually includes a statement of the problem
,invéstigated, a review of pertinent literature and a validation of the
study by bringing out thevreasqns for its importance, the hypothesis and/
or assumptions upon‘which the study is based, a definitiqn of terms, and
the procedure and resource material used. The first and major task in any
study 1s the selection and statément of the problem. It may seem to a
student that there is no problem in his area of study but it should be
clear that "Gaps exist in every field of human knowledge, these gaps must
be filied in at sometime or other and they stand as challenges to the in-
genulty of the young scholarso"u

The responsibility.of selecting a problem for a study belongs to the
student, not the advisor. This responsibility is an important step in
the student’s learning to identify and discover problems which can be at-
tacked and will be of value, Although selection of the problem is re~
quired of‘the student, consultation with the advisor is recommended and
is always desirable. Discussions and talks often help to clarify the
ideas and also tb see thé possibilities or limitation of a study. While
considering the possibilitiés of a problem, personal interest, need, value,

purposes, cost, resources and time available are some of the factors which

uTyrus Hillway, Introduction to Research (Boston, 1956), pp. 95-96.
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mist not be neglected, " Natural ‘curiosity and .interestvisthe ‘best guide

fora study."’ A student‘is'. likely to do ;vb'ea’ég job withb the topic he
- selects because of interest than on one that is unlnteresting and is im-
/‘ posed upon'him A problem, 1n which a student has no interest, can prover7
S a most dull and tiresome one, The student should also con51der the ‘time he
can or wants to’ spend on a study.. Although it is hard to predict the
‘-length of time required to complete a specific investigation, a rough
‘estimation oan always be made. If one estimates that it will take two
years,to finish a study and has only_one year at his disposal to get'his'
degree he Would certainly need to reconsider,i‘Availability of source nea
terial 1s another important condition which contributes to the solution :
of a problem. Sometimes the lack of resources and unfavorable working
» conditions do not‘allow a student to‘make 1nvestigations or to_work on
;a proble'm° _ ,

- After the problem is selected and clearly stated, one needs to de-
velop a hypothesis. According to Good, a hypothesis‘is |
.an informed or shrewd guess or 1nference with a reasonable
chance of being right, formulated and tentatively adopted
- to explain observed facts or conditions and to guide in
further investigation, in other words to serve as the in

» vestigators [eye§7 in seeking answers to questions.

1This definition indicates that a hypothesis is a key to the problem, gives
: directions to the worker in planning and collecting the data to be. used.
It may serve the purpose of an explanation,vstimuli to research and
criteria for evaluating experimental techniques and for organizing the
prlnciples applied. A hypothesis is a hunch one uses -for locating and -
vinterpreting findings, It may dlsclose'thevconditions under which the‘

evidences will have the maximum influence in relationpto thebdecisions to

, 5Carter V. Good Introduction to Educational Research (New York
1963), Po 138,
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be made, howeuer‘a‘student'ehould'remain objective and must not set out
“vto prove it. The data and conclusions maylbe/in‘agreement'ordmay disagree
with the'hypothesis. So'ag-hypothesis may be proved'or disapproved by
'-,~the results obtained through the study.‘ Factors which contribute to the
"’emergenoe of the‘hypotheeiq include the results and generalizations of
u-previouq investigations and the ana1y21ng of factual oonditions requiring
‘explanation.

A student nay decide to state some'asSunptioné'or genereliéations
which he’expeops to'prove instead of formuiating a;.hypothesis.orfhypow
'theses, vAseumptions and/or generalizations actuallyCCOnsist of theoreti-
calkexplanations or purposes7of data to be ooilected'uhich nay bevright
or wrong'or theyfmay be: possible enswers to the questions under.inuesti-
gation, Each hypothesis or assumption must be tested carefully to find
out the evidences in favor or against~it, ‘thus‘deciding upon its pruth
or falsity. ‘ » ‘ |

| Nextito the statement and a description,ofvthebproblem and hypothesis
or aseumptione, the method of carrying out the study is desoribed SomeQ
times this is referred to as the "procedure" and 1ncludee the descrlption
-of oontrol techniques, measuring devices, materials used and Wayq of prom
ceeding With the'study. The procedure or method thue may differ from one
study to another, depending on the type of the problem and the avail—
ability of_resouroes@ ,A problem suiteble for historicalkresearch would
require historieal doouments and books. Another problem may best be
solved by nornatiVe surveyrwhiehiwouldvprobebly require the use of
questiomaires or interviews. Yet another"study could be a case study
and would need deta‘which could be oollected thr'ough'observationo The.
method and technique-ueed for collecting and organining'data_shouldrbe

described with a1l important details such as population and area.
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If a student decides to use a questionnaire, he needs to consider
the number and kind of respondents, simplicity and significance of the
questions, the technique and resources for handling the answers, the time
needed and the cost involved, Unnecessary specification and details
should always be avoided as this would save both researcher®s and re-
spondent's time, Definite, concrete and simple questions bring clearer
answers than long and complicated ones. The type of questions and answers
like check lists, open or free response is to be determmined by the infor-
mation required.

In case the data is to be collected through interview, the inter-
viewer must be able to share the common language and terminology with the
respondent, In order to get answers from all interviewees on the same
question, it is always helpful to state the questions so that each re-
spondent would be listening to the same terminology. Since the inter-
view is a process of face to face communication between two persons it may
lead to clues that are not possible by other means., One of the unique
valqes of the interview is that it permits the study of illiterate people
who cannot read or follow and answer written questions. While collecting
data through interviews, the interviewer has to be very alert to follow
up the areas where respondents might show emotional involvement,

Both the interviews and questionnaires must be pretested to check
their validity. Pre~testing is valuable as it may lead to the revision

- or deletion of certain questions and the addition of new items. The use
of questionnaires or interviews in a thesis or research study is an ex-
perience for the student iﬁ learning to be specific in questioning and
talking, and in becoming alert in understanding and interpreting others!
ideas and concepts. He also gets an experience in contacting people and

in making arrangements for interviews. This may help him to promote human



relationships and friendliness,

No matter what procedure is used, a student would find certain
limitations in any study undertaken, these should also be mentioned,

The limitations usually include the factors which limit or influence the
study. These factors may be population, area, time and other resources,
For example, if a study is made on the study hebit of college students,
the author has to specify the number of students contacted and the
library facilities available to them, etc. Definition of terms is an-
other important part or constituent of the introduction of the study.
Terms which can be interpreted in more than one way and are confusing
should be clearly defined, explaining what they mean in the study.

After the problem has been stated, need or purposes of study
analyzed, hypothesis or assumptions formulated, procedure and sources de-
termined and limitations considered, a student is ready to take another
step and move onward to the second part of the study.

The second part of the study or the text consists of the collection,
presentation, analysis and interpretation of the data, Once the pro-
cedure and method of study has been decided and the required resources
are obtained, the data and necessary information can be collected and
presented. The presentation of the data forms the ﬁain part of the re-
port, consisting of the description of the evidence and what it shows.
Merely stating the evidence does not serve the purpose of the study,
therefore it must be not only described but also analyzed and interpreted
by constructive reasoning and presented in a logical mammer to show what
it proves. To support the evidence and its interpretation, the actual
data may be presented in visual form such as in tables or graphs, de-
pending upon its nature and type. Accuracy and clarity is important in

presentation of data and each table or graph must show the accurate



22

figures or facts obtained.

A careful analysis of the data is required to identify the most im-
portant facts which should be given special consideration in the inter-
pretations. The kind of interpretations of the data would largely depend
upon the types of evidences discovered. However, some general procedures
to follow would include: starting with the most important findings as
the introduétory sentence; avoid being influenced by a preconceived idea
and do not hesitate to give the exact or unexpected figures as the object
of the investigation is to establish truth whether it agrees or disagrees
with one's previous opinion; and distinguishing between an opinion and a
fact,

The text of the study is usually divided into different chapters or
sections, each devoted to the various aspects of the subject or problem.
The length of each chapter or section will depend upon the relative
strength and amount of evidence which has been shown to support it. The
use of sub-titles is often needed in the particular c¢hapter and in the
study as a whole. Coherence and continulty in the thesis like every
other written document is important., Each sentence, paragraph and chapter
should logically follow the part which immediately precedes or follows.,

Next to the text comes the summary and conclusions of the study.
This part should present the outstanding facts and conclusions and should
emphasize the significant aspects of the investigation., A summary should
amount to a condensation, a brief description of the whole study which
enables the reader to learn what was the problem, methods used, findings,
and conclusions. Unnecessary details are not required in the summary.
The function of the summary is to tell what was done, accomplished and
discovered. Recommendations on the other hand show the suggestions made

by the author on the basis of findings of the study. The author may also
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give implications of the study which are the specific suggested means of
putting into use the conclusions of the study.

The summary and recommendations and/or implications,are followed by
the bibliography and appendices. The bibliography should be complete in-
cluding all the sources, published as well as unpublished, used as refer-
ences in the study. Three main criteria for the bibliographical refer-
ences are: (1) accuracy; (2) completeness; and (3) consistency. These
criteria should be kept in mind while working on the bibliography. The
appendix or appendices are used to give information that is too detailed
or otherwise unsuitable in the text, yet needs to be included, such as a
copy of the letter or a questionnaire, compilation of data for which
summary tables appear in the body of the thesis, and/or other sﬁpplementary

materials developed as a part of the study.
Research and Thesis in Home Economics

Home Economics is the only field of knowledge which centers around
the family and is concerned with all aspects of home and family living,
It has beenbdescribed as the

Pield of knowledge and service primarily concerned with
strengthening family 1life through educating the indi-
vidual for family living; improving the services and
goods used by the families; conducting research to dis-
cover the changing needs of individuals and families and
the means of satisfying these needs and furthering com-
munity, national and world conditions favorable to family
livinga6 ’

Research in Home Economics is of special significance if the needs
of the families are to be met today as well as tomorrow. Social and

economic changes as a result of scientific advances have made changes in

SHome Economics New Direction -- A statement of Philosophy and Ob-
jections., American Home Economics Association, (Washington, D. C., 1959),
p. 4.
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all phases of family life. Vardious nations of the world have become in-
creasingly aware of these changes. Comparing today’s 1life with the family
of 50 years ago, it is not hard to identify many fundamental changes
which demand new abilities on the part of family members, This is an age
of mechanization and automation and living conditions will continue to be
affected by technological changes. Unlike the home of early history which
used to be a self-sufficient unit, the modern home and family is no longer
able to meet all its needs, but depends on many individuals, agencies, and
institutions for assistance. Cherry has stated that:

Good intentions of family members are no longer enough to

form a firm foundation for a sound family life. Each

generation must study and learn beyond its home experiences

if the home is to fulfill effectively its role as one of

the chief institutions of a culture that is constantly

changing.7

This would imply that Home Economists need to anticipate and recog-
nize changes, to identify the problems and to seek solutions which will
meet new demands., "Each college and department of Home Economics today
is challenged to develop best poésible educational programs for its parti-
cular situation."8 The necessity of thoughtful appraissl of an edu-
cational program for the well being of the individuals and families is a
continuing need in the modern world of accelerated change and increasing
pressures, It is the respénsibility of home economists to furnish some
of the information upon which better decisions can be made in everyday

life, Since research 1s the key to new ideas and the best possible way

to discover facts and principles, teachers, as well as students, should

7 James Cherry, "Home Economics in a Changing World," Journal of Home
Economics, vol. no. 51, (Jan., 1959), p. 27.

8Ivol Spafford and cthers, Home Economics in Higher Education,
American Home Economics Association, (Washington, D.C., 1949), p. 1.
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be encouraged to pursue research. Through,their‘researchvstndies they
may gain insights, discover new knomledge, or new application ior'existing
knowledge which when applied to'meetvthe_needs of families‘will result in
enriched family living. |

The effectsvof present changes'resulting from increasing mechaniza~
_tion and 1ndustr1alization indicate that home economists need to respond .
to the challenges that these advancements have brought According to
‘ Spafford, |

'.Today's_world sets a hew;pattern of 1living for many people,

Home econocmics developed out of concern for the everyday

living of people -~ because of this concern today's world

offers spec¢ial challenges to the field. It's success de-

pends upon the combined interest and work of the entire

group. »

‘Pakistan,‘a fairly young‘nation'has been affected by the advances
in-science and technologycirAs,a'result,—people of Pakistan are facing
various problems:of daily living; The government is attempting to bring
to the people new knowledge through various sources that w1ll make for a
bhappier, richer»and healthier population." Home economics has been con-
sidered a special field of.knowledge»for helping people gainrknowledge5
skills and attitudes to improve family life.,.However, basicvconsideraa
tion‘in de#eloping the curriculum ofrstudy invhome economics requires
orientation of subject matter to conditions found’in the country, Std4
dents need to learn about their familv problems such as the problems
of nutrition, clothing, health and child care w1th1n the context of life
in Pakistan and seek their solutions through'means available and accept~-

- able in the country. Research by home economic students and teachers

can make a valusble contribution toward meeting the needs of a nation.

9Ivol Spafford, Journal of American Dietetics Assoc1ation, vol. no.

37,(Jan. ) 1960), pg 11+3
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To a limited extent, the graduate students and teachers in the three
home economics colleges in Pakistan are ehgaged in research and as the
programs of these colleges expand it is anticipated that a greater con=
tribution can be méde through research.

At the present time two of the colleges, the one at Lahore and ane-
other at Karachi, are offering a course "Research Methods in Home Ecpnomics."
This course is takén‘byAall graduﬁte studénts. Eaéh stﬁdeﬁt is required
"to work on a project which should involve original, iﬁdependénttinvesti-
gation in an area of home economics.” It is anticipated that as the

colleges expand the contributions from research will increase.



CHAPTER TIT
ANALYSIS OF DATA AND FINDINGS OF THE STUDY

The present study was undertaken as a ﬁeans of obtaining answers’to

the following questions.

1. What are the common problems of students as they pursue re-
search and write a thesis as a part.of the m#ster's degree
program and what are their attitudes tow;rd such require;
ments? .

2. What are the common procedures, practices and difficulties
of faculty members in guiding and directing the research

~and thesis work of graduate students?

3. What are the general policies and préctices for student
research and thesis writing requireméﬁts as a part of the
master's program in the field of home economics? |

It was,hypotheSized that thé answers to the above gquestions would

provide informatipn which could serve as a basis for éuggesting recom;‘
mendations for the graduate program in the field éf_home economics with
implication for the College of Home and Social Science, Lahore, Pakistan.

In‘order to find the answers to the questions which are listed above,

the responses to the three questionnaires as supplied by (1) gfaduateé and
students, (2) faculty members, and (3) administrators were tabulated and
analyzed separately for each questionnaire. In compiling the tabulatioﬁs,
the writer considered as "no information" those responses which were in-

complete or irrelevant. The data compiled from the three questiomnaires

27
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are presented in this chapter in separate sections, A summary is given

after the analysis of each questionnaire,
Questionnaire A = (Graduates and Students)

Copies of Questionnaire A were malled to 32 individuals who had been
granted master!s degrees by the College of Home Economics of Oklahoma
State University during the years of 1959 to 1963, and will be referred
to as graduates. Copies were also sent to 30 individuals who are actively
engaged in research and thesis writing and will be referred to as students.
Two questionnaires sent to the graduates were returned because of in;
adequate addresses and 36 or 72 per cent were checked by the graduates
and returned, Twenty=-five or 83 per cent of the students returned checked
questionnaires. Thus making a total of 61 respondents for Questionnaire
A.

The major area of study was indicated by 34 of the graduates and by
all 25 of the students, as an area from which the subject of thesis was
selected and represented all of the departments of home economics. Only
two graduates chose subjects for a thesis to include both major and minor
areas. These were majors in Home Economics Education and minors in Family
Relations and Child-Development, and Food and Nutritien.

As the data in Table I show, a higher percentage of students (84%)
reported that a thesis is a requirement in the major area of specializa;
tion, than was reported by graduates (76%). Three or more of both groups
indicated that a course in methods of research was é requirement but only
a small portion of both groups indicated that a course in statistics was
a requirement. A larger number of respondents in both groups stated that

they felt a course in methods of research and statistics should be re=
quired, Even though a very small number (2) of the graduates had indicated

statistics was required, twelve times as many indicated that statistiecs
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should be a requirement. A larger number of students also favored sta-

tistics as a requirement.
TABLE I

RESPONSES OF GRADUATES AND STUDENTS REGARDING SPECIAL
REQUIREMENTS FOR RESEARCH AND THESIS WRITING

Graduates (36) Students (25)
Special Requirements No., g No. I

Thesis required of all students 20 76 21 8L

Before starting thesis, courses
were required in:
Methods of Research 29 80 18 72
Statistics 2 é

Before starting thesis, courses
should be required in:
Methods of Research 33 90 21 84
Statistics 2l 67 10 40

Approximately one=half of both groups classified the type of research
which they pursued or are now pursuing as "Basic Research" which was de-
scribed as "original investigation aimed at discovery of truths or
principles." One=third of the graduates and one~half of the students
classified their research as "Applied Research" which was stated as
"testing theoretical constructs = directed toward practical application.™
As indicated in Table II the remaining seven or 19 per cent of the gradu=
ates and one or 4 per cent of the students reported their research as
"Action Research" which was referred to as Mapplication of scientific

method to classroom problems."
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TABLE II

THE CLASSIFICATION OF TYPES OF RESEARCH AS USED BY GRADUATES AND STUDENTS

Graduates (36) __‘Students (25)

ssification_of Regearch No. Z No, A
Basic Research 17 47 12 L8
Applied Research 12 33 12 AB@
Action Research: 7 19 . 1 L

A thesis was considered a reasonable réquirement for the master's de~
gree by 32 graduates and 20 students, thus leaving a very small nuwber (4)
in both groups indicating that a thesis is not a reasonable requirement.
Each one of the respondents supported his answer by a statement. The
statements were grouped together according to their similarities ahd are
presented in Table III.

The totgl credit hours for a thesis as reported by therrespondents,
as shown in‘Table IV varied from 2 to 6bcredit hours. ‘que than one=half
in both groups earned or anticipated that they weuld.eéfn six credit hours
for the thesis. A large majority of graduates (7229 and of students (84%)
reported that they felt the credit hours which were earned were enough.
The other graduates (28%) and students (16%) who did not think that the
total credit earned for a thesis was enough were those who received 6r
anticipated to receivé less than five credit houré.

Of the five graduates who earned foﬁr credit hours, three seemed to
be satisfied and stated that grédit earned was enough, while the other
two reported that credit was not enocugh and should'have been six to eight
credit hours. Unlike the graduates, all the four students who reported
that they anticipate receiving four credit hours for a thesis were satis=

fied with the amount of credit. An equal number of graduates (4) and



TABLE III

STATEMENTS REGARDING THESIS REQUIREMENT AS GIVEN BY GRADUATES AND
STUDENTS

Graduates (36)_ Students (gg) _

Statements No. A No. A

A., Thesis: A Reasonable Require-= '
ment .32 88 20 80

Provides experience in research=
collecting, organizing data and
reporting findings 10 28 5 20

Gives understanding of wvarious
research methods and prepares -
for future research work 7 19 0 0

Provides insight of the problem
and its solution resulting in

improved critical thinking 5 13 2 )
Develops broader appreciation

of research I 11 3 12
Develops original thinking I 11 3 1 .

Increases knowledge of subject
matter and ability to write a -
report 2 6 7 28

B. Thesis Unreasonable Requirement 5 12 5 20
Course work more valuable 2 6 4 16

Most theses have no or very
little value 2 6 0 0

Report can serve the same

purpose -0 0 - 1 L |
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students (4), reported to have or would have three credits hours for their
thesis, and one=half of these graduates (2) and of these students (2)

stated that they did not think three credit hours enough for the thesis, and
recommended six to eight credit houré. Only one graduate reported having

earned two credit hoﬁrs for the thesis, and recommended eight hours.
TABLE IV

RESPONSES OF GRADUATES AND STUDENTS REGARDING CREDIT HOURS
EARNED FOR A THESIS

Graduates (36) Students (25)
Respondents felt Credit Respondents felt Credit
Credit Hours Hours Earned Were: Hours Earned Were:
Earned for Not Too Not Too
Thesis No. Enough Enough Much No. Enough Enough Much
2 1 0 1 0] 0] 0 0] 0]
3 A 2 2 0 4 2 2 0
b4 5 3 2 0 4 4 0 0
5 2 2 0] 0 1 1 0] 0
6 24 19 5 0 16 1, - 2 0]
Total Number of
Responses: 36 26 10 0 25 21 L 0
Per cent of |
Responsess 1008 72% 28% 0 1008 8L% 16% 0

Twenty=three of the 36, or about two=thirds of the graduates, reported
that a thesis required more work than they had  : expected, and one=half
of the students stated that a thesis was requiring more work than they had

expected, as given in Table V.
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TABLE V

RESPONSES OF GRADUATES AND STUDENTS REGARDING THE AMOUNT OF WORK
REQUIRED FOR A THESIS

Graduates (36 Students (2
Responses Regarding Thesis Work No. 4 No. %
Thesis required more work 23 67 12 L8
than expected
Thesis did not reQuire more
work than expected : 13 33 13 52

Total 36 100 25 100

As indicated in Table VI, almost one~half (47%) of the graduates and
more than one-half of the students (60%) reported that their theses were
guided and directed by only one person. Eleven, or almost one=third, of
the graduates and oné-fifth of the students stated that the thesis was
being guided by two persons, thus leaving less than one=fourth of both of
the groups reporting that the thesis was under the guidance of more than

two persons.

TABLE VI

RESPONSES OF GRADUATES AND STUDENTS REGARDING THE NUMBER OF PERSONS
FOR GUIDING A THESIS

Number of Persons for Guiding _Graduates (36) Students (25)
and Directing A Thesis | ~ No. 4 Yo, x
One person - 17 47 15 66
Two persons 11 31 5 20
More than two persons 8 22 5 20

Total | 36 100 25 100

The frequency of appointments with advisors fer help and guidance as

reported by the graduates and students varied according to their stage of
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work. As figures shown in Table VII indicate, almost one=half (44%) of the
graduates and more than one=half of the students (60%) reported to have
appointments with their advisors once a week when they were at the stage
of selecting a problem and preparing a plan. A much smaller percentage

of the graduates (17%) and students (28%) indicated an appointment was
held once a week during thé sécond stage‘of work or during the collection
and analyzing of data, thus leaving a higher percgntage of the respondents
in both gfoups who had appointments less than oncé”arweek’while collecting
and analyzing of data. More than one=half of the gradﬁates (64%) reported
that they had more than one appointment in a week with the advisors when
they were summarizing and preparing a written report of the work. Two=
thirds of the students although they were not at this final stage of work
anticipated they would need to have appointments with their advisors more
than once a“week; thus indiecating that some extra help and guidance would

probably be needed when sumarizing and preparing the written report.
TABLE VII

APPOINTMENTS WITH THESIS ADVISORS FOR HELP AND GUIDANCE ACCORDING TO
THE VARIOUS STAGES OF WORK .

Frequency of Appointments

Less than More than

Once Once Once
A Week A Week A Week

Various stages of work No. %  No. % No. %
Graduates (36)
Selecting a research problem and

preparing a plan 15 L 11 31 10 28
Collecting and analyzing data 6 17 16 L, 12 33
Summarizing and preparing written .

report : 11 31 2 5 22 6l
Students (25)
Selecting a research problem and

preparing a plan 15 60 I3 16 8 32
Collecting and analyzing data 7 28 8 32 L 16

Summarizing and preparing written
report 7 28 I 16 18 72
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The students seemed to be better satisfied with the adequacy of the
help given by advisors than the graduates, as approximately three=fourths
of them reported that they were very satisfied with the help given to them.
Only one=half of the graduates stated that they were very satisfied. As
shown by the responses in Table VIII, only one=eighth of the students, but
one=fourth of the graduates, were rather dissatisfied. One of the gradu=
ates also reported that she was very dissatiéfied with the help given by
the thesis advisor, but none of the students stated that they were very

dissatisfied.
TABLE VIII

OPINIONS OF GRADUATES AND STUDENTS REGARDING THE HELP GIVEN BY THE

ADVISORS
| s Graduates (36) Students (25)
iPegre?ﬁof Satisfaction Expressed No. % No. %
Very satisfied 18 50 18 72
Fairly satisfied 8 22 A 16 .
Rather dissatisfied 9 25 : '3 12
Very dissatisfied 1l 3 0 0
Total 36 100 . 25 100

Among the areas listed in Table IX,; two=thirds of the graduates indi=
cated that they needed more help in "Planning and limiting of problems"
and only ome=half of the students likewise indicated the need for more
help‘in this area. Checked for needing more help‘by the second largest
group (50%) of the graduates was the "Selection of an area of study for
the problem" but only one student reported that she needed more help

with. this stage. It was interesting to note that the largest group of
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students (68%) anticipated "Actual writing of a thesis" as an area which
would require extra help while only 42 per cent of the graduates indicated
that they needed more help in this area. '"Analyzing of data" and "Summarie
zing and presenting of conclusions" were the next two areas checked by two=
thirds of the students, but by less than one~half of the graduates, thus
indicating some of the differences of the problems of those who have al=

ready finished a thesis and those who are working on it at present.
TABLE IX

RESPONSES OF GRADUATES AND STUDENTS HEGARDING THE AREAS FOR WHICH
MORE HELP WAS NEEDED OR ANTICIPATE NEEDING MORE HELP

| Graduates (36) Students (25)
Areas Needed More Help No. ¢ . _.No. z .
Selecting of an area of study for ‘
problem 18 50 . 1 Lo
Finding and locating resources 7 19.. 7 28 ¢
Planning and limiting problem 2l bl . .13 52
Determining research procedures
to be used 13 36 .10 L0 ..
Collecting data 5 1 ©.10 4O
Organizing and presenting data B TN 39 A 56 .
Analyzing data 15 L2 L 16 6L ..
Summarizing and presenting
conclusions 1, 39 16 6l
Actual writing of thesis 15 42 . ~17 68

Table X shows the responses of graduates and studerits regarding
difficulties encountered in research and thesis writing. One=third of
the graduates reported "Planning and lﬁhiting of a problem" as a very

difficult area. It was interesting to note that "Planning and limiting of
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TABLE X

Degrees of Difficulty Encountered

Very . Rather Not
Difficult Difficult Diffiecult Difficult
Areas of Difficulty by No. 4 No. % No. 4 No. %
I. Graduates (36) - '
Selection of an area of study for problem 2 6 I 11 8 22 22 61
Finding and locating resources 1 3 5 14 11 31 19 50
Planning and limiting problem 12 33 12 33 11 28 2 6
Determining research procedures to be used 1 3 7 19 17 L7 11 31
Collecting data 0 0 2 6 12 33 22 61
Organizing and presenting data 6 17 11 31 13 36 6 17
Analyzing data ' o 6 17 10 28 13 36 7 19
Summarizing and presenting conclusions 5 14 8 22 14 39 9 25
Actual writing of thesis 7 19 7 19 14 39 8 22
II, Students (25)
Selecting of an area of study for problem 0 0 5 20 6 21 1 56
Finding and locating resources 2 8 6 2l 7 28 10 L0
Planning and limiting problem I8 16 8 32 11 Ll 2 8
Determining research procedures to be used 1 L 6 24 8 32 10 L0
Collecting data 3 12 5 20 6 2L 11 L
Organizing and presenting data 5 2 9 36 8 32 2 8
Analyzing data 10 40 6 2L 5 20 1 I
Summarizing and presenting conclusions 10 40 I 16 7 28 1 I8
Actual writing of thesis 12 48 3 12 6 24 1 L

LE
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a problem™ was also checked by a large majority of graduates in which they
needed more help. One-sixth of the students thought that planning and
limiting of a problem was very difficult, however one=third of them re;
ported it as a difficult area. One-fifth of the graduates checked "Actual
writing of a thesis'as a very difficult area but one=half of the students
stated and anticipated that this area would be the most difficult one.
Although three students did not respond to the last three areas given in
the table, more than one=third of the others who responded, classified
these three areas under very difficult areas, whereas less than one=fifth
of the graduates:thoﬁght that these areas were very difficult.

There seemed to bé some similarity between graduates and students
regarding their responses on the areas which they did not think diffie
cult. More than one=half of the graduates (61%) and of studen%s (86%)
stated that "Selection of an area of study" for a problem was not diffi-
cult. "Finding and locating resources" was another non=difficult area
reported by one=half of the graduates and more than one=third (40%) of
the students. -

Methods used by the graduates and students for solving their ree=
search and thesis problems are given in Table XI. The combination of the
various sources and methods was reported to be used by two=thirds of the
graduates and one=half of the students. One=sixth of both the groups
stated that they found or were finding the solution for their problem
through their thesis advisor's help. One~sixth of the graduates also re=-
ported that they found the soluﬁion to their prob}ems through readings
only. Very few (8%) of the students reported relying on the readiﬁgs
only. However, more of the students (20%) than graduates (11%) stated
that they were receiving help in solving problems from other people such

as other students and other teachers in the same field of study. Trial
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and error method was reported by a small percentage of both groups.

TABLE XI

RESPONSES OF GRADUATES AND STUDENTS EEGARDING THE METHODS USED FOR
SOLVING THE PROBLEMS ENCOUNTERED IN RESBEARCH AND THESILS

Method Used for Solving the Graduates (36) Students (25)
Problems ‘ | . No. {% - No. % a
Through trial and error L il . .2 8
Through readings only 6 17 2 g
Through advisor's help ) 17 s 16 .

Through others (graduate students,
etc.) , L 11 5 20 .

Through the combination of the
above sources 26 17 12 L8

As indicated in Table XII, more than two=-thirds (8l%) of the gradu=
ates and slightly less than two=-thirds of the students (72%) reported that
the time and effort spent en their theses was rewarded ﬁhrough the person=
al satisfaction gained from completing a piece of original work. Almost
an equal percentage of béth the groups stated that they were satisfied
with the academic credit allowed for the thesis. More than two=-thirds
(78%) of the graduates, and more than one~half (60%) of the students felt
rewarded because of the opportunity provided for applying research to '
their studies., One of the graduates, a teacher in college, reported under
"others" that she is satisfied with her thesis work because it seems to

be of great value to her in her present job.
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TABLE XII

RESPONSES OF GRADUATES AND STUDENTS REGARDING SATISFACTION IN
RELATION TO TIME AND EFFORT SPENT ON THESIS

tes (36 Students (2

Kinds of Satisfaction No. % No. %
Adequate personal satisfaction

in a piece of original work 29 81 18 72

Academic credit allowed for thesis 23 6l, 15 60

Possible application of research 28 78 20 80

Others e 3 0 0

Summary (Questionnaire A)

A1l of the students wrote a thesis in their major areas of study,
and all but two of the graduates did the same. A higher percentage of
students (84%) reported the thesis as a requirement for the master's de-
gree than the graduates (76%). The course in methods of research was re=-
ported to be required and also recommended by two=thirds of both groups.
A course in statistics was recommended by two=thirds of the graduates and
more than one-third of the students.

Both groups reported "Basic" and "Applied" research as the two types
of research that were most frequently undertaken or being undertaken for
a thesis. However, a higher percentage of the students were doing "Ap=
plied Research" than had been done by the graduates. It was felt by both
students and graduates that a thesis is a reasonable requirement for the
master's degree. The credit hours earned or anticipated to be earned
varied from 2 to 6 hours. The majority of the respondents had or anti=-
cipated having 6 credit hours for the thesis and stated that they felt 6

credit hours were enough for the thesis. One=third of the graduates and
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one~-half of the students reported that the thesis required more work than
they had expected; Almost one;half Qf thergraduates and more than one-
half of the students stated that their thesis was guided and directed by
one person and both graduates and students had appointments once a week
_ during the time they were selecting a problem for study, and more than
once during the period of summarizing and preparing the written report.
Both groups stated that they were satisfied wiph the help given them by
their thesis advisor. "Planning and 1imiting problem," "Analyzing data®
and the "Actual writing of thesis" were the areas in which the respond-
ents needed or would be needing more help. The same areas were reported
by the graduates as the areashin which they encountered difficultiesn

In addition to the’"Actual writing of a thesis" and "Analyzing of data,"
the ”Summarizing and presenting of conclusions” were the areas which
students mentioned as very difficult ones. Students implied these three
areas as very diffiCultsw"Actual writing of a thesis," ﬁAnalyzing data,"
and "Summarizing and presenting conclusions." A combination of various
methods for solving problems was reported by a majority of respondents.
Even though most respondents spent more time than anticipated, they were

satisfied with the outcome.
Questionnaire B - (The Advisors)

Interviews were held with 22 thesisugdvisors“of graduate students
in the College of Home Economics at Oklahoma State University. The pur-
pose of the interviews was to identify the common procedures, practices,
and difficulties of thesis advisors in guiding and directing research
and the thesis writing of the students.

For the interviews all the questions were stated and prepared in the

form of a questionnaire, so that all interviewees would be asked the same
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questions, thus reducing the chances of different interpretations by
different members. ‘Appointments were made for the interviews, and twenty
to thirty minutes were spent with each interviewee.

Four of the faculty members interviewed were able to answer only a
few of the questions because they were serving as the second advisors
and so far have not had the experienge of being a major or first advisor
for a student wofking on a theéis. According to these four members, they
helped: students in finding source material, in suggesting readings and |
read tﬁe final report whieh was first checked by the major advisor. Thus
the main job of guiding and directing was done by the major adviser,
therefore the inforﬁation and data supplied by the other eighteen ade
visors was used in this study.

The educational training of the thesis advisor is shown in Table
XIITI. Almost two=thirds of the advisors had doctorate degrees with more
hoiding Doctor of Philosophy than Doctor eof Education. The remdining ade
visors held master's degrees., Of the total group of eighteen there ﬁere
only two who had not written a thesis as part of their graduate training.
One of the persons holding a Docter of Education degree had written é

thesis at the master's level but not at the doctorate.
TABLE XIII

EDUCATIONAL TRAINING OF THESIS ADVISORS

Doctor of Doetor of

Educational training Master = Education Philosophy Total
Highest degree held 7 L 7 18
Thesis written 3 7 15
Thesis plus special course(s):

Methods of Research 1 0 0] 1

Statistics 1 0 0 1

Both 1 L 7 12
No thesis but special courses(s)

Methods of Hesearch 2 0 0 2

Statistics 0 0 0 0

Both 0 0 0 0
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Tabulation of the teaching experiences for all advisorsbshowed that
two=thirds of the group had besn serviﬁg as thesis advisors for 15 or more
years and only ome had served less than 5 years. The amount of college
teaching experience which advisors had before starting to work with
students as thesis advisors ranged from one to over i5 years with twoe=
thirds of them now having had over 15 years.

According to the responses of the advisors interviewed, the teaching
load and the time they spent with students on théses varied from semester
to semester depending upon the‘number of thesis advisors available and the
number of students writing a thesis in a particular department. It was
also reported that the time spent with students on the research and thesis
varied according to their stage of work. Advisors reported that they gave
more help and guidance during the period when students were selecting a
problem~and making plaps for tﬁe‘sﬁmdy and at the stage of preparing the
writteh report. The ipterviewgrs estimated that at present time they wére
giving from 1 te 18 hours per week for guiding and directing research and
thesis work. Besides guiding students' research and thesis writing, 15
of the group were teaching both graduate and undergraduate classes. Among
the other three, 2 were teaching only graduate classes and one was teaching
only undergraduate classes. Six of the interviewees were serving as heads
of their departments and therefore had administrative responsibilities.
Five of the group were actively engaged in research and a ﬁgrtidn of their
time was assigned te research. In other words the directing of a thesis
was cembined with other kinds of responsibiiitieso

Nine of the interviewees reported that the number of theses guided by
them per semester was between 1 and 3 theses, eight reported from 4 to 6

theses and one reported 8 theses. Regarding the amount of help that ad-

visors felt students needed, seven of the nine advisors who had from 1 to
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3 theses under their guidance, stated that the time they spent with
students on research and thesis work was enough. The)other two of the
nine felt that the time spent with students 6n research and thesis work
was enough. The other two of the nine felt that the time spent with
students was too much. Out of the eight advisors who had 4 to 6 theses
per semester, five stated that the time spent withistudents was enoﬁgh
while three stated time given was not enough. The one advisor having 8
theses to guide per semester reported that time spent with students on
theiriresearch and theses was enough.

The majority of the advisors did not feel that their work load was
too heavy as there were only four of the toﬁal group who felt that their
work load was too heavy. The number of théses for these four advisors
varied as one advisor was working with 3 theses, two advisors with A
theses and one advisor with 8 theses. Further checking revealed that each
of these advisors was carrying other heavy responsibilities such as re=
search, teaching and/or administration. Seventeen of the advisors stated
that by reducing the numﬁer of classes taught they would be able to work
more efficiently with students on theses, Other methods suggested for
more efficient wmrk'ﬁithAstudenﬁs were fewer theses to guide, reduce ad=
ministrative respomsibilities, eliminate commiﬁﬁees and other exﬁra
assignments. Only one of the eightéén advisors indicated that she did
not like to work with and help students with research and theses.

Fifteen of the 18; or 84 per cent, o¢f the interviewees stated that
the thesis is a reasonable requirement for the master's dégree and should
be required for all graduate students. Two advisors reported that é
. thesis should not always be considered a reasonable requirément for all

the students as most course work can be as valuable as a thesis, and one

advisor stated that most theses often have no or little value depending
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upon the future plans of the students. Each respondent supported her
answers and ideas regarding thesis requirements with brief statements as
given in Table XIV. The statemenﬁs were combined according to the simi-
larities of ideas expressed.

Out of the 15 advisors who felt that the thesis was a reasonable re-<
quirement, 12 reported that a course in methods of research should also
be required before students begin work on a problem. They also recom=
mended a course in statistics. The remaining three reported that a cdurse
in methods of research or statistics is not necessary for all students,
therefore, should not be required but may be suggested depending upon the

student's field of study and his abilities to work on a problem,
TABLE XIV

STATEMENTS REGARDING THESIS REQUIREMENTS AS GIVEN BY THESIS ADVISORS

Thesis Advisors (18)

Statements No. 4
Thesis: A Reasonable Requirement 15 8L
Provides experience for applying research

methods and for organization of self expression 4 22
Develops original thinking : 3 17
Develops broader appreciation and under=

standing for research 3 17
Provides insight for the problem and its

solution with more critical thinking 3 17
Increases knowledge of the subject matter '

and writing skills : 3 17
Thesis: Unreasonable Requirement 3 16
Course work equally valuable 2 11
Most theses often have no or little value 1 5

The purposes, goals or function for requiring a thesis as a part eof

the graduate program were closely related to the statements given for
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supporting the reasons for thesis requirement as presented in Table XIV.
These centered around the development of intellectual independence in de=
fining, planning and carrying to completion a study; of an appreciation
and understanding of research; and skill in expressing ideas in a scholar=
ly manner. Thirteen or more than two=thirds of the advisors interviewed
stated that the thesis requirement does serve its purpose for all students.
The remaining five of the group felt that the accomplishment of the
purposes vary from one student to another, and for some students the thesis
does not serve the purpose for which it is required.

Areas in which students ask for the most help from their advisors
varied from three to nine different areas as reported by the interviewees.
The first nine areas in the Table XV were included in the questionnaire
while the last two were mentioned under Yothers™ by two different interw
viewers. "Planning and limiting of problems® was reported by a large ma-
jority (89%) of the advisors as an area in which students ask for most
help. The next area requiring mest help reported by over two=thirds of
the interviewees was "Analyzing of data.” "Organizing and presentation
of data" was the third area checked by more than two=thirds (67%) of the
interviewees,

Ten out of 18 interviewees reported that they give a written outline
to their students which serves as a guide to the students as they plan
their study and write the thesis, The other eight who did not give any
outline to the students stated that they suggested various sources to the
students which help them in developing their own study plan. Those ten
who gave written cutlines to the students as a guide for making study
plans, reported that their outline was based upon readings, book refer=

ences and their perscnal experiences.
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TABLE XV

RESPONSES OF THESIS ADVISORS REGARDING THE AREAS IN WHICH STUDENTS
ASK FOR MOST HELP

— Thesis Advisors (18)

Areas | No. %
Selection of an area of study for a problem 10 : 56
Finding and locating resources 3 17
Planning and limiting problem 16 89
Determining research procedures to be used lO 56
Collecting data 5 28
Organizing and presenting data _ 12 67
Analyzing data 13 . 72
Summarizing and presenting conclusions 8 Lh
Actual writing of thesis 11 61
‘Locaming somecne for editing and typing 1 6
Discipling the time 1 6

Discussion and the raising of questions were reported by 14 of the
advisors as effective methods fer helping ;tudents clarify idgas and are
rive at the conclusion or selution to the problem. They also stated that
they offer suggestions during the discussions ﬁhich provide ideas for
thinkihgo Four of the group reported that they assisted by answering
questions raised by the students. Assigning definite work to be done
durihg certain periods of time was reported by these four interviewees,
and they felt that this helped the students in making time schedules and

in stimulating them so that they can complete the work in,less.tin@
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TABLE XVI

ADVISOR'S ATTITUDE HEGARDING THE HELP GIVEN TO THE STUDENTS
Thesis Advisors (18)

Attitudes No. %
Adequate _ | 13 ' 71
Inadequate 3 17
Not Sure 2 11
Total 18 100

Over two=thirds of the advisors felt that help which they gave to
the students was adequate. In fact, two of them reported that they felt
that the help given by them was more than adequate. As the responses
given in Table XVI show, only one=sixth (3) of the group felt that the
help given by them was inadequate and two reported that they were not

sure.
Summary (Questionnaire B)

The main job of guiding and directing of student research and thesis
writing was reported to be done by the major thesis advisor. Almost two=
thirds of the thesis advisors had deoctorate degrees and the others had
master's degrees., All the advisors except twe wrote theses as part of
their graduate training. The teaching experience of thesis advisors
varied from one to over fifteen years, with most of them having had over
five years teaching experience before they started working with students
as the thesis advisors. The amount of time spent with students on re=
search and thesis was reported to be varied, depending upon the number of
students writing theses and their stage of work. It was reported that

students required more help and guidance when selecting a problem and
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making plans for the study and also when preparing a written report.
Interviewers estimated that at present they were spending one to eighteen
hours per week in guiding and directing theses. The directing of theses
was also combined with other kinds of responsibilities such as teaching,
research and administration. All of the advisors were teaching and six
of them were also serving as heads of departments.

The number of theses guided per semester varied from one to eight.
Nine of the group reported that they had one to three theses per semester,
eight reported four to six theses per semester and only one had eight
theses per semester., Thirteen of the group reported that they thought
that the help given by them was enough. The majority of advisors did not
feel that their werk load was too heavy. However, seventeen of the inter~
viewees reported that by reducing the number of classes taught, they would
be able to work more efficiently with students on theses. Other methods
suggested for more efficient work were fewer theses to guide, reduce ad=
ministrative responsibilities and eliminate committee assignments. All
the advisors except one stated that they like to work with students on
their research and theses. Fifteen of the group felt that a thesis was
a reasonable requirement and should be required for all students. A |
course in methods of research and statistics was recommended by more than
half of the advisors. Various purposes or goals for the thesis were given
by the advisors and over two=thirds of them felt that a thesis does serve
a useful purpose for the students. Three areas, planning and limiting
the problem, analyzing data and organizing and presenting data were re=
ported by over two=thirds of the group as the area in which students re=
quire most help.

More than half of the advisors stated that they give a written out=

line to the students which serves as a guide as the thesis is being
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written. Discussion and raising of questions were stated by the ma=
jority of the group as effective methods for helping students solve their
problems and over two=-thirds of the group felt that the help which they

gave to the students was adequate.
Questionnaitre C = (The Administrators)

Administrators of 55 Home Economics institutions were contacted
through a questionnaire for the purposes of identifying the general
policies and practices regarding student research and thesis writing as
a part of the méster's degree program in the field of home economics.
Responses were received from 53 of the administrators. Three adminis=
strators reported that they were not offering master's degree programs
at present, and one reported that they were phasing out the home economics
department. Forty-nine questionnaires were received but‘three were withe
out adequate answers, thus leaving 46 questionnaires for the compilation
and analysis of the data for this part of the study.

As shown in Table XVII, masterfs degrees were offered in 14 areas
in the field of home economics. The list for the first ten areas was
taken from the publication "Titles of Completed Thesis in Home Economics
and Related Fields iﬁ Colleges and Universities of the United States,
l961==62."l The other four areas were supplied by the respondents. The
three areas reported most frequently were Home Economics Education (83%),
Nutrition and.Foods (80%) and Clothing and Textiles (70%). One=half or
more of the administraters reported that master's degrees were offered in

the following areas: Child Development (59%), Family Life (57%), General

lT:Ltles of Completed Thesis in Home Economics and Related Fields in
Colleges and Universities of the United States, 196L=1962. Agricultural
Research Service (Washington, D.C., 1963).
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Home Economics (54%), and Family Economics and Management (50%). One=
third or more of the institutions offered master's degrees in Institution-
al Management (39%) and Housing and Equipment (33%). All other areas were

offered in fewer institutions.
TABLE XVII

RESPCNSES OF ADMINISTRATORS REGARDING AREAS IN WHICH MASTER'S
DEGREES AHE OFFERED

istrators (L6

Areas No. %
Home Econemics Education 38 83
Nutrition and Foods 37 ' 80
Clothing and Textiles 32 70
Child Development 27 59
Family Life 26 57
General Home Economics 25 54
Family Economics and Management 23 50
Institutional Management 18 39
Housing and Equipment | 15 33
Arts and Crafts 8 17
Qthers

Interior Degign 2 4
Home Demonstration and Home Economics Education 2 L
Administrati@n and Supervision 1 2
School Lunch Administration 1 2

A review of college catalogs revealed three types of programs for the
Master's degree. These three programs were: (1) with thesis, (2) with

report or problem, and (3) with course work only. The responses of
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administrators showed, and is indicated in Table XVIII, that 10 of the
institutions offered 3 types of programs == with thesis, with a report,
and with course work only. Seventeen institutions offered programs with
é thesis and with a report, andlsix offerad programs with a thesis and
with course work. In other words, there were 43 of the‘institutions (in-
cluding 10 in which a thesis is the only optiom) offering programs wiﬁh a

thesis, and 18 were offering a program with course work.
TABLE XVIIX

TYPES OF PROGRAMS OFFERED FOR MASTER'S DEGREE IN THE FIELD OF HOME

ECONOMICS
: Administrators ggé:
Number and types of program No. %
Three types of programs 10 22
Report .
Course work
" Two types of programs 17 37
Thesis
Report
Two types of programs 6 13
Thesis
Course work
One type of program 10 22
Thesis - '
One type of program ' 3 6

Course work -

For those institutions offering a program with a thesis, the credit
hours for the thesis varied from 3 to 9, with twenty-five institutions
offering 6 credit hours, seven offering 8 credit hours, four offering 4
credit hours and two offering 5 credit hours. Credit hours for the re-
port also varied from 1 to 6 credit hours, with two=thirds of the insti=

tutions giﬁing three to four credit houfs.
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It would sesm from the respomses shown im Table XIX that the majority
of students were consulted before their thesis advisor was selected, as
more than one=half of the administrators reported that the thesis ad-
visors were selected by the heads of the departments and students to-
gether. Almost one~third of the group reported that advisors were as-

signed only by the heads of the departments, and only three adﬁinistrators

reported that students made their own selection.
TABLE XIX

RESPONSES OF ADMINISTRATORS REGARDING THE SELECTION OF THESIS

ADVISORS
Administrators (46)
Selection of Thesis Advisor No.
Students make selection 3
Assigned by heads of the departments 15 33
Combination of both methods 28 | 61
vTotal ' L6 100

Slightly more than two=thirds (70%) of the administrators reported
that a thesis adviéor should have a master's degree, and alﬁost one=thirds
stated that they require a doctorate degree for the faculty members who
serve as thesis advisors. One~sixth of the group who required master's
degrees also stated that the advisor should have teaching experience
which varied from 2 to 7 years before they started serving as a thesis ad-
visor, | -

The teaching load of thesis advisors as reported by 46 administrators
varied from 9 to 15 hours per week. The time spent by the advisors on
studenté' theses was also reported to vary,‘depending‘upon the number of

theses to be guided., The number of theses guided per person per semester
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as reported by the group ranged from 1 to 9 theses. The number of faculty
members required for a student's thesis committee was reported to be from
2 to 4 members. One stated that they did not require any formal committee
for a student's thesis. |

As indicated from the responses in Table XX more than one<half (54%)
of the institutions required a course in methods of research for all
candidates for the master's degree, whereas only one institution required
statistics for all studeﬁts. Both courses were reported to be required
by only two institutions for all students and by six institutions for

cnly those who write a thesis.
TABLE XX

RESPONSES OF ADMINISTRATORS REGARDING THE REQUIREMENT OF COURSES IN
METHODS OF RESEARCH AND STATISTICS FOR MASTER'S DEGREE

Administrators (46)

Courses Required ‘ No. 4
For All Students =
Methods of Research (only) “ 25 5l
Statisties (only) 1 2
Both 2 L

For Those Writing A Thesis

Methods of Research (only) 2 L
Statistics 6 13
Both 6 13

From the amalysis of data, an oral examination over the thesis and
a written examination over course wmyk, sesmed to be the most common
practice. One=half of the group (23) reported that they required an oral
examination over the thesis, and almost cne=third (14) stated that they
required a written examination over course work, and two reported that
written examinations were required over the thesis, and all required

course work. = One reported:that ‘they require a written axéﬁinaﬁidﬁuGVQ#i”“
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the thesis..: . :.

The period required for subﬁitting the completed thésis varied from
1 to 6 weeks before graduation. Among the 43 institutions in which the
program with the thesis are available: 13 administrators reported that
students are required to submit their thesis  two weeks before
graduétion day; 13 administrators of the group reported four weeks.
Seven stated three weeks; four reported six weeks, and two reported five .
weeks. |

The tabulation of the data indicated that most of the home econemics
units do not have a separate thesis writing manual as almost two~thirds
(74%) of the administrators reported that they have a thesis writing manual
for their universities and not a separate one for home economics. Two of
the group reported that they have a separate manual for teacher education.
Thus, in general, it can be said that the thesis writing manual used by
the home economics student is the same as that used by the other colleges

and departments of the university. -
Summary (Questionnaire C)

Master's degrees were offered in 14 different areas in the various
units of‘home economics. Home Economics Education, Nutrition and Foods,
and Clothing and Textiles were the three areas offered in more than two=-
thirds of the institutiens. Areas offered by more than one=half of the
institutions were Child Development, Family Life, and_Generai-Home Economics,
The most common type of program offered was with a thesis, as 43 of the
forty-six administrators reported that a program for the master's degree
is offered with a thesis. The credit hours allowed for a thesis varied

from 2 to 8 credit hours, with two=thirds allowing 6 hours. The selection
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of thesis advisors is mostly made cooperatively by the heads of the de=
partments and students. A thesis advisor is expected to have a master's
degree, with fewer institutions requiring a doctorate degree. The teaching
load of a thesis advisor varied from & to 15 hours per week. The number
of theses to guide each semester varied from 1 to 9 theses. Two to four
faculty members were appointed to serve as a thesis commiﬁtee. Most
students were required to take a course in methods of research, and fewer
were required to take a course in statisties. In general, an oral exami=
nation was given over the thesis, and a written examination was given
over the course work. Students were required to submit their theses
usually two to six weeks before the graduation day, and.they used the
same thesis writing manual as the one used by the other colleges of the
university.

Answeré to the three questions given in the beginning of this chapter
have been found, in part at least, through the analysis of the data ob=
tained from the responses from the three questionnaires. Some of the
problems and attitudes of graduates and students regarding research and
thesis writing were found. Some of the common procedures, practices and
difficulties of faculty members in guiding and directing research were
identified. General policies and practices for student research and
thesis writing as a part of the master's program in the field of home

economics was provided by the responses of the administrators.



CHAPTER IV
SUMMARY, SUGGESTED RECOMMENDATIONS AND IMPLICATIONS
Summary

This study was an attempt to identify the general policies, practices
and pfoblems of student research and thesis writing in the field of home
economics. The data were obtained through questionnaires and planned
interviews from a selected number of home economics graduates, students,
thesis advisors, and administrators. The general overall information re=
garding policies and procedure of studént research and thesis writing were
obtained from the various home economics units throughout the United
States, whereas the more specific information was obtained from thesis
advisors, graduades and students of the College of Home Economics at
Oklahoma State University.

Student research and thesis writing seemed to be an integral part of
the graduate program in the majority of the home economics institutions
contacted, as there were only three of the 46 institutions reporting which
did not offer a pregram with the thesis. In two=thirds of the institutions
more than one type of graduate program was offered. The hours of credit
allowed for a thesis varied but the majority of the administrators, gradu=
ates and students indicates 6 credit hours as being most desirable. More
of the respondents from all groups contacted felt that courses in methods
of research should be required and courses in statisticecs should be recom=

mended before the student starts working on a problem. All of the ad=

ministrators stated that thesis advisors should have master's degrees
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with one=sixth of the group requiring teaching experience of 2 to 7 years.
One=third of the administrators required doctorate degrees.

Two=thirds of the advisors contacted had 15 or more years of teaching
experience with only one advisor having less than five years of teaching
experience, Administrators reported that the advising of a thesis was
combined with 6ther responsibilities and the advisors at Oklahoma State
University indicated that it was combined with teaching, research and
administrative responsibilities. The number of theses guided by ade
visors as reported by administrators and advisors varied from 1 to 9
theses per semester. In the majority of the institutions, advisers were
cooperatively selected by students and heads of departments, and each
graduate committee consisted of 2 to 4 members.

Administrators reported that written and/or oral examinations were
required with an oral QXaminatiQn over the thesis and a written exami-
nation over the courss work, being the most common practices. The period
required for submitting the thesis varied from 1 to 6 weeks before gradu=
ation. The majority of institutions did not have a special manual for
thesis writing for home economics,

Altheough a thesis required more work than graduates and students ex=
pected, both groups were in favor of requiring a thesis as a part of the
graduate program. The majority of advisors also felt that a thesis
should be: required. Statements given by all three of these groups gave
similar reasons for, the value of, or the purpeoses for requiring a thesis.
The most frequently mentioned included the development of students'® ine
tellectual independence, appreciation and understanding of research, and
skills in expressing ideas in a scholarly mamner. Graduates and students

indicated that they felt rewarded for the effort and time spent on a
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thesis and were quite satisfied with the assistance given to them by théir
major advisors. The ﬁajority of advisors expressed satisfaction in
working with students on theses and felt that they were giving adequate
help and generally did not feel that this type of work made their total
work load too heavy.

The amount of time and the kind of assistance given by advisors was
cénsidered to be adequate by most graduates and students. The "Selection
of an area of study for the problem" was reported by graduates and ad-
visors as the area requiring more hélp than reported by students. All of
the three groups were in agreement in that "Planning ahd limiting
problem," "Organizing .and Presenting Data," "Analyzing data," and "Actual
writing of thesis" were areas requiring the most help. Graduates and
students reported.using a variety of methods for solving problems en=
countered as, trial and error, reading, help from advisors and others ine
cluding graduate students. Discussion and raising of questions were the
two methods most frequently reported by advisors.' Someé:provided: an out=
line to help students as they pursued research and wrote theseé;

From the analysis éf the responses given by the graduates, students,
facﬁlty members and administrators, the author believes that adequate
evidéhce has been presented to conclude that three of the sub=hypotheses
have been supported. The hypotheses supported by findings are:

l. The common problems which graduate students encounter as they
pursue research and write a thesis, and their attitudes re=
garding this phase of graduate program were identified by
the information obtained from students through the use of
questionnaires.

2. The procedures, practices and difficulties of faculty members



60

in guiding and directing student research and thesis writing,
were identified by the information obtained through personal
interviews,

3. The gemeral policieé and practices of student researéh and
thesis writing as a part of the master's. program in the field
of home economics were identified from the information ob-
tained from the administrators through the use of question~

naires.
Suggested Recommendations

The following recommendations based on the findings of the study are
suggested for the Idovelopment of student research and thesis writing as a
part of the graduate program in the field of home economics.

1. Reséarch and thesis writing should be a part of the Master's degree
program in all areas of home economics, and offered only in'
tfxose areas having qualified faculty. |

2. Evidences of academic ability of each student should be care=
fully considered before the student is admitted as a candidate
for a Master's degree. Ability to think critically and inde~
pendently and to express ideas in a achelarly manner should be
the objectives for all gradua.te_ classes =~ with speclial emphasis
in the methods of research class.

3. A course in msthbds of research should be: required as a pre-
requisite to research and thesis writing.

Le A course in statistics is recommended for all students and re-
quired for those students who select a research study which will

require statistical analysis of data.
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5. The amount of credit hours to be allowed for a thesis should be
not more than one~fifth of the total credit hours required for
a degree.

6. The selection of the thesis advisor should be made cooperatively
by the student, faculty member, and head of department.

7. Thesis advisors should have at least a master's degree and two
years of college teaching experience in the area of specializa=
tion of the student.

8. The number of theses for which a faculty member is serving as
thesis advisor should be in relation to other assigned re=
sponsibilities and should be considered as part of the total
work load.

9. The thesis committee should consist of 2 to L members with one
member of the commitiee serving as the major advisor. The other
menbers would cooperate in planning the total graduate pr&gram
and assisting with the research and writing of the thesis.

10. An oral examination should be given over the thesis, and should
be of such a nature that the student would have the opportunity
to demonstrate his abllity to present and support his study in

a scholarly manner.
Implications

The following implications would seem to be significant for the gradu=
ate program in the. College'of Home and Social Scientes, Lappre, Pakistan.
1. At the present time a Master's degree in which résearch and
tﬁesis arenrequired is_offered in general home economics. This

program should be more extensively developed before additional
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programs and areas are introduced.

Since the medium of imstructiomn at the college level is English,
and most of the stud@nts have some language problem, and fre=
quently have difficulty in expressing their ideas, the academic
ability of each student should be carefully evaluated before the
student is admitted as a candidate for a master's degree. Op#'
portunities might be provided for students to receive special
help for those competencies in which tﬁey show deficiencies,

At the graduate level special emphasis should be given to de-
veloping ability to think and express ideas effectively.

The course in metheds of research which is now being offered
should be carefully evaluated hy all faculty members who serve
as thesis advisors and continued emphasis should be given to
improving the course.

As the graduate program in home economics is expanded and en-
rollment increases, a course iﬁ statistics should be made avail=
able for the graduate students whe will anticipate and plan teo
do a study for which the data will require statistical analysis,
The number of marks assigned to the thesis should be reconsidered.
The system of giving marks rather than credit hours is used in
Pakistan, and 200 marks are assigned for the thesis in the field
of ﬁome economics. This is 25 per cent of the total marks re--
quired for a master's degree. Although researchhis important
for students, it sh@uid not be over-emphasized. Findings of
this study indicated 15 te 20 per cent of the total credit hours
are generally given for the thesis. Therefore, it may be recom=

mended that 15 to 20 per cent of the total marks should be
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assigned for the thesis in the field of home economics in
Pakistan. |

Although there is a scarcity of trained teachers in the home
economics colleges of Pakistan, thesis advisors should prefer—
ably be selected from the same area in which the student is
sﬁecializing and the selection of the advisors should be cow~
operatively made by the administrators, faculty, and student.
Although all the faculty members of the College of Home énd
Social Sciences in Lahore have master's degrees, the members

who serve as thesis advisors should have had at least two years

-of teaching experience and have written z thesis as a part of

£

their own graduate program.
Due to the lack of trained facu%ty menbers, one person may have
to serve as the thesis advisor f@r several students., Con=
sideration should be given whilé assigning other responsibili=
ties to those serving as thesis advisors and the guiding and
directing of theses should be included as part of the total work
load of the faculty member. “
The thesis committee should have from 2 to 4 members to evalu=
ate the student's work. These members should be representative
of va:ious phases and‘areas related to the student's research
problem.,

Oral examinations over a thesis should be given and the studenﬁ's
ability of handling a problem and his attitude toward the work
throughout the study should be carefully evaluated. Since it

is customary in Pakistaﬁ to have an external examiner to evalu=

ate students' work, the persons contacted to serve as external
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examiner should be interested and qualified in the field of
home economics. The external examiner for theses is chosen
from educators who are not directly comnected to the institu-
tion which the student is attending,

1l. The government of Pékistan has suggested that college students
should participate in some constructive work during summer va=
cations. Students in the field of home economics might engage
in studies for the purpose of gaining information on the needs
of the families in Pakistan, and experimenting with ways of
meeting these needs. These should be closely supervised by
faculty members. This type of participation weuld also make a
contribution to the development of the nation.

The egtent to which the last two sub=hypotheses dealing with recom=
mendations and impliecations are supported by this study cannot be de=~
termined at the present time. The use made in the future of the sug=
gested recommendations and implications will determine the validity of

these sub«hypotheses.,
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OKLAHOMA STATE UNIVERSITY
Stillwater, Oklahoma
Department of Home Economics Education

February 14, 1964

Dsar Home Economic Graduates

Miss Shamim Cheema, a graduabte student from Pakistan, is attending
our university as a trainee of the Pakistan Home Economics Program
sponsored cooperatively by the Ford Foundation and Oklahoma State Univer=
sity. Upon completion of a masters degree she will be returning as an
instructor in the College of Home ahd Social Sciences, Lahore, West
Pakistan. One of her responsibilities will be guiding students in re-
search and writing of thesis.

Miss Cheema has chosen for her research a problem in the area of
research and thesis writing as a part of the required work for a gradu=
ate student at the Masters level. In order to identify what are some of
the problems, policies and practices encountered by students and ad=
visors she has developed a series of questionnaires = one for admini=
straters of home economics units, one for advisors of graduate students,
and one for graduate students.

You are being sent a copy of the questionnaire for graduate students
who have completed masters degrees at 0.5.U. since 1959. It would be
greatly appreciated if you would provide the information requested and
return to Miss Cheema at your earliest convenience. It is hoped that
this could be done before March 10.

Sincerely,

June Cozine, Head
Home Economiecs Education

JOept

Enclosure
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QUESTIONNAIRE AN
(For Students)

. !

This questionnaire has been prepared to cellect data for a research study.
The major purpose of this part of the study is the identification of common
problems and diffieulties which graduate students have encountered while
working on their theses, This questionnaire is to be answered by (1) those
students whe completed the thesis as a part of the requirements for M. S,
degrees in the College of Home Economlics at Oklahoma State University
during the years 1959-1963; and (2) those who are working on their thesis
and are in resldence in the College of Home Econemics of Oklehoms State
Unlversity during the scademic year 1963-1964,

Answers to the questiomnaire will be of value in developing recom-
mendations for the graduate program in the College of Home and Social
Seiencses, Lehore, Pakistan, TYour cooperation in supplying the information
requested will be greatly apprsciated. Please rsad and answer the questions
carefully, Mark { ) where only checking is required.

1., Uhat is your present educational status?

Have M.S. degree Date received
Working for M.S, degree Anticipated date
Major avea for the degree
Minor area, if any
Subject of thesis was

selected in

(2) major avrea

(v) minor arsa

(¢) combination of beth

(Il

2. Was (is) 2 thesis required of all the students in your major field of
study? - ’ : :
~ Yes No

3. Before starting to work on a thesis, were you required to take a
special course ing
Yes No
(a) Methods of researech  ___ ___
(b) Statisties —
4, Do you feel that before starting work on a thesis students should be
required to take courses ing
Yos No
(a) Methods of research  ___ ___
(b) Statisties e
5. Would you basieally classify your thesis as being:

(2) Basic Research
(original investigation aimed at discovery of basic truths or
principles)
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{b) Applied Research
(testing theoretical constructs through - directed toward -
practical application)

(¢) Action Research
(application of scientific method to classroom problems )

6. Do you feel that a thesis is a reasonable requirement for the Master®s
degree. Check and support your answer with a brief statement.

Yes No

e wmmmg—

Your statements

7. How many semester credit hours did you get, (or will you get) for
your thesiss hours

8. Do you think that the above mentioned number of semester credit hours
arss

(a) Bnough
(bg Not enecugh
(@) Too much

*9, If you believe that the semester credit hours received were not enough,
how many, in your opinion, would be enough?

hours

*¥10, If you had bsen given more semester credit hours, do you think your
work would have been better?

Yes No

L T

11l. Did the thesis require more work than yeu expected?

Yes No

12, Was your thesis guided and directed by

(2) One person
(b) Twoe persons
(¢) More than two.

e

*Questions number 9 and 10 are for those students only who have completed
their thesis,
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13. How often did you see your major thesis advisor while:

Once a week Less than once More than Once
(2) Selecting a re-
searech problem and
preparing a plan
(b) Collecting and
analyzing data
(¢) Surmarizing and
 preparing written
report

A ——— | eeaetmpamettt  ——————
——————————

14, To what extent were you (are you) satisfied with the help given you:

(a) Very satisfied

(b) Fairly satisfied
(¢) Rather dissatisfied
(d) Very dissatisfied

15, In what area did you need or (anticipate you will need) more help:
Yes No
(2) Selection of an area of study for problem
(b) Finding and locating resources
(¢) Planning and limiting problem
(d) Determining research procedures to be used
(e) Colleetlng data .
(f) Organizing and presenting data
(g) Analyzing data
(h) Summarizing and presenting conclusions
(1) Actual writing of the51s
(3) Any other

LETETTEET
NRRRRRRE

16. Rate the following areas according to degree of dlfflculty you ene
' countered:
Very Rather Not
Difficult Difficult Diffiecult Difficult
(a) Selection of an area : '
of study for problem

(b) Finding and locating
resources

(e¢) Flanning and limiting
problem

(d) Determining research
procedures to be used

(e) Collecting data

(f) Organizing and pre-
senting data

(gg Analyzing data

Surmarizing and pre-
senting conclusions
(i) Actual writing of

thesis
(3) Any other




17,

18,

How did you find sclutions to the above problems:

(2) Through trial and srror

(b) Through readings only

(¢) Through adviser’s help

(d) Through others (graduate students, ete.)
(e; Through & combination of the above sources
(f) Any other '

Yes..

NERN
NERN

72

Yo

Do you feel that time and effort spent on your thesis in proportion
to work on other subjects is rewarded adequately and proportionately

with respect to:

(a) Personal satisfaction in a piece of original work
(b) Academic credit alloted for thesis

(¢) Possible applications of research

(a) Others

Yes

No
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QUESTIONNAIRE "B"
(For Thesis Advisors)

NOTE: This questionnaire has been prepared to collect data for a research

20

3

b,

study. The major purpose of this part of the study is the identifi-
cation of the common problems and difficulties of thesis advisors
which cause hinderances in the use of full efforts and abilities in
their professional work. Some of the questions seek your personal
opinion., Please feel free to express yourself frankly, Strict
confidence will be maintained. Your invaluable cooperation will be
highly appreciated.

What degree(s) do you hold. Please check if a thesis was written as a
partial requirement for the degree(s), also if courses were taken in
methods of research and statisticss '

THESIS COURSE IN METHODS COURSE IN

DEGREES WRITTEN OF RESEARCH STATISTICS
M.A, or M.S. R R R
Ed.D, ‘ ‘

Ph.D.
How many years of teaching experience: '
Above

1.5 yrs, 6-10 yrs, 11-15 yrs. 15 yrs,
(a) Did you have when
first sterting to
help students working
on theses
(b) Do you have at
present

On the average, how many hours per week do you spends

Hours/Wéek
(2) Teaching undergraduate classes '
(b) Teaching graduate classes
(¢) Working with students on theses

Do you feel time spent with students on thesis 1s:

(ag Enough

sb Not enough

¢) If not enough, how
much should it be,

|

How many students do you work with on their thesis?

Do you feel that working with the number of students mentioned in
Question 5 makes your work load too heavy? - Yes  No



7. Does heavy load affect the use of your ability to

(a) Teach classes
(b) Guide students® work on theses

[0}
n
H'%

(c) Both
8. How would you prefer to decrease your load:
: Yes No
(a) Teach classes -
(b) By reducing the number of theses to guide —
() Both —

9. Do you feel that reducing the number of classes taught'would enable
- you to work with students on theses with more efficiency
' ‘ Yes No

10. Do you like to work with and help students on research and thesis
writing? - Yes - No

1l, Do you feel that students should be required to write a thesis?
Yes No

Support your answer with a brief statement.

12. What in your opinion is the major purpose, goal or function of thesis
requirements for master's degrees? State briefly.

13. Do you feel that the thesis requlrement serves its purpose for students?
Yes No

14, In what areas do students usually need and ask for most help:
Yes

=
o

(2) Selection of an areas of study for problem
(b) Finding and locating resources

(¢) Planning and limiting problem

(d) Determining research procedures to be used
(e) Collecting data

(f) Organizing and presenting data

(g) Analyzing data

(h) Summarizing and presenting of conclusions
(1) Actual writing of thesis

(j) Any other

RRRRRRRN
RRRRRRRN

15 Do you give your students a definite written outline which serves as a
guide for directing research and thesis writings Yes No



16,

17,

18,

If the answer to the above question is in the affirmative, is your
outline based upons

Yes No
(a) Your readings and book references only —
(b) Your experience only —_—
(¢) Both —
(d) Any other —_

What is the general pattern you follow in working with a student on
thesiss

Yes No
(a) Answer student's questions only —
(b) Assign definite work to be done

(e) Any other

Do you personally feel that help given by you to a student is:
Yes No

(2) Adequate
(b) Inadequate
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OKLAHOMA STATE UNIVERSITY
Stillwater, Oklahoma
- Department of Home Economics Education

February 14, 1964

Dear Home Economilst:

Miss Shamim Cheema, a graduate student from Pakistan, is attending
our university as a trainee of the Pakistan Home Economics Program
sponsored cooperatively by the Ford Foundation and Oklahoma State Univer-
sity. Upon completion of a masters degree she will be returning as an
instructor in the College of Home and Soecial Sciences, Lahore, West
Pakistan. One of her responsibilities will be guiding students in re=
search and writing of thesis.,

Miss Cheema has chosen for her research a problem in the area of
research and thesis writing as a part of the required work for a gradu=
ate student at the Masters level. In order to identify what are some of
the problems, policies and practices encountered by students and ad=
visors she has developed a series of questionnaires = one for admini=
strators of home economics units, one for advisors of graduate students,
and one for graduate students.

You are being sent a copy of the questionnaire for administrators
and it would be greatly appreciated if you would provide the information
requested and return to Miss Cheema at your earliest convenience. It is
hoped that this could be done before March 10.

Sincerely,
- ' June Cozine, Head
Home Economics Education

JC:pt

Enclosure



QUESTIONAIRE ©
(FCB ADNINISTRATCES)

EAME OF JIRSTITUTION

This Quertioonsire bes been prepared to collect dsta for s retsesrch study, The major puryces of this part of the study 1s to determine the cazon
thesis requiremcts &s & part of the Earter’s Cegree in the field of Home Econcades. The Anfarmstisn from the questiowire will be of value for doseqort e or, 2 oneerning
of Eame and Socdsl Sciemcer, Lshore, Pakistan. Your covp in thix questt VA11 be highly a * deve. ;gimn:::mem-:sanh
»1!€h . 0 Anmisr a

(1) In wiich srea= do wom offer & Mester®s degres and in whidch do you require (I) Thesis (IT) Beport or protlem, or (IT1) course vork only. Floase give the semsster credit
B g o [

TYFPES OF
U fernd X, THSSK
for Total Semester | Semester Crecit Froblem 1 Semecter Crodit sours
Areas Haster's Thesie Crecit Sours Reguired or Beport Hours Credit for Frotlem or Total Semester Credit Kours Required
Degroe Becquired { for the Degree for Thesi= Required | for the Degree Report Only for Degree
Matrition and
Foods
Boms Economies
Blucation
__Cenaral Some
Econosics -
Other
(2). Plea<e Indicats bow sdvisors sre selected for K.S. degree, their specisl requirements, if any, samd their fIt (3) Courses in Methods of Besearch snd Statistics
1csd axd the momher of mesbers yequired for a thesis committee. .. Reguired for lizster's Degree
LDVISCES SPECUL RETINSERTS ] TEACHING LOAD TEESIS CQMITTEE COURSES FOR ALL STUDENTS| FOR OILY THOSE
(1) Stodent makes Degress Teacting Exp. Ko, hrs. for tescking Yo, of faculty Fathods of Research 1
selection . -
MEi. or E.S, Ir=. Hours [deek for » thesis Statistics
(11) Are asstigned - corittee.,
If assigoed, by E-Ed. iny Other %o. hre. for guiding Both
whexe, theses: : Members
Fh.D. Any Other
(111) Combination of - Hours [ Jeek
both (1) & (a1) ———
T Lo, Theses guided per
remerier,
(4) mat Find of 2aminstim ir Sequired for Yaster®s Degree. {5) 8o lonz before gredustion are (€) Do you have s thests writing mammal for:
Studepts upcted to suimit the
Written exaz over thesis, completed thesis: y Yes Yo
Cral exa= over thesis, (1) Umiversity
e riiten exam aver course wori. it | N Wook Or _____ Month —_——
Oral exa= ower course work, ~. . {11) Callege of Home Economics
o Aritten emn over thesis and all recuired course work. ————
Gral cxam over thesl: amd all required courte wvork. (431} Teacher Edueation

6L
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